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Synergies in Safeguarding Intangible Heritage
: How best can Universities add Value?

Amareswar Galla
Professor, School of Planning and Architecture, India

INTRODUCTION

Globalisation has its benefits. But it could also diminish our heritage in ways that we may not sometimes
even be conscious of. Effective minimization of the negative impacts is possible with timely
interventions. Sometimes it may be too late before significant elements of our culture are endangered or
even disappear. It is this concern that led the world community to come together and adopt the
international Convention by UNESCO in 2003 for Safeguarding Intangible Heritage.

It is passé to say that globalisation has accelerated to a pace that we are challenged to keep up with
it on many fronts. We are quite familiar with the social, economic and environmental issues. In
addressing only these three pillars during the 2000-2015 MDG phase of the UN, we now have a lot of
catching up to do. Culture as the fourth pillar of sustainable development, even if not detailed enough,
is located in the 2030 Agenda and the Sustainable Development Goals (SDGs) that will guide us between
2015 and 2030. We must endeavour to bring together the implementation of the 2003 Convention and
higher education as part of the four-pillar paradigm. Several questions need to be addressed.

Can higher educational institutions such as universities, specialised colleges add value to the
UNESCQO’s efforts in safeguarding intangible heritage in sustainable development? Can we find
synergies between the strategic directions of higher educational institutions and the Overall Results
Framework for the UNESCO 2003 Intangible Heritage Convention? In what ways can Regional, Sub-
Regional, National and Local networking and knowledge sharing be empowering to safeguard intangible
heritage and the rich cultural diversity of the Asia Pacific? Given that language itself is not covered by
the Convention but included as a vehicle of the intangible heritage (Article 2.2.a), how best can we
maximise on the linguistic diversity of the region promoted through higher educational institutions in
minimising the hegemonic impacts of monolingualism that endangers so much of our intangible heritage?

CULTURE IN DEVELOPMENT AND SDGS

First and foremost, it must be underlined that UNESCO and a number of national and international
agencies including NGOs have advocated strongly for the inclusion of culture as a separate SDG in the
UN 2030 Agenda. None of the 17 SDGs focus exclusively on culture. However, the advocacy has
created an inclusive discourse on culture that cuts across the SDGs. The resulting Agenda includes
several explicit references to cultural aspects. The following SDG Targets are significant. They provide
windows of opportunity to ensuring that we locate culture in the SDGs and in doing so promote the
safeguarding of intangible heritage:

* SDG 4. Target 7 refers to the aim to ensuring that all learners acquire the knowledge and skills
needed to promote sustainable development, including, among others, through education for
global citizenship and the appreciation of cultural diversity and of culture’s contribution to
sustainable development.

* SDG 8. Target 3 addresses the promotion of development-oriented policies that support
productive activities as well as, among others, creativity and innovation.



* SDGs 8 & 12. Targets 9 & 12.b respectively refer to the need to devise and implement policies
to promote sustainable tourism, including through local culture and products, and to the need to
develop suitable monitoring tools in this area.

* SDG 11. Target 4 highlights the need to strengthen efforts to protect and safeguard the world’s
cultural and natural heritage.

EDUCATION, INTANGIBLE HERITAGE AND SDGS

In the context of the above SDG Targets, we could further the implementation of the UNESCO 2003
Convention for Safeguarding Intangible Heritage in several ways through education in general and
higher education in particular. (Emphasis my own)

Convention Article 2.3. “Safeguarding” means measures aimed at ensuring the viability of the
intangible cultural heritage, including the identification, documentation, research, preservation,
protection, promotion, enhancement, transmission, particularly through formal and nonformal
education, as well as the revitalization of the various aspects of such heritage.

Operational Directive 107. States Parties shall endeavour, by all appropriate means, to ensure
recognition of, respect for and enhancement of intangible cultural heritage through educational and
information programmes, as well as capacity-building activities and non-formal means of transmitting
knowledge (Article 14 (a) of the Convention). States Parties are encouraged, in particular, to implement
measures and policies aimed at:

(a) promoting the role of intangible cultural heritage as an instrument of integration and
intercultural dialogue, and promoting multilingual education to include vernacular languages;

(b) teaching about intangible cultural heritage in school curricula adapted to local specificities,
and developing appropriate educational and training material such as books, CDs, videos,
documentaries, manuals or brochures;

(c) enhancing the capacities of teachers to teach about intangible cultural heritage, and
developing guides and manuals to this end;

(d) involving parents and parent associations to suggest themes and modules for teaching
intangible cultural heritage in schools;

(e) involving practitioners and bearers in the development of educational programmes and
inviting them to explain their heritage in schools and educational institutions;

(f) involving youth in collecting and disseminating information about the intangible cultural
heritage of their communities;

(g) Acknowledging the value of the non-formal transmission of the knowledge and skills
embedded in intangible cultural heritage;

(h) privileging experience of intangible cultural heritage with practical methods by employing
participatory educational methodologies, also in the form of games, home-tutoring and
apprenticeships;

(1) developing activities such as summer training, open-days, visits, photo and video contests,
cultural heritage itineraries, or school trips to natural spaces and places of memory whose existence
is necessary for expressing intangible cultural heritage;

(j) making full use, where appropriate, of information and communication technologies;

(k) teaching about intangible cultural heritage in universities and fostering the development of
interdisciplinary scientific, technical and artistic studies, as well as research methodologies;

(1) providing vocational guidance to youth by informing them about the value of intangible
cultural heritage for personal and career development;

(m) training communities, groups or individuals in the management of small businesses dealing
with intangible cultural heritage.
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Convention Article 14. (a) ensure recognition of, respect for, and enhancement of the intangible
cultural heritage in society, in particular through:

(i) educational, awareness-raising and information programmes, aimed at the general public,
in particular young people;

(ii) specific educational and training programmes within the communities and groups
concerned;

Convention Article 14. (c) promote education for the protection of natural spaces and places of
memory whose existence is necessary for expressing the intangible cultural heritage.

Operational Directive 155. The State Party reports on the legislative, regulatory and other measures
taken at the national level to ensure greater recognition of, respect for and enhancement of intangible
cultural heritage, in particular those referred to in Article 14 of the Convention:

(a) educational, awareness-raising and information programmes;

(b) educational and training programmes within the communities and groups concerned;

(c) capacity-building activities for the safeguarding of the intangible cultural heritage;

(d) non-formal means of transmitting knowledge;

(e) education for the protection of natural spaces and places of memory.

In addressing the above, I will share with you some of my perspectives below.
UNIVERSITIES AND SAFEGUARDING INTANGIBLE HERITAGE

I have had the opportunity to live in a small village, Amaravathi, in Andhra Pradesh, South India, for
the past three years. It has been continually inhabited for almost 2,400 years, a 300-acre landscape or
ecomuseum that is embedded with rich layers of heritage values of significance. It is the birthplace of
Mahayana Buddhism. I could engage with universities and the School of Planning and Architecture
from the state to scope their role in safeguarding the intangible cultural heritage (ICH) of the region. We
organized two major festivals on ICH, one at the regional and another at the national level. This
immersion of living among ICH carriers and transmitters and fluency in Telugu language and its local
dialects enables me to make the following observations. These are also drawn from teaching designated
courses on ICH and associated domains since 1985 in Australian, Indian, and Vietnamese universities
and working on the living heritage of communities from Ethiopia to Bangladesh, from India to Korea.
Following the adoption of the 2003 Convention I taught specialist courses on it for a decade as a full
professor at the Australian National University, Canberra and the University of Queensland, Brisbane.
I strongly advocate that understanding and maximizing on the role of higher education institutions such
as universities in promoting and safeguarding ICH is critical for the continuity of the cultural diversity
of all forms of heritage across the world.

The suite of cultural conventions of UNESCO, especially the 1972 World Heritage Convention
and the 2003 Intangible Heritage Convention, have been catalytic in the growth of higher education
programs and professional development programs. Programs on the former instrument are well
established. The latter is emerging with challenges in addressing heritage education that is
predominantly focused on tangible heritage, whether movable or/and immovable. All forms of heritage
education and at all levels mandates rigorous curriculum development, diverse and appropriate
pedagogy and decision making for planning courses and programs.

The translation of conceptual frameworks into higher education/post graduate programming and
research is a challenge for promoting intangible heritage. Debates, discussions, and ambiguity of
understandings continue around such core concepts as safeguarding, intergenerational transmission, first
voice and rights of bearers/carriers and transmitters, inventorisation, transliteration and digitization of
living cultural systems, and the very paradigm of intangible heritage. Majority of heritage education



programs, while focusing on tangible heritage tend to add an additional course on intangible heritage
largely introducing the 2003 Convention. Designated programs are emerging such as the Master’s
Program on Intangible Heritage at the Chonbuk National University in ROK.

Tim Curtis, Chief, Intangible Heritage Section at UNESCO, underlines the importance of the new
generations of people with qualifications at post graduate level who could be promoting and
safeguarding the diverse ICH around the world. He initiated a workshop in Bangkok in 2015 to
encourage networking of higher educational institutions in the Asia Pacific, promoting local pools of
expertise on ICH. The participants came from sixteen universities and from eleven countries, from all
the sub-regions of the Asia Pacific, a vast area with over 60 percent of the world’s population.
Discussions in the workshop were informed by diverse disciplines such as anthropology, archaeology,
history, indigenous studies, environmental sciences, dance, theatre, folklife, planning, and policy
making.

This higher education networking could complement the UNESCO intangible heritage capacity-
building program, a standard setting facility that raises awareness and promotes the understanding and
safeguarding of ICH under the 2003 Convention. The importance of developing curricula and pedagogy
that is different from those dealing with tangible heritage resources was underlined. A preferred future
would be where courses and programs are offered taking integrated and holistic approaches to both
tangible and intangible heritage. Universities pride themselves in academic freedom. While the
Convention is a standard setting instrument, it is more open to critical and discursive research and
teaching with definitions, domains of elements, and forms of engagement with community groups.
Models and modalities of facilitating learning requires a better and ethical nexus between university
programs and carrier and transmitter community groups.

In the face of global decline in the support for humanities, we need to strategically advocate with
university officials on the relevance of ICH so that they can appreciate and promote related programs.
Universities are placing substantial emphasis on science, technology, engineering, economics, planning
and architecture. We need to advocate that ICH is relevant in developing appropriate technologies,
sustainable architecture, cultural economics, and design to improve life. Indigenous and local knowledge
systems are becoming significant in addressing concerns of environmental degradation, fire
management regimes, and climate change. There is substantial evidence-based knowledge in different
disciplines on ICH but integrating this knowledge into and across disciplines is needed urgently to
safeguarding ICH and the diversity of elements being mapped all over the world.

Universities compete to secure grants and major research support. The breadth of challenges for
safeguarding ICH is so big that it provides opportunities for cooperation and collaboration to work
together and build a strong platform. We need pedagogy that enables learners to work closely with
knowledge bearers. Ethical approaches are needed to go beyond treating knowledge bearers as
information sources. New forms of collaborative teaching and learning in partnership with community
groups need to be developed, moderating the authority of the academy based on respect for intangible
heritage and respective knowledge communities. A key ethical concern to be addressed is understanding
and enabling the benefits to the source community groups. Long term relationships are needed, and these
are possible at the faculty level while student cohorts could contribute to documentation and awareness
raising.

Professional and academic associations and networks play an important role. For example,
anthropological associations, folklife studies associations, archaeological associations with ethno-
archaeology subgroups, councils of architects, performing arts trusts, and so on. Here ICHCAP could
play an important role in the Asia-Pacific region. It could provide an online interactive platform as a
UNESCO Category 2 Centre with the mandate for information sharing and networking. It could bring
together the range of professional NGOs, universities, and cultural agencies that address ICH. This could
be incremental, starting simple and make it work and expand. Such a platform could work with
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cooperation from universities. It could, for instance, highlight how ICH is embedded in various courses
and programs, provide access to dissertations (with abstracts) by researchers on ICH and related studies,
highlight ICH research across international boundaries, and explore and unravel the complexity of
intellectual property rights that are mostly dealt with by WIPO.

As for priority issues, how can the synergies with universities assist in enhancing infrastructure,
inventory methods and systems, effective safeguarding plans and measures, and effective participation
in the 2003 ICH Convention modalities and mechanisms. Similarly, universities have considerable
capacity to focus on policy analysis and development. Policy analysis could address transversal aspects:
key concepts, community involvement, sustainable development, education of future generations for
ICH-related employment, and advisory support to government and other stakeholders. It would help in
delineating ICH policy framework and scoping interdisciplinary engagement with other related policy
frameworks. Interdisciplinary thinktanks are useful for providing new and innovative approaches and
multiple perspectives.

Collaborations for promoting and safeguarding ICH through universities is limitless, waiting to be
scoped and facilitated. Awareness raising about ICH is one of the key challenges that could be taken up
by media and journalism departments. Historical research on ICH elements needs to be taken up.
Applied teaching strategies and practice-based research will enable the graduates in the marketplace.
We need to graduate professionals in research, education, policy making, management, heritage practice,
and so on. Documenting, inventorying, and archiving using digital technologies could be taken up by
library and archival science departments. These and several other avenues to engage with universities
in safeguarding ICH is exciting with huge potential. What is discussed here is only the beginning.

DESULTORY CONSIDERATIONS

The following points are in no order of priority but listed based on a study of several programs across
the higher educational institutions of the Asia Pacific Region.

There is need for a paradigm shift in the way we have been teaching heritage management,
especially with emphasis on World Heritage. The reference has been to Outstanding Universal Value
(OUYV) decided by authorities and experts in consultation with stakeholders and based on comparison
of value between sites; where sites must fill a gap on the World Heritage List as best exemplar or
representative within its geo-cultural region/globally. In Safeguarding Intangible Heritage, the emphasis
is on significance to communities, and decided by communities and there is no comparison of value
between ICH elements. It is value driven that is community grounded.

Globalisation has led to deep integration of economies and educational systems. User payer system
and education as a service for export has become competitive. In this context, integrating of ICH into
higher education needs to be quality assured and provided as far as possible on a not for profit basis.
The 2003 Convention and Operational Directives mention quality education in several places.

The marketing edge of well-resourced universities and tertiary colleges have brought to our notice
only a small fraction of institutions addressing intangible heritage education. They appear easily on the
radar of surveys. Some of the institutions directly addressing safeguarding intangible heritage are not
even aware of the 2003 Convention. Ongoing surveys and research at the sub-regional level is necessary
to understanding the ICH and higher education sector, especially if we are to also safeguard the ICH
and its cultural diversity in the region.

Commercialisation of the ICH is a major concern. It needs to be cognizant of the Ethical Principles
for Safeguarding Intangible Cultural Heritage that have been elaborated in the spirit of the 2003
Convention and existing international normative instruments protecting human rights and the rights of
indigenous peoples. The livelihoods and benefits to the carriers and transmitters is non-negotiable in
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safeguarding intangible heritage. Links to livelihoods could be made through labour studies in
universities.

Valuing Culture is essential in [CH safeguarding and Sustainable development. Cultural economics
is an emerging field of study in universities. However, most of the studies have focussed on cultural
industries with reference to the UNESCO 2005 Convention on Cultural Diversity of Contents and
Expressions. Non-quantitative methods using contingency valuation and choice modelling are yet to be
used in valuing ICH elements. Universities could promote such research along with cultural statistics
analyses with a focus on safeguarding and interrogating whether the benefits in the market context go
back to the stakeholder community groups. Value chain augmentation in safeguarding needs to be
studied conceptually and through demonstration projects.

Quality Assurance Framework has become a characteristic of most higher educational institutions.
However, they end up resulting in national research funding priorities with minimal impact of much
needed recognition of teaching and community service in universities. Integrating ICH in higher
education needs further study in this context.

Overall Result Framework (ORF) has been adopted at the last General assembly of the UNESCO
2003 Convention on Intangible Heritage in June 2018. It is also a useful advocacy tool to conduct
institution wide self-assessment against the indicators in higher education. I conducted a similar exercise
focussing on inclusion in 2009 when I was the Chairperson of the University of Queensland’s Senate
Sub-Committee on Cultural and Linguistic Diversity and Indigenous Australians. It enabled us to
develop and focus on systematic changes. The exercise itself is an awareness raising tool.

Curricula and pedagogy vary across disciplines in social sciences, humanities, environmental
sciences and so on. Intangible Heritage education should not be marginalised as a conventional heritage
educational program. It could be cross cutting and interdisciplinary and across art forms. Curricula could
be embedded and integrated into the overall learning outcomes in programs. Initially designated
programs need to be promoted with adequate support.

UNESCO has started developing Thesaurus of key words. There has been a call for sub-regional
thesaurus of keywords of intangible heritage for some time. For example, a Thesaurus of South Asian
intangible heritage knowledge has been scoped as being important for cross border understanding of
intangible heritage elements that are shared but passed on among different linguistic communities.

UNESCO is deeply committed to strengthening the links between culture and tourism, “to create a
positive dynamic between the two — a dynamic that is mutually reinforcing, that works for sustainability
and for the benefit of local communities”. UNESCO sees the baseline as the ability to safeguard heritage
in all its manifestations. Responsible tourism that integrates safeguarding intangible heritage stands to
provide livelihood to millions of people. Most universities in the Asia Pacific offer programs in tourism
planning and management. But few focus on experiential tourism based on respecting and safeguarding
intangible heritage in responsible and sustainable tourism development.

Flexible delivery is often talked about in the Universities of the Asia Pacific Region. But
discussions on innovative curricula design and pedagogies are rare using tools such as Collaborative
Learning and Teaching, and Web Based Platforms. They enable the transformation of classroom from
an aggregation of individual students to a cooperative body of learners together with carriers and
transmitters of intangible heritage with common goals and motivation for safeguarding intangible
heritage. Participants gain gradual cumulative knowledge and competency in subject area. They
facilitate flexible and quality learning environment for students and professional development programs
in working with intangible heritage stakeholder community groups with mutuality of benefits. Similarly,
collaborative project development could be fostered based on stakeholder benefit analysis.

Prior Learning is a commonly understood means for entry of students to higher educational
institutions. But it is rarely used for valuing and crediting the knowledge and skills of carriers and
transmitters of intangible heritage in their entry into the higher education sector.
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Higher educational institutions generate a deep repository of applied research and field-based case
studies. These cover a range from local knowledge systems across disciplines in all disciplinary
categories including cognitive reserve among multilingual populations and their intangible heritage and
neurological phenomena addressing human knowledge transmission capabilities. This diversity of case
studies and research could be shared through networking.

There are very few academic staff that have the competencies, skills and attitudes needed to teach
or research in the intangible heritage domains with a focus on safeguarding. Staff/Professional
Development Programs and exchanges are much needed.

UNESCO Chairs Projects located in the different sub-regions of the Asia Pacific could provide
leadership for the urgently needed engagement and promotion of intangible heritage as a valued area of
study and research endeavour.

I want to share with you one recent case study of applied research and revitalisation of intangible
heritage in my current work.

RESEARCH AND REVITALISATION OF INTANGIBLE HERITAGE

Universities compete on a global market of educational services for ratings. One of the criteria is
research outputs. Collectively, billions of dollars are spent on research in all aspects of higher education
domains across the world. There have been a smaller and invisible number of research thesis and
dissertations focussing on intangible heritage. These could be useful in our efforts to safeguard
intangible heritage.

The living heritage elements of Andhra Pradesh in South India are under serious threat. Artisans
are struggling to eke out a livelihood. Rapid prosperity for some has meant the struggle to survive for
others. Highly skilled craftspeople that have been proud carriers of unique signature heritage of Andhra
people are abandoning their traditions and moving out in search of non-technical labour work that pays
for their survival. Often external mass-produced and imported imitations are the threat. Also, of threat
are the consumers who are not aware that their choices are the main cause of the endangered heritage.

Evidence-based interventions through quality research can be critical. Doctoral thesis of Alok
Kumar Kanungo from the Indian Institute of Technology, Gandhinagar, has thrown a lifeline to the
impoverished glass bead makers of Papanaidupeta. His painstaking ethnoarchaeological work has
profiled the skills, advanced techniques for making furnaces, kilns, implements, village structures and
associated rituals.

Early historical urban centres in South Asia have yielded glass beads from about two thousand
years ago. Glass beads were often prestige items and part of ornamentation. While there are different
techniques for making glass beads, the drawing method used in Papanaidupeta seems to be significant
across South and Southeast Asia. These beads are commonly referred to as Indo Pacific beads.
Papanaidupeta is a major regional production site throughout the history of South India.

It is not yet clear when and how the bead making tradition started. What is certain is that when the
craftspeople were forced by market forces and the lack of awareness among the buyers to give up making
the glass beads in 2014, yet another part of the intangible heritage of India was being relegated to
oblivion. Mass orders for the handmade, appropriate training for livelihood and continuation to make
the beads and interventions for poverty alleviation could still rescue the intangible heritage of Andhra
people. In this context, doctoral research of Dr. Kanungo is leading to urgent action that is needed to
safeguard the skills, knowledge and practices of making glass beads in Papanaidupeta.

Lepakshi, the State undertaking for safeguarding handicrafts
(http://www.lepakshihandicrafts.gov.in/) has prioritised the revitalisation with capacity building in the
making of the specialised furnaces and kilns so that artisans could continue making the glass beads.
There is room for diversifying the bead making and design and their use within the village and its
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networking neighbourhoods. Direct marketing will be promoted to minimise the damage from bulk
importing of foreign glass beads. Using the traditional skills and diversifying them through
contemporary creativity and knowledge of the local people together with artists on cultural exchanges
will make Papanaidupeta viable as an Indo Pacific glass bead making heritage village.

CONCLUSION

In conclusion, I would like to emphasize that problematizing or pointing to the challenges of the 2003
Convention by universities would benefit implementation of it, or most importantly safeguarding
intangible heritage, at the local level. University programs are ideally placed to address contextualization
of intangible heritage elements through deep research; facilitating the expanded idea of the classroom
working with carrier and transmitter community groups; and addressing the implications of
commercialisation with the rapid growth of tourism and cultural industry sectors.
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APPENDIX

The following is the front page of one of the courses I taught for Masters and Doctoral candidates at the
University of Queensland on intangible heritage with face to face intensives that included carrier and
transmitter community groups and web-based learning using Black Board facilitated through Australia’s
first Collaborative and Teaching and Learning Centre.

MUSM7009 INTANGIBLE HERITAGE

Course Description: This course introduces participants to the theory and practice of intangible

heritage and the current challenges faced by heritage management, inter-governmental,
nongovernmental and community agencies at local, regional, state/provincial, national and international
levels. Collaborative learning emphasises engagement with relevant stakeholder community groups as
outlined in the UNESCO Convention on Safeguarding of Intangible Heritage (2003) and other national
and international instruments. Documented case studies from the cultural diversity of the Asia Pacific
Region illustrate the modular delivery of content.

Detailed Course Objectives (modular delivery)

* Introduce the social ecology of Intangible Heritage as an interdisciplinary area of study.

* Explore the various types of community consultation, engagement and participation.

» Examine the historical context of Intangible Heritage within the regional policy frameworks and
UNESCO Culture Reports.

* Consider the interface with other international standard setting instruments, especially the

UNESCO Conventions on World Heritage (1972) and Cultural Diversity of Contents and
Expressions (2005) and the UN Declaration on the Rights of Indigenous Peoples.

* Explore the contemporary role of libraries, archives, museums, galleries, cultural centres,
performance spaces and other community places as civic spaces for safeguarding Intangible
Heritage.

* Provide an understanding of the theoretical approaches to the core functions of heritage
agencies and their role in the service of society safeguarding Intangible Heritage.

» Compare and contrast different approaches to safeguarding of Intangible Heritage based on well
documented case studies.

* Critique recent advances in Intangible Heritage research.

*» Understand inclusive management and associated frameworks.

* Gain the ability to bridge the gulf between rhetoric and reality in indigenous, multicultural and
inclusive community practices.

* Apply community liaison, consultation and negotiation skills.

* Design approaches to establishing values relating to culture in sustainable development.

Anticipated Learning Outcomes or Attributes

In-Depth Knowledge of the Field of Study:

» Comprehensive and well-founded knowledge of safeguarding Intangible Heritage;

* In-depth understanding of the nature of historical and contemporary location of Intangible

Heritage and sustainable development;
* Critique of the theoretical foundations of Intangible Heritage through comparative case studies
and research.
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Effective Communication:

* The ability to examine and convey critical concerns about Intangible Heritage and its safeguarding
and orientation in the service of society;

* The ability to secure, analyse and organise information and ideas with stakeholder community
groups and to convey those ideas clearly and fluently in written form;

* Independence and Creativity;

* Undertake independent case study research to further individual understanding of the theory and
practice of Intangible Heritage;

* Innovative use of skills and knowledge to examine and present the social context of Intangible
Heritage.

Critical Judgement:

* The ability to evaluate and critically discuss examples of Intangible Heritage in conjunction with
tangible heritage;

» The ability to analyse and critically review current trends in development and research of
Intangible Heritage;

* The aptitude and attitudinal capacity to work respectfully with carriers and transmitters of
intangible heritage.

Ethical and Social Understanding:

* An understanding of ethical issues and the professional Code of Ethics and Statutes professional
bodies, especially International Council of Monuments and Sites, International Council of
Museums, International Council of Archives and International Federation of Library Associations;

* An understanding of heritage institutions as civic institutions in the service of society;

* An understanding of the national and regional protocols;

* An understanding of the UNESCO Charter and its application through soft law and hard law.
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Presentation 1

The Role of Tertiary Education for Safeguarding ICH:
The Case for Bangladesh

Saifur Rashid
Professor, University of Dhaka, Bangladesh

1. ABSTRACT

Bangladesh is a repository of hundreds of intangible cultural heritage elements that have been developed
through various historical waves of different political and religious regimes over the last 5000 years.ICH
education at the tertiary level has an important role to play in creating a pool of human resources for
sustaining the value, meaning, and significance of these ICH elements. Until recent past, the importance
of protection, promotion and safeguarding of various cultural heritage resources in Bangladesh has not
received necessary attention from administration, academicians and researchers. Lack of policies and
resources, and shortage of trained teaching staffs were the main reasons for not being able to introduce
required courses at the tertiary level of education. Assessing the present status of heritage education at
various tertiary institutions, this paper calls for immediate policy responses to strengthen the ICH
education for developing a Sustainable Cultural Heritage Management Plan (SCHMP) through building
capacities by mobilizing local resources in collaboration with various national and international
organizations. Immediate and long-term heritage education policy-planning and interventions can
encounter the challenges of protecting, promoting and safeguarding various ICH elements of the country.
Thus, the main objective of this paper is to examine the actual status of heritage studies at the tertiary
level of education in Bangladesh through analyzing the contents of curriculums of some selected
departments which are closely related to cultural heritage studies. As a supplement to this content
analysis, a small number of randomly selected students and teachers have been interviewed to know
their general understanding about the importance of ICH education in Bangladesh.

Key Words: Intangible Cultural Heritage; Tertiary Education; Heritage Management; Nation Building;
and Sustainable Development.

2. INTRODUCTION

Almost every country that has developed over the past hundred years has made attempts to preserve its
history by building museums, archives, libraries, and monuments, archaeological and architectural sites,
writing books, making documentaries and educating their young people about heritage. All these
attempts were taken to pass down the history, knowledge (wisdom and experience), and culture to the
next generations. In today's Bangladesh, children and young people's interest towards arts and culture is
gradually decreasing. The new generation seems know very little about the heritage of their own country.
It is a pressing concern for the country that many of its science, madrasah (Islamic schools) and English
medium students are found showing very little interest in history and culture. In this situation, tertiary
educational institutions of Bangladesh have to play an important role in training future decision-makers,
planners and administrators to work for safeguarding its various ICH elements.

It is noteworthy to mention that like many other countries, current teaching about intangible cultural
heritage in Bangladesh is highly dispersed throughout different disciplines ranging from liberal arts,
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humanities, social sciences, agriculture, engineering and medical science education. The focus of studies
in different educational streams also vary from tangible to intangible and for a long period of time, there
had been a major focus on tangible cultural heritage than the intangible. The following sections of the
paper primarily deal with the status of ICH education at tertiary level of both public and private
universities of Bangladesh, status of teaching ICH elements in different departments, the significance
of ICH education for research and innovation, the needs and potentials of ICH education in Bangladesh,
the employment prospects of ICH education in Bangladesh, and finally the policy planning and
recommendations for strengthening ICH studies in Bangladesh.

3. THE STATUS OF ICH STUDIES AT THE TERTIARY LEVEL OF EDUCATION

In Bangladesh, all the public, private and international universities are under the administration of the
University Grant Commission (UGC) of Bangladesh; a wing of the Ministry of Education. A total of
140 universities (40 public, 97 private and 3 international universities) are now registered under the
UGC. The public universities have a very wide-range of departments under various disciplines, while
the private and international universities only have those departments which have more market demands.

International Universities 3

Private Universities 97

Public Universities 40

0 20 40 60 80 100 120

M Number of Universities

Graphl: Universities Registered under UGC of Bangladesh (Source: www.ugc.gov.bd)

Among all these universities, departments that are likely to contain components of intangible
cultural heritage studies are Bangla, English, Heritage Studies, Folklore, Archeology, Architecture,
Anthropology, Sociology, History, Geography, Dance, Drama, Music, Fine Arts, Public Health and
Tourism & Hospitality Management.
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Graph2: Public Universities of Bangladesh by Categories.
4. ICH EDUCATION IN PUBLIC AND PRIVATE UNIVERSITIES

Among the 40 public universities, there are 13 general and 27 specialized universities. Specialized
universities are again grouped intol0 science and technology, 3 medical, 5 agricultural, 5 engineering
and 4 other universities. Information gathered from the websites of these universities indicates that
general universities usually consist of the departments mentioned above. Science and technology
universities are next in line. However, medical, agricultural, and engineering universities rarely have
any of the above departments apart from the Department of Architecture in engineering universities.
The graph below represents the number of selected departments found in the universities of Bangladesh:

Public health, Tourism and

Fine Arts, 8—_ 11 T Hospitality ,
N p y

Drama, 7_M\usic,7 Bangla, 10
Dance, 2 — 24

Geography, 5 -

History, 10 .
i Sociology, 34 English, 96
Anthropology, Heri
erita
11 Archaeology,—l_ —
3 i \ g¢
Architecture, Folklore, 4

PR H

Graph3: Selected departments associated with ICH education.

The pie chart above demonstrates that there are 96 universities of Bangladesh have English
departments. Next to English, 34 universities have got Department of Sociology and 24 Universities
have got the Department of Bangla respectively. These statistics denotes the inferior status of Bengali
Studies in our education system. Nevertheless, there are 16 Architecture, 11 Anthropology and Public
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Health, 10 History and Tourism & Hospitality Management departments in different universities of
Bangladesh. Beside these, there are 8 Fine Arts, 7 Music and Drama, 4 Folklore, 3 Archaeology, 2 Dance
and only one Heritage Studies Department. The total number of departments where some contents of
intangible cultural heritage is taught is 248. Some of these departments also have some contents on
tangible heritage. It is important to mention that among these 248 departments, 109 belong to public,
137 belong to private and the rest 2 belong to international universities. The line graph below shows
how different departments are distributed among public and private universities.

Number of Sample Departments at Different
80 Universities
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Graph4: Distribution of departments associated with ICH education by Public and Private
Universities.

The above diagram clearly shows that departments which are related to intangible and tangible
cultural heritage studies are mostly concentrated in the public universities and belong to the faculty of
Arts, Humanities, Social Sciences, and Engineering. In most of the private universities, some elements
of ICH are taught within the Department of English (74), Architecture (11), Sociology (18), Tourism
and Hospitality Management (10) and Public Health (8). The diagram further shows that there are 16
Bangla departments at public universities, while private universities contain only half of that numbers.
Public universities have 1Dance, 6 Drama, 5 Music, 5 Fine Arts, 3 Folklore, 10 Anthropology and 3
Archaeology departments, whereas private universities have 1Dance, 1 Drama, 2 Music, 3 Fine Arts, 1
Folklore, 1 Anthropology and 3 Anthropology and Sociology. There is no Archaeology department in
any of the private universities of Bangladesh.

5. STATUS OF TEACHING OF ICH IN DIFFERENT DEPARTMENTS

From the analysis of course curriculum of various departments, it is found that most common elements
of ICH included in the curriculum are:

» Oral traditions, expressions, and language, riddles, proverbs, charms/ beliefs/ taboos/ fears,
myths/ legends/ stories,
Social practices, rituals, manners, customs, and festive events,
Knowledge and practices concerning the nature and the universe
Traditional craftsmanship, folk knowledge and skills, art and design
Drama/theater, dance, religion and occult practices, music/ songs/ ballads, rhymes / poetry,
games/ sports, literature, and others.
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Components of ICH Found in Different Courses
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Graph5: Elements of ICH found in Different courses

The graph below shows the status of teaching of the 5 domains of ICH mentioned in the UNESCO 2003
ICH Convention at Tertiary education level:

Elements of ICH Domains Covered by Courses
300
250 264
200 184
150
100
68
50
0
Oral Traditions  Performing Arts Social practices, Traditional Traditional
rituals and festive  ecological craftmanship
events wisdom,
indigenous
knowldege

Graph6: Number of Elements/Components of ICH in Courses
Most of these broad domains can only be found in the curriculum of Folklore Department. Although

they don’t have a course that specifically deals with ICH, they included most of the ICH components in
different courses. The performing arts and fine arts departments have multiple courses that contain
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components of ICH. For example, departments like Music, Dance, Theater, Crafts, and Sculpture have
lots of components related to ICH, but most of them are very area specific in line with the main focus
of the subject. Among all the departments, departments belonging to the Faculty of Fine Arts are the
most ICH focused. The students of the Fine Arts faculty of Dhaka University are found very active in
theoretical and practical exercises related to ICH. The ‘Mangal Shobhajatra’ a mass decorative
procession with colorful masks and musical drums considered as the nation’s largest display on the first
day of Bengali New Year has been inscribed in the Representative List of Intangible Cultural Heritage
of Humanity by the initiative of the students and the teachers of Fine Arts Faculty.

A majority of the department of Anthropology has courses on indigenous knowledge, medical
anthropology, ethnic studies, Bangladesh studies, visual studies and others which cover various concepts,
issues and contents related to ICH. Department of Sociology in different universities also offers courses
on Bangladesh society and culture, indigenous population and others which have some relations with
ICH. Archaeology and Architecture departments have also some courses that contain elements of ICH.
The department of Archaeology highlights ancient art and architecture, while the department of
Architecture includes courses on traditional craftsmanship, skills and folk knowledge. Bengali
departments discuss Bengali literature at length and usually have one course on folk literature, ballads
and poetry, while English, History, Islamic History, Geography departments have very little components
of ICH in their courses.

6. SIGNIFICANCE OF ICH EDUCATION FOR RESEARCH AND INNOVATION

Like many other countries, promoting ICH education at the tertiary level in Bangladesh can help to
develop various tools, techniques, technologies and methodologies for identifying different types of
heritage, making inventories and creating digitaldatabase for archiving and virtual ICH mapping by
using GIS technology. E-documentation and e-preservation for presenting ICH worldwide through
innovative ICT solutions and others must be introduced in the curricula of ICH studies in different
universities. UNESCO has been playing an important role to promote both ESD (Education for
Sustainable Development) and ICH. Using ESD as a pedagogical framework, UNESCO has
implemented project on “Promoting Intangible Cultural Heritage for Educators to Reinforce Education
for Sustainable Development” in four countries (Palau, Pakistan, Uzbekistan and Viet Nam). This type
of initiatives can be taken in Bangladesh to raise awareness among the students and to build capacity of
the teachers to incorporate ICH into teaching and learning in order to reinforce cultural diversity to drive
towards sustainability (UNESCO, 2012).

7. ICH EDUCATION: NEEDS AND POTENTIALS IN BANGLADESH

Bangladesh as a country of rich cultural heritage needs to give special attention for formulating a
comprehensive master plan for identifying, preserving and protecting its cultural properties. An
integrated cultural heritage management plan (ICHMP) is needed to provide an institutional architecture
to connect wide range of departments from both public and private universities under the auspices of
the Ministry of Education and the Ministry of Cultural Affairs of Bangladesh. Other government’s
agencies, civil society organizations, NGOs, corporate institutions, international agencies, academic
institutions and research bodies can be brought under a common operational framework. For successful
heritage management, all the tertiary educational institutions, especially all the departments which have
relevance to heritage can be brought under one platform which can undertake trainings, workshops,
seminars, study programs and courses on heritage management. The following SWOT (Strengths,
Weakness, Opportunities, and Threats) analysis can give a clear understanding about the problems and
prospects of ICH education in Bangladesh.
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0 Unique ICH resources and creative capital issues;
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facilitating greater empowerment and locally communities and institutions;
significant heritage development through 0 Growing unplanned tourism industry
education, training and research; pressures and unguided tourism;
0 Organization of meetings to raise public 0 Lack of appropriate heritage infrastructure
awareness among the local communities; 0 Under-preparedness for participation of
0 Sustainable tourism development; different stakeholders in ICH management
O Regional and sub-regional diversity could initiatives and to address the negative impacts

provide for responsible cultural and heritage
tourism, which will diversify the resource
base in sustainable development;

of globalization;
Inadequate capacity building and professional
development infrastructure;

Tablel: ICH Education in Bangladesh: A SWOT Analysis

8. THE EMPLOYMENT PROSPECTS OF ICH EDUCATION IN BANGLADESH

Realizing the importance of heritage education for young generation and taking the UNESCO ICH
Convention 2003 into consideration, the government of Bangladesh through its Ministry of Education
has recently taken some initiatives to include heritage contents in the curriculum of different level of
education. The National Text Book Board of Bangladesh has included various heritage contents and
courses in the textbooks of history, geography, environment, cultural studies, Bangladesh studies,
Bengali Literature, and others at the secondary and higher secondary level of education. Ministry of
Cultural Affairs which is mostly responsible for promoting tangible and intangible cultural heritage has
been implementing some projects and programs primarily by Bangladesh Shilpakala Academy
(Bangladesh National Academy of Fine and Performing Arts) through its 64 district level branches and
also by its other 16 departments in collaboration with various universities, research bodies and some
international organizations such as UNESCO (The United Nations Educational, Scientific and Cultural
Organization) JICA (Japan International Cooperation Agency), KOICA (Korean International
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Cooperation Agencey), IUCN (International Union for Conservation of Nature), different Embassies
and others.

ICH Promoting Bodies (Major) in Bangladesh

Ministry of Cultural Affairs (Promote, Ministry of Education
Protect and Safeguarding ICH Hements) (Promote ICH Education)

romoting Bodies Under the Ministry of Cultural
Affairs
Bangladesh Shilpakala Academy

Bangla Academy

il
28
3. Bangladesh National Museum
4. Department of Archaeology
58
6.

Nazrul Institute ‘ ‘
Khudra Nri-Ghosthir Sangakritik Institute,
Birisiri, Netrokona
7. Khudra Nri-Ghosthir Sangakritik Institute, National All other
Rangamati . . q o0
8. Khudra Nri-Ghosthir Sangakritik Institute, Umversnty Universities
Bandarban
9. Cox’s Bazar Shanskritik Kendra, Cox’s Bazar {}
10. Khudra Nri-Ghosthir Sangakritik Institute,
Khagrachhari All university Colleges Public (39), Private
11. Rajshahi Bivaghiya khudra Nri-ghosthir Cultural and Degree Colleges (97) and

(2254 affiliated

Academy, Rajshahi
Colleges and More

12. Manipuri Lalitkala Academy, kamalgonj,

International (3)

NMonibazar than 2 million Universities
13. Department of Public Libraries students) (8,23,102 students)
14. Directorate of Archives and Library
15. Bangladesh Folk Art & Crafts Foundation
16. National Book Centre Source: MoE, 2017
. Copyright office

Chartl: ICH Education and Management Bodies in Bangladesh

Moreover, to promote ICH education at the tertiary level, one or two faculties from each of those
departments which are related to ICH should have necessary local and international training, so that they
can be well equipped and interested in introducing more courses on heritage studies at their departments.
Ministry of Cultural Affairs through Bangladesh Shilpakala Academy and the Ministry of Education
through different universities can organize such training on ICH. UNESCO Dhaka Office in
collaboration with UNESCO Bangkok and ICHCAP South Korea can take the initiative to organize such
training independently or with the Ministry of Cultural Affairs and the Ministry of Education.

It is now understood that if universities can provide education and training on various aspects of
ICH at the tertiary level, a large number of university graduates will be qualified to develop various
tools and techniques in identifying, documenting, protecting and safeguarding the ICH elements.
Making digital contents, creating ICH web portal, doing audio-visual documentation of cultural
elements, and making virtual galleries of all the major museums of the country will also be possible by
them. The Liberation War Museum has initiated some programs with a number of departments of the
University of Dhaka to uphold the country’s history, culture and heritage primarily focusing on the
liberation war. Heritage study at the tertiary level can also play an important role to promote heritage
tourism in Bangladesh as Bangladesh has much potential to flourish in this sector more vibrantly by
creating trained manpower. ICH educated people can work with tour operators and travel agencies to do
that.
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Areas of Employment Opportunities for ICH Educated People
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Chart2: Employment Opportunities for ICH Educated People in Different Organization

Different Hotels
and Tours &
Travel Agencies

Various Cultural
Organizations

It is no doubt that the Bangladesh has bountiful resources to offer to both local and foreign travelers
with its rich heritage and historical sites, scenic beauty, unique cuisine, ethnic and religious diversity and
much more. Both local and the foreigners have now increasing interest in travels and tours in different
places of Bangladesh'. The sustained demand for tourism, coupled with the industry's ability to stay
resilient in the face of shocks, continues to underline its great significance and value as a key sector for
economic development. Thus, there is a strong requirement of trained young people who have knowledge
about various ICH elements from tourist organizations. ICH educated people will have no problem in
finding jobs in different government and non-government organizations that are working for the promotion
of very prospective tourism industry of Bangladesh. The importance of ICH education is not only to teach
young people to know about the richness of their cultural heritage but also to teach them to transmit the
long tradition of cultural heritage of the country to the next generations and to induce an understanding of
economic and social value of ICH among the different sections of people by working with them. The
economic and social value of this transmission is great and it can enrich the state in various ways by
building cohesion among various groups.

9. VOICES FROM THE FIELD: SOME NARRATIVES

To get an insight of the understanding of some students and teachers about heritage and especially ICH,
the paper also deals with some case studies. A total number of 10 students and 2 faculties from different
departments have been randomly chosen for in-depth interviewing. All of the students and teachers have
the opinion that as a country of rich heritage resources, we should give more emphasis to the study of
heritage at our tertiary level of education, especially at universities. A separate Department of Heritage
Studies should immediately be opened in different universities and more courses should be inducted in the

IThe total contribution of Travel & Tourism to GDP was BDT840.2bn (USD10.6bn), 4.3% of GDP in 2016, and
is forecast to rise by 7.2% in 2017, and to rise by 7.1% pa to BDT1,783.0bn (USD22.6bn), 4.7% of GDP in 2027.
In 2016, the total contribution of Travel & Tourism to employment, including jobs indirectly supported by the
industry was 3.8% of total employment (2,187,000 jobs). This is expected to rise by 2.7% in 2017 to 2,247,000
jobs and rise by 1.8% pa to 2,695,000 jobs in 2027 (3.8% of total). (Taka 83=1US$) (World Travel & Tourism
Council, 2017).
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curricula of different departments. Excerpts from some of the in-depth interviews are given below in
narrative forms:

“The study of heritage is very much significant for us. To promote heritage education, first of all,
we should raise awareness among the student of different universities by organizing seminars
and taking other promotional measures; then among the common people of Bangladesh. We
should open an independent department on heritage studies at the University of Dhaka
immediately.”—Anisur Rahman, Student of History, University of Dhaka.

“We have already started heritage related courses in MSS 2nd Semester. We are taught about
the culture and heritage of Old Dhaka. We need to learn and teach our students more broadly
about our culture and heritage. To safe-guard our heritages, we need to offer more courses on
heritage in more universities.”—Farjana Habib, Lecturer of Anthropology, Jagannath
University, Dhaka

““As a student of Tourism and Hospitality Management, | have learnt many things about heritage
and culture of Bangladesh. We have been taught different courses that are directly related to
heritage, cultural tourism, recreation and leisure tourism etc. Bangladesh has lots of heritage
sites and | think it will be an advantage for tourism industry if we can promote heritage
studies.”—Md Mahbub Bhuiya, Student of Tourism and Hospitality Management, University
of Dhaka

“Culture and Heritage are closely related to mass communication and journalism. But we are
far away from connecting these properly. We should give emphasize heritage related studies.
Heritage studies are linked with our roots, if we ignore learning about our heritage, we will not
be able to know about ourselves.”—Imran Hossain, Lecturer of Mass Communication and
Journalism, Barisal University.

“We studied heritage but not in details. Some of our courses are connected with the heritage

studies. We have many heritage sites and cultural elements but most of the people of our country

are not aware of these. We have to promote education and make people more conscious about
the heritage. For details study, we can open heritage studies department in our university.”—Md

Nayem Hossain, Student of Anthropology, University of Dhaka.

“Bangladesh is a disaster-prone country. We have developed different types of indigenous

knowledge to cope with disaster. Peoples’ knowledge about building houses in different areas is

very important to us. We studied traditional environmental adaptation knowledge, and traditional
knowledge about housing. We will try to build the site with the local elements. We have studied
heritage as part of our academic courses as they are related to architecture.”—Sharmin Sultana,

Student of Architecture, Bangladesh University of Engineering and Technology, Dhaka.

10. POLICY PLANNING AND RECOMMENDATIONS FOR STRENGTHENING ICH
STUDIES IN BANGLADESH

Bangladesh which has a long historical trajectory of cultural vibrancy with a variety of elements has now been
facing a lot of challenges in protecting, promoting and safeguarding of its various elements. Some of the
important elements are also going to be endangered now. The lack of proper policy, planning and interventions,
and especially due to a lack of attention to [CH educationin comparison tomany other developed and developing
countries, the country is gradually lagging behind in preserving, protecting and safeguarding its valuable ICH
elements. To promote heritage studies in Bangladesh, the Government and other concerned bodies should come
forward to work together with both immediate and long-term policy-planning.
Some recommendations for strengthening ICH education in Bangladesh can be as follows:
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Develop an inter-sectoral collaboration between Govt. agencies and Universities to integrate
ICH education in curriculum of different departments of the universities.

Taking joint initiatives and proper measures to promote ICH by Ministry of Cultural Affairs,
Ministry of Education, Ministry of Youth and Sports, Ministry of Religion, Ministry of Forest
and Environment, and Ministry of Civil Aviation and Tourism.

Ministry of Education can provide with more funds to the UGC (University Grants Commission)
to include ICH elements in university curriculum with the development of infrastructure and
research facilities.

Education and Cultural Ministry can promote workshops, seminars, symposiums, and
conferences on ICH, through some specific departments of the universities.

ICH promoting bodies can distribute books, journals, videos and other learning materials to
educational institutions.

The Govt. agencies can provide seed grants for young researchers to do some field-based
research on different elements of ICH.

Patronizing the students of tertiary level to visit ICH communities and arrange consultations
with communities for sustainable management of ICH.

The Govt. agencies can provide financial support to the educational institutions to work with
different types of ICH element holders including ICH performers, artists, organizers, craftsmen,
and other knowledge bodies to identify their problems and challenges associated with each of
their ICH elements.

Departments which have ICH related courses can work with various stakeholders (e.g. local
level ICH promoting bodies, NGOs, voluntaryorganizations, local communities (including
male, female and children), students, teachers, researchers and so on) and share their knowledge
among themselves to develop more sustainable ICH management strategy for each of the ICH
elements by assessing the present situation, challenges and future needs.

Taking initiative to develop some innovative ideas and tools for inventorying and documenting
ICH elements and for undertaking community-based safe-guarding measures to promote ICH
in a more sustainable way.

11. CONCLUSION

It was mentioned earlier that Bangladesh is a bank of both tangible and intangible cultural heritage.
Protection of these heritages is not only required for conserving them for future generations, but also for
showcasing the beauty and diversity of the country to other regional and global cultures. Such protection

also requires learning about the success stories of cultural resources and the heritage management of
various countries, for developing an integrated and sustainable cultural heritage management strategy
for the country. The identification, promotion, protection and safeguarding of cultural heritage is very

much dependent on promoting education and raising awareness among the teachers, students and the
communities and thus requires different forms of global and regional cooperation, financial assistance

and various technical supports.
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The New General Education Courses in the Philippines:
Vehicles for Safeguarding ICH in Tertiary Level Education

Martin Genodepa
Assistant Professor, University of the Philippines Visayas, Philippines

ABSTRACT

Tertiary education in the Philippines is an avenue for teaching and safeguarding Intangible Cultural
Heritage. An examination of the new General Education (GE) courses (the equivalent of liberal
education in other countries) prescribed by the Commission on Higher Education (CHED), the
governing or regulatory body for higher learning institutions in the Philippines both public and private,
as well as that of the University of the Philippines System (UP), the country’s national university, show
that topics and discussions on intangible cultural heritage may be integrated in them. While a program
or area of study/concentration on ICH cannot as yet be developed or is still being developed for tertiary
level education, there are already courses that are in place that can be vehicles of introducing and
promoting ICH in the tertiary level education in the Philippines. Since these courses are required of all
college students regardless of their programs or majors, the study of ICH becomes inevitable and even
imperative; in the long run it will result in safeguarding ICH.

“The aim of education is knowledge, not of facts, but of values.”

The statement by American writer and visual artist William S. Burroughs comes to mind when the
issue of education and intangible cultural heritage (ICH) is pursued. This is because ICH is value-
laden as education itself is. Admittedly, the concept intangible cultural heritage (ICH) is not very
widespread yet in the Philippines. The term heritage or cultural heritage is often synonymous with
tangible or human-made products of culture. When my university, the University of the Philippines
Visayas, held the first-ever international conference on ICH in 2017, many local culture officers and
academics asked what ICH was.

We always refer to the UNESCO definition of the term ICH: “traditions or living expressions

inherited from our ancestors and passed on to our descendants, such as oral traditions, performing
arts, social practices, rituals, festive events, knowledge and practices concerning nature and the
universe or the knowledge and skills to produce traditional crafts.”
While most of these domains of ICH are encountered by everyone who has been in school, yet these are
often sidelined and not given much emphasis through ample discussions in the classrooms or even as
supplemental topics that strengthen or substantiate curricular offerings. Engaging in serious discussions
of ICH or using ICH for interdisciplinary and trans-disciplinary understanding of disciplinal curricula
is not even considered.

In UP Visayas, my university, ICH is only taken up generally in Humanities 1. Humanities 1 is a
General Education subject taken by all college students. But only a section of Humanities 1 class deals
with ICH — where art and society are supposed to influence each other. Among the most popular means
to introduce ICH is through field trips; but often the domain most discussed is traditional crafts. Little
is discussed about traditional knowledge, language, traditional practices. The discussion of rituals and
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festivals are limited to their aesthetic values without in-depth delving into their social, economic
ramifications. Hence ICH is often viewed as quaint relics of the unscientific past and never meaningful
eventually to a college graduate.

Even as research and documentation are among the popular ways to safeguard ICH, education,
formal as well non-formal, also offers assurance of protection and continuation. Education, especially
formal education, is crucial in ICH safeguarding. Formal education supports UNESCO’s view that
“intangible cultural heritage can only be heritage when it is recognized as such by the communities,
groups or individuals that create, maintain and transmit it — without their recognition, nobody else can
decide for them that a given expression or practice is their heritage.” No proper introduction of ICH in
the curricula means no proper recognition of it.

Because there are no undergraduate degree programs that offer majors in intangible cultural heritage,
the new General Education curriculum in the Philippines may be a viable avenue of ICH promotion and
safeguarding in the country’s tertiary education institutions.

The Commission on Higher Education (CHED), created in 1994, is the Philippine government’s
institution tasked to “promote relevant and quality higher education.” In 2013, the agency issued CHED
Memorandum Order (CMO) 20 regarding a new General Education (GE) curriculum to be implemented
starting Academic Year 2018-2019. The memorandum order was titled General Education Curriculum:
Holistic Understandings, Intellectual and Civic Competencies. Section 1 of CMO 20 summarizes that
“knowing the self, the world, and the environment and how these intersect are the goals of general
education.”

Although the University of the Philippines System (UP), the country’s national university, has its
own charter and has the privilege of creating its own programs and curricula, it generally harmonizes
them with CHED frameworks. The UP has also in 2016 finalized its GE program framework. The new
GE courses which are also to be implemented at the same academic year as CHED’s are reiterations of
the goals of liberal education upon which the UP GE program was founded. It states that “ the
framework affirms that the UP GE program must be liberal, holistic and integrative in orientation,
developing not only measurable skills or competencies but, equally important, the capacity for and
capabilities in critical and creative thinking and action. The UP GE program reflects and promotes the
loftiest principles at the core of a UP education, going beyond inculcating habits of thought and ways of
perceiving to developing the ideals of humanism and nationalism (pagiging makatao at pagiging
makabayan). The UP GE program is a transformative education, enabling and encouraging students to
take creative and constructive action that contributes to the improvement of their community, the nation,
and the world, based on a strong sense of their cultural and historical identity as well as a sense of a
shared humanity.”

The goals and characteristics of GE education in both the CHED and UP frameworks are actually
also re-articulations of Education for Sustainable Development (ESD). UNESCO clarifies that “ESD
aims at developing competencies that empower individuals to reflect on their own actions, taking into
account their current and future social, cultural, economic and environmental impacts, from a local and
a global perspective. Individuals should also be empowered to act in complex situations in a sustainable
manner, which may require them to strike out in new directions; and to participate in socio-political
processes, moving their societies towards sustainable development.”

In Learning with Intangible Heritage for a Sustainable Future: Guidelines for Educators in the Asia-
Pacific Region (Pillai et al, 2015) interpreted ESD as interdisciplinary and holistic, supportive of critical
thinking and problem solving, values driven, multi-modal, participatory and applicable and relevant
(locally and globally).

CMO 20 explicitly determines holistic development to take place in the individual (manifested
through self definition with a sense of responsibility “toward self and others™), in society and nation
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(having pride in identity and contributing to local and national development), and in the global
community (having general respect for humanity and caring about world problems).

The UP GE Framework defines the specific parameters of knowledge, skills and attitudes (KSAs)
that courses in its GE program must cultivate. Focusing on attitudes or dispositions include “a passion
for reading and lifelong learning, a commitment to excellence, autonomy/independence, cultural
rootedness/having deep cultural moorings (including taking pride in one’s ethnicity), a global and
cosmopolitan outlook, open-mindedness, respect for diversity, gender sensitivity, ecological awareness
and respect for the environment, civic consciousness, public mindedness, social responsibility,
compassion and empathy, pakikipagkapwa-tao, commitment to social justice.”

These clarifications on what GE is supposed to be lead only to several conclusions: that the new GE
curricula of CHED and UP are in essence values-based education. Values-based education, although
varying in emphasis has been at the heart of the basic educational history of the Philippines. The new
GE curricula of CHED and UP are also about global citizenship education (GCED) which is viewed as
“a value-oriented ethos that...helps young people develop core competencies that hopefully transform
the thinking, attitude and behavior of the learner over time to produce individuals who engage with the
world actively and critically, yet with empathy and compassion” (Pillai et al, 2016 p 39).

Tertiary education has always been about disciplinal mastery. But the new GE curricula introduced
by CHED and UP System appear to be efforts at extending values formation to college students. Hence
the relationship between curriculum, ICH and ESD introduced in the guide book by Pillai et al (2015, p.
22) may be used as basis in defining the relationship between Philippine GE and ICH as well as of the
two to disciplinal education leading to professional careers. The figure below is a modification of the
framework set in the book by Pillai et al where discipline-based education represents the degree program
a college student takes up, Philippine GE substitutes for Education for Sustainable Development, while
ICH context-based education is retained.

The new CHED GE curriculum prescribes 24 units (8 courses) of core or required courses, 9 units
of elective courses (allowing students to choose which ones they like to enrich their liberal education
experience), and 3 units of legislated course on Jose Rizal and his works.

The following are the CHED GE core courses found in its website:

Understanding the Self — Nature of identity and forces that affect the development and \
maintenance of personal identity
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Readings in Philippine History — Philippine history viewed from the lens of selected
primary sources in different periods, analysis and
interpretation
The Contemporary World — Globalization and its impact on individuals, communities and nations,
challenges and responses
Mathematics in the Modern World — Nature of mathematics, appreciation of its practical,
intellectual, and aesthetic dimensions and application of
mathematical tools in daily life
Purposive Communication — Writing, speaking and presenting to different audiences and
for various purposes
Art Appreciation — Nature, function and appreciation of the arts in contemporary society
Science and Technology - Interactions between science and technology and social, cultural,
political contexts which shape and are shaped by them, specific examples
throughout human history of scientific and technological developments
Ethics — Principles of ethical behaviour in modern society at the level of the person, society, and in
interaction with the environment and other shared resources.
The UP System allows for choices of GE core courses in its various constituent units. UP Visayas
University Council voted to have 21 units of core courses:

ARTS 1 - Critical Perspective in the Arts (For students to: hone aesthetic awareness, artistic
literacy and reflexive thinking; develop an understanding of critical perspectives in valuing art in
various contexts; and foreground the particularities of the Philippine condition in the study of art.)

MATH 10 — Mathematics, Culture and Society (The ultimate goal of this course is to instill in the
student an appreciation of mathematics, particularly the significant role that mathematics plays in
society, both past and present. For this to occur, students must come to understand the nature of
mathematics, its historical and contemporary role and to place the discipline properly in the context of
other human intellectual achievements.)

WIKA 1 - Wika, Kultura at Lipunan (Filipino Language, Culture and Society) (Nakapag-iisip sa
wikang Filipino bilang pananaw mundo at nasusuri ang ugnayan ng wikang Filipino sa kultura at
lipunan sa konteksto ng mga pagbabagong lokal at global.”” Conceive a worldview using the Filipino
language and analyze the relationship between Filipino language, culture and society in the context of
local modernization and globalization.)

COMM 10 - Critical Perspectives in Communication (For the students to have an informed
engagement with issues on communication in local and global contexts using various theoretical lenses.)

STS 1 — Science, Technology and Society (For the students to understand the interrelationships of
science and technology with other disciplines and cultures and their creative processes, and the
interaction and dynamics of science, technology, and society towards a critical analysis of the role of
science and technology in national development.)

KAS 1- Kasaysayan ng Pilipinas (History of the Philippines) (Matalakay ang mga mahahalagang
pangyayaring pangkasaysayan sa Pilipinas; Maipaliwanag ang iba’t ibang pamamaraan sa kaisipang
pangkasaysayan; Magamit ang metodong historikal sa mapanuring kaisipan at paglalahad; Masuri ang
mga kontemporaryong isyu sa loob at labas ng bansa gamit ang kaalamang pangkasaysayan;
Mapagtibay ang makabayang kamalayan tungo sa pagiging isang kapaki-pakinabang na mamamayan.
Discuss the important events in Philippine history; explain various theories in the study of history; use
the history method in critical thinking and writing; examine contemporary local and international issues
using knowledge of history; strengthen nationalist consciousness towards becoming a useful citizenship).
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THICS 1 - Ethics and Moral Reasoning in Everyday Life (For the student to be familiar with basic
ethical concepts, principles and processes involved in ethical reasoning.) (GE Course Outlines [UC
Meeting Handouts]. 2017)

All these core courses in both the CHED and UP System GE have taken a perspectival analytic
stance instead of building disciplinal skills in writing, mathematics, history and science. They then are
great opportunities to teach ICH materials because their trajectories based on their course descriptions
or course objectives have underlying values formation goals. Pillai et al (2015, p22) assert that “[B]y
embedding knowledge about local ICH into subject disciplines and incorporating ESD principles and
pedagogical methods (participatory, relevant, etc.), students are able to connect the practices in their
community to their local environment, materials and resources, and learn more effectively. This
contributes to a more meaningful education, grounded in reality, and provides an opportunity for
students to reflect on issues of sustainability and continuity, equity and responsibility.”

By incorporating ICH in the new GE as well as in the current disciplinal curricula in the Philippines
— a transition and connection between the contemporary, foreign or global knowledge will have a
smoother cognitive amalgam in the college students’ total development and training for a professional
career and reduces the risk of cultural alienation or confusion. Pillai et al (2015, p. 22) state that
integrating ICH in classroom learning prevents learners from “being torn between the values and
knowledge learned through the school and those learned in the community, and feeling alienated by one
or the other.”

In short, the new GE programs of both the CHED and the UP System are good avenues to introduce
various ICH domains in tertiary level education in the Philippines and thereby ensuring their continuity
— a means to safeguard them.

While this paper is limited to identifying that the new GE courses in the Philippines set for
implantation beginning Academic Year 2018-2019 as a restatement of the concept of Education for
Sustainable Development and adapted towards Global Citizenship Education and is therefore values-
laden, in the continuous updating of their respective syllabi and in the teaching of the courses, it is
recommended that ICH elements must be deliberately and judiciously integrated.
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1. BACKGROUND

The Masters Degree Programme in Heritage Management at Ahmedabad University is open to students
and practitioners from any discipline but with a demonstrated interest or experience, in any sector of
heritage. Since its launch in 2015, the disciplinary backgrounds represented so far include arts,
architecture, archaeology, commerce, conservation, engineering, geography, history, international
relations, literature, museology, and planning. Such a diverse group of students spend two years in this
journey together learning from peer group interaction and experiences, regular class room sessions,
seminars, field visits, projects, immersion, practicum and research. The programme is designed to
pursue heritage as an everyday concept, and heritage management as an opportunity of enhancing and
enriching livelihood and ecosystem. This way, the canvas of heritage for us seems full of more
intangibles than tangibles because heritage is essentially defined through values, knowledges and
cultural practices. Hence, there are milestones in the programme that highlight these interconnections,
and bring a holistic heritage idea to the forefront. It has to be noted that there is no explicit course for
ICH convention but it does gets referred in multiple courses — sometimes explicitly and at length,
sometimes as an integrated concept and a tool. In fact, some of our discussions focus on critical
reflections on the ICH convention too. This paper will discuss the concepts of the programme and how
it integrates ICH across various aspects of heritage — not just the intangible and knowledges, but also
tangibles and other standard fields of practices. Such an integrated approach is at the core of the
programme, and the ICH discourse and various tools help us achieve our goals. In doing that, we believe
the programme also contributes in safeguarding of ICH as demonstrated by various theses that has been
done by the graduating students.

2.ICH AND HERITAGE MANAGEMENT EDUCATION

With the 2003 ICH convention, there has been a global surge on the interest and actions related to
intangible cultural heritage. While the implementation of convention in terms of the list and
safeguarding practices supported by the state parties may still need to be critically evaluated, the idea of
ICH can also be looked at regardless of the ICH convention and its operational paradigms. The role and
relevance of ICH for education can be looked at in two folds:

(i) ICH as educational resource, and

(i1) Educational frameworks for ICH management.
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2.1 ICH AS EDUCATIONAL RESOURCES

ICH as educational resource is very important aspect that educationists and educational institutions
shall seriously consider at all levels of education — particularly at early education. This would help in
providing contexts to education by bringing in local culture and practices as manifestation of various
disciplines the education may be dealing with. It also facilitates students in becoming informed citizens
of society with a sense of ownership of the context, understanding and appreciating diversity while also
recognizing self-identity. At higher level — particularly in professional courses that may have to deal
with ICH, integrating ICH as resources and cases would help to enrich the scope of their practices.
Beyond this, the second aspect — education for [CH management, comes into the picture, which I would
like to discuss and focus in this paper.

2.2 EDUCATIONAL FRAMEWORKS FOR ICH MANAGEMENT

The resources that may be very useful as educational resources as discussed above, also need to be
documented, safeguarded, promoted and managed. It is where this second line of education is important,
which is the focus of this paper. This aspect also may be done three ways:

a. dedicated programmes or courses on ICH,

b. Highlighting ICH into conventional courses, and

c. Integrating ICH and other aspects of heritage in new courses.

The Masters in Heritage Management at Ahmedabad University has been experimenting with all
three options above. In addition, it is also considering to explore ways of engaging with the local primary
schools to facilitate the inclusion of ICH and other heritage aspects into regular school curriculum. The
following sections discuss how the ICH features in the Masters programme in Heritage Management at
Ahmedabad University.

3. OVERALL PROGRAMME STRUCTURE

The programme treats heritage as a broad concept relevant to everyday life and as an integral part of a
larger ecosystem; which needs to be managed through an integrated approach across the perceived
boundaries of tangible/intangible, natural/cultural. Thus, the programme builds and promotes a holistic
concept and integrated heritage practice. The programme emphasizes on critical heritage discourse,
lively-hood based and sustainable management practices, and most importantly aims to promote heritage
management not as an isolated field of practice but as an integral part of community development,
planning and livelihood development. These programme goals are achieved through a mix of pedagogic
strategies including class-room learning, field-based learning, experiential learning through immersion
and practicum, projects-based learning and independent research.

The programme begins with an inaugural seminar where all the students have to introduce
themselves with reference to where they come from, their ‘heritage’ — which mostly refer to ICH and
place-based associations, their background and their career goals. This helps in breaking the ice and
begin the academic exploration on heritage as a concept - not just as the monuments and history, but
more importantly as people’s identity, practices, beliefs, and so on. The first semester emphasizes on
understanding the heritage discourses and the societal contexts. Then students go for a short immersion
to examine the idea of heritage in real life contexts through an immersion programme. The second
semester provides exposures to various ways of practices in heritage sector including the community-
based knowledge systems and ICH. Then students pursue a summer practicum at an organization
working in the sector that each student is interested to explore. The idea of this professional engagement
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is to emphasize on the contextual learning and decision making along with a research project. Along
with the practical exposure to real life scenario and professional work, the students are also required to
continue doing a small research project to keep their critical thinking process running.

The third semester takes them further deeper exploration of the heritage management as a holistic
practice field, while also developing essential research and management acumen so that they could
spend the entire final semester developing a thesis on a topic of their choice. Along with thesis work,
they also take a course on ethics, in which the ethical documents available at the ICH page serves as a
key reference for discussion. Upon completion of the thesis and all other requirements, the graduating
students are required to present their thesis research and findings at an international conference. This
international conference serves as a capstone event for the graduating class as well as a welcoming event
for the incoming class. Thus, the key idea is that the production of knowledge and dissemination needs
to take place within and beyond a class room setting, in a much larger ecological setting, and eventually
ensuring that the knowledge production process also contributes back to the same context from where
the knowledge is derived.

4. REFERENCE TO ICH IN INDIVIDUAL COURSEWORK AND ACADEMIC ACTIVITIES

As mentioned earlier, the programme deals ICH in all three aspects — as educational resource, as an
integral part of other heritage aspects, and a theme and area of practice of its own. However, the
programme does not necessarily teach about any particular ICH and so on except that if a student has
an ICH related thesis or project, s’he may go deeper into that. The programme emphasizes on process,
hence there is no explicit course on ICH but it is dealt with exclusively in a course in second semester,
which is titled ‘Indigenous Knowledge Systems’. The first part of the course deals with the ICH
convention and the ICH list etc. while the second part focuses on exploring various community based
knowledge systems in a rural region (field) away from the university campus. Other courses where the
explicit reference to ICH convention happens are the Heritage Discourses, where ICH discourse gets
discussed in the first semester, followed by some fieldworks identifying and documenting community-
based intangible heritage. During the summer practicum, students with interest in ICH may choose to
join an organization working in any sector of ICH, and they may also pursue research related to that.
The second year specialization through elective courses and individual thesis work is another important
opportunity where students with inclination towards ICH engage in advanced level studies and research
on ICH. The final course of the programme ‘Ethics and professional practice in Heritage Management’
deals significantly about the ICH code of ethics as well as various other associated issues.

The following table summarises the reference to ICH and its core ideas within different components
and courses in the programme, as well as the level and nature of engagement of each of these components
with ICH concept.
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Programme Awareness Analytical Documentation Practical Deeper/
Component/ level Discussion & application, Advanced level
Course Field Study Projects/ engagement
Practices
Inaugural Faculty Incoming students
Seminar emphasizes on the share their
broader heritage experiences if
discourses and relevant
integrated heritage
management
approach
Heritage We begin to
Discourses discuss critically
the previous gap,
emergence of
ICH, and the need
to bring up the
intangible aspects.
Anthropology Understanding Foundations of How to engage with communities in
of Heritage heritage fromthe | ICH terms of identification and
community documentation of ICH
perspective
Heritage Laws Status of current
& Governance heritage
governance and
laws with respect
to ICH
Heritage First workshop | Inthe second
Management emphasizes on workshop,
Workshop documentation students
skills, which explore how the
includes documented
documenting heritage could be
intangible aspects | preserved,
in any given managed etc.
place/context.
Immersion This is a component where students are challenged to explore ‘heritage’ ideas in a
rural context, and generally the intangible aspects become key clues to identifying
and assessing heritage.
Indigenous This is a flagship course which has two components: first part takes place in regular classroom sessions
Knowledge where we go through the ICH convention as well, and the second half takes place entirely in field exploring
Systems community-based knowledge systems (which actually could fall into ICH but these require us to go beyond
ICH we think).
Built & Urban | Understandingof | Valuesassessment, | ICH getsbroughtin | Aholistic We always strive
Heritage Builtand Tangible | community documentation of management for integrated
Management heritage in many association, and built heritage as well | approach canbe heritage
cases [ sincomplete | strategic planning | particularly thinking | framed by management.
without bringing in | mostly have to about values and incorporating ICH in
ICH into the drawuponICHas | management the documentation
framework. well. strategies. and planning,
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Natural & Except in some Particularly the Integrating ICH is | Attempt is to blurr
Cultural cases, most of the | idea of cultural a good strategy in | the boundaries
Landscapes times landscapes | landscapes management between ICH and
Management are valued evolves by processes. these physical
through cultural integrating ICH landscapes,
frameworks that | into natural particularly
may have ICH landscapes. thinking about
manifestations. heritage values
and community-
based
management
approaches.
Museums & | New forms of Emerging
Archives cultural as well as | discourses and
Management digital products practices
require the regarding
museum museums &
discourse to be archives
rethought.
Practicum Students with
specific interest in
ICH take a two
month summer
practicum with
ICH related
organisations.
Advanced Students may take advanced topics or elective courses on ICH related areas if they are interested. There
Studies / Thesis | are university wide courses which touch upon music, performing arts, language, literature, culture and so
on.
Ethics Issues like copyrights, IP rights, consent, participatory processes are very important
in any ICH related practices.
Journal of This is an international journal that we publish through
Heritage SAGE publications, where we integrate relevant research or
Management cases on ICH along with other research on other aspects of
heritage management.
Annual This is an international conference series on Heritage
International Management Education and Practice that we organize every
Conference year, with appropriate themes. The first edition last year saw
Series on various papers dealing with the intangible heritage, and this
Heritage year we hope to explore integrated approaches.
Management
Education and
Practice

5. CONTRIBUTIONS AND CHALLENGES

PROGRAMME DELIVERY

OF ICH CONVENTION IN OVERALL

The promulgation of the ICH convention and various supporting activities following that have helped

the programme in many ways. First, it allowed us to discuss where the current discourse has reached —

giving a logical way out for critiquing the conventional heritage discourse for being too monument and

tangible centric. Second, it has allowed us to address the concerns of public participation, ownership




and relation to heritage for people. This also has facilitated the ethical discussions on heritage practices.
At the same time, there are challenges also. Here, I attempt to touch upon both the contributions and
challenges as well as some outcomes from our programme — particularly as the final semester theses.

5.1 CONTRIBUTIONS OF ICH CONVENTION IN THE HOLISTIC HERITAGE
MANAGEMENT

5.1.1 RECOGNITION OF COMMUNITIES IN HERITAGE DISCOURSE AS ‘OWNER’,
‘KNOWLEDGE BEARER’ AND CUSTODIAN OF HERITAGE:

It has helped position communities as the soul of ‘heritage’. Specifically, to the notions of
knowledge bearers, knowledge transmission and such, the other heritage management areas (which
otherwise may not be thought of as related to ICH) are also being referenced to the idea of ICH even
though the ICH convention list may not be applicable in such cases. For example — a built heritage
management today would keep the crafts tradition, revival and survival of such knowledge and traditions,
and the fact that the communities of practitioners need to be treated as the key stakeholders, are some
of the aspects where the ICH has a direct relevance to built heritage management. This way, the
programme has emphasized on an integrated and practical approach to ICH than just pursuing it in
isolation. These notions are further supported by specific courses like the Anthropology of heritage,
heritage laws and governance, research methods and so on.

5.1.2 INSTITUTIONALIZATION OF THE PARTICIPATORY PROCESSES

As compared to a comparative convention — World Heritage Convention, the ICH convention has
established a process whereby the participation of the communities is essentially required in the
nomination process itself. It is a great contribution in the overall heritage management practice including
listing and documentation.

5.1.3 CONSENSUS, CONSULTATION AND COPYRIGHT ISSUES

Along with the participatory processes, the ICH convention has also brought to light the issues of
consensus, copyright issues and so on. The nomination process in the ICH list is a concrete example of
mandating these aspects in a global heritage recognition practice, and approaches towards their
safeguarding. This should be relevant to non-intangible heritages too.

5.1.4 CONCEPTUALIZE HERITAGE IN ITS BROADER SENSE

The most important contribution ICH has made in the global heritage discourse is that it has
facilitated the heritage discourse to go practically beyond the monuments, with a concrete tool and a
global recognition system. Through this, one can now see the tools and methodologies being developed
to pursue heritage in all aspects that would otherwise have been neglected or not captured.

5.2 CHALLENGES
Yet, there are a few challenges pertaining to [CH, which our programme has realized and tried to
address. One of the major challenges with ICH convention is a potential divide it may fuel due to the

positioning of ICH convention as a competitor to the World Heritage Convention. As the two
conventions are of global importance, ICH may often be seen as a counter part of the WH convention.
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We perceive both conventions as complimentary to each other rather than counter. Also, we position
both the conventions as parts of the global discourse, and NOT as a complete discourse in itself (with
reference to the holistic idea of heritage). A holistic idea of heritage would refer to both the WH
discourse as well as the ICH, the natural heritage as well as the cultural heritage. Hence, our programme
consciously has integrated these conventions in the larger domain, such as — World Heritage Convention
is discussed within the built and urban heritage management, as well as cultural landscapes course,
whereas the ICH convention is focused within the Indigenous Knowledge Systems course and advanced
courses where cultural and creative industries are discussed.

One major challenge we have encountered in the contemporary practice is the separation of ICH
and built heritage. Despite our efforts to advise and assist in organizations managing heritage, for
example the municipal authorities in Ahmedabad (which is now listed in the World Heritage List as
well), has not seen the relevance of where our programme may contribute. For most of the practitioners
and authorities, the limit is the architectural conservation for which only architecture schools or
architects with conservation training are sought. Our programme and our graduates specialize on
integrated approach where the built heritage is approached through the non-built values, and a holistic
management approach — which unfortunately has not been recognized as necessary in local and national
contexts. We are still making efforts for awareness and collaborations so that both the tangible and
intangible heritage are not approached in isolation but in integrated way. Interestingly, recently some of
our graduating students explored non-conventional heritage areas, such as rural areas or areas that are
not as such declared as heritage zones, and interacted with communities. In these explorations, they
found that the communities or community-based organizations are enthused by the broader notion of
heritage (not in the silos of tangible or intangible) and the idea of an integrated approach. Through these
ice-breaking opportunities, we hope to make an impact on the larger society and practice what we teach
in our programme.

5.3 SOME OUTCOMES SO FAR

Apart from the regular course work, discussion and papers in individual courses, the following
theses may be considered as significant outcomes of our programme with relation to the ICH convention
and associated activities:
1. [Institutional Frameworks on Language Preservation: The Case of Indian Institute of
Sindhology (Vijay Ramchandani, 2015-17)

2. Crafts and Community Development: Comparative Studies of two NGO’s interventions
(Shailja Parashar, 2015-17)

3. Curation of Traditional Crafts in Contemporary Galleries: A Framework and Case of Mata ni
Pachedi (Niharika Shah, 2015-17)
Rethinking Education for Craftspeople (Barsha Dutta, 2015-17)

5. Revisiting Organizational Interventions on revival and continuation of Crafts: The Case of
Maheshwari Weaving (Gourav Mandloi, 2016-18)

6. Understanding Value-Chain Systems of Kala Cotton: Farming, Ginning, Spinning, Weaving
and Products (Renu Mittal, 2016-18)

6. WAY FORWARD
This paper highlighted our integrated approach to heritage management, as well as the ways we have
dealt with ICH, and the ways ICH convention has contributed in our goals of integrated approach to

heritage management. Working with communities and learning from their web of practices, knowledge
systems and priorities, we are also learning the gaps as well as further possibilities. We have been
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pursuing ICH in a systematic but integrated way. However, we also recognize that the organizations and
individuals already in the field may need a different kind of capacity building programmes than the
regular two years’ full time Masters programme. Hence, we are exploring opportunities to contribute to
safeguarding ICH, and the following are the two key initiatives we are planning in the upcoming
academic year:

1. We are planning to offer short term modules for practicing individuals and organizations on
implementing ICH Convention and promoting the spirit of ICH. This is thought of as a short term
certificate programme which includes both the awareness and processes of implementing ICH
convention — through both the classroom sessions and hands-on fieldwork. Again, the emphasis on these
programmes would be on integrating ICH with other existing domains of heritage practice, while also
ushering new avenues of practice highlighting unique ICH elements in the society.

2. We are developing an initiative called ‘Heritage Learning Lab’ which will be our community-
based initiative to document various intangible heritage and associate knowledge systems, and to help
local governing body to ensure the safeguarding and promotion of such heritage by integrating them
into their physical and community development plans. As a pilot of such learning labs, we are at the
final stage of setting up one such lab in the Kutch region of Gujarat state in India, where there is enough
synergies already created among a range of stakeholders and organizations — mostly by our partner
organizations. As an academic institution, our role in such partnership is to bring in the global discourse
like ICH convention, and contextualize it in the local contexts and ecosystem.

Apart from the above two, all other initiatives and academic processes are being refined every year,
and we hope to expand our learning network within India and the larger global regions. We hope that
this important meeting will help us achieve our collective goals more effectively while also facilitating
the exploration of new possibilities and standards.
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Presentation 4

Intangible Cultural Heritage in the Cultural Heritage
& Museum Studies program

Kristal Buckley
Lecturer, Deakin University, Australia

1. INTRODUCING DEAKIN UNIVERSITY

This paper accompanies a shorter presentation to the ICHCAP Forum ‘Unlocking the Potential of
Tertiary Education for ICH Safeguarding’, held in Seoul, Republic of Korea in July 2018.

Along with other speakers from the Asia-Pacific Region, I have been asked to outline and explain
the educational approach to intangible cultural heritage safeguarding in the post-graduate teaching
courses in the Cultural Heritage & Museum Studies program at Deakin University, located in the
Australian State of Victoria. Deakin is a relatively young university within Australia, established in 1974,
and named after Alfred Deakin, leader of the Australian federation movement and Australia’s second
Prime Minister.

Deakin University is located in the Australian State of Victoria and has four physical campuses as
well as its ‘Cloud campus’ (for on-line delivery). The Cultural Heritage and Museum Studies program
is located at the Melbourne campus, on the Country (Traditional Lands) of the Wurundjeri people, and
provides both on-campus and Cloud (online) delivery of its courses.

Deakin has a long-standing commitment to flexible and on-line learning. Deakin’s LIVE the Future
Agenda 2020 has as its first Strategy for its ‘Learning’ objective: ‘Provide premium cloud and located
learning’. The Cloud campus is the fastest growing of its campuses, with more than 13,000 students
now studying predominantly on-line (Deakin University 2017: p. 5). All Deakin’s programs aim to allow
students to take courses wherever they are, and to study ‘anytime’. In practice, this has allowed Deakin
to be an inclusive tertiary education provider, supporting people to be able to undertake their studies,
alongside work/caring responsibilities, or located in rural and regional locations (or even outside
Australia).

2. THE AUSTRALIAN QUALIFICATIONS FRAMEWORK (AQF)

It is important to explain the context of our program within the Australian Qualifications Framework
(AQF). It aims to ensure equivalence between qualifications offered in Australia and alignment with
international qualifications frameworks. These objectives are central to ensuring the national and
international mobility of graduates; and is relevant to current work to improve the recognition of
educational achievements and the mobility of professionally trained people in culture and heritage
sectors in the Asia-Pacific region.”

The Australian Qualifications Framework establishes 10 levels of training and education. All of
these are above the level of senior secondary education, and include various levels of vocational
education. One is the lowest of these levels, and ten is the highest level of attainment (ie. PhD). Each

2 UNESCO Bangkok, Expert Meeting on Developing Competency Frameworks for Management of Cultural
World Heritage Sites in Southeast Asia, 4-5 June 2018, Bangkok



level has learning outcomes. The way the framework is constructed is described in the excerpt below
(AQF Council 2013: p. 11), and makes a distinction between knowledge, skills and their application.

The learning outcomes are constructed as a taxonomy of what graduates are expected to know,
understand and be able to do as a result of learning. They are expressed in terms of the
dimensions of knowledge, skills and the application of knowledge and skills.

Knowledge is what a graduate knows and understands. It is described in terms of depth,
breadth, kinds of knowledge and complexity, as follows:

- depth of knowledge can be general or specialised

- breadth of knowledge can range from a single topic to multi-disciplinary area of knowledge
- kinds of knowledge range from concrete to abstract, from segmented to cumulative

- complexity of knowledge refers to the combination of kinds, depth and breadth of knowledge.
Skills are what a graduate can do. Skills are described in terms of the kinds and complexity of
skills and include:

- cognitive and creative skills involving the use of intuitive, logical and critical thinking

- technical skills involving dexterity and the use of methods, materials, tools and instruments
- communication skills involving written, oral, literacy and numeracy skills

- interpersonal skills and generic skills.

Application of knowledge and skills is the context in which a graduate applies knowledge and
skills. Specifically:

- application is expressed in terms of autonomy, responsibility and accountability the context
- may range from the predictable to the unpredictable, and the known to the unknown, while
tasks may range from routine to non routine.

Each level is also accompanied by an expected ‘volume of learning’ expressed in the amount of
time required to achieve the qualification (the length of study if taken full-time). To give a general idea
— the first few levels are certificates, bachelor degrees are at level 7, various post-graduate course
outcomes are at level 8, and Masters degrees are at level 9. The focus of my presentation will be on
Deakin’s Master of Cultural Heritage (Level 9), and Graduate Diploma of Museum Studies (Level 8).
Within Level 9 are Masters Degrees by Research or Coursework. The outline for the Coursework
Masters looks like this (taken from AQF Council 2013: p. 17):

Purpose | The Masters Degree (Coursework) qualifies individuals who apply an advanced body
of knowledge in a range of contexts for professional practice or scholarship and as a
pathway for further learning.

Knowledge | Graduates of a Masters Degree (Coursework) will have:

e abody of knowledge that includes the understanding of recent developments in a
discipline and/or area of professional practice

o knowledge of research principles and methods applicable to a field of work and/or
learning

Skills Graduates of a Masters Degree (Coursework) will have:

e cognitive skills to demonstrate mastery of theoretical knowledge and to reflect
critically on theory and professional practice or scholarship

e cognitive, technical and creative skills to investigate, analyse and synthesise
complex information, problems, concepts and theories and to apply established
theories to different bodies of knowledge or practice

e cognitive, technical and creative skills to generate and evaluate complex ideas and
concepts at an abstract level
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e communication and technical research skills to justify and interpret theoretical
propositions, methodologies, conclusions and professional decisions to specialist
and non-specialist audiences

e technical and communication skills to design, evaluate, implement, analyse and
theorise about developments that contribute to professional practice or scholarship

Application | Graduates of a Masters Degree (Coursework) will demonstrate the application of

of knowledge and skills:
Knowledge | ¢ with creativity and initiative to new situations in professional practice and/or for
and Skills further learning

e with high level personal autonomy and accountability
e to plan and execute a substantial research-based project, capstone experience
and/or piece of scholarship

Volume of | The volume of learning of a Masters Degree (Coursework) is typically 2 years. [This

Learning | can be 1 year or 1.5 years depending on previous Level 7 or Level 8 qualifications]

3. DEAKIN’S CULTURAL HERITAGE AND MUSEUM STUDIES PROGRAM

Located within the School of Humanities and Social Sciences (Faculty of Arts & Education), Deakin’s
Cultural Heritage & Museum Studies program will celebrate its 40™ anniversary next year, marking the
start of its most long-running course, the Graduate Diploma in Museum Studies. The cultural heritage
components and the over-arching Master of Cultural Heritage were introduced nearly 20 years ago.

Deakin’s courses have therefore been an early leader in this field in Australia, and have evolved
over time. Today, there are a number of other programs located within Australian universities — some
of these are discipline-focused, such as those located within departments of Archaeology, Architecture,
Planning or Materials Conservation; and others resemble Deakin’s inter-disciplinary approach. In
Australia, all but one® are offered as post-graduate programs, providing pathways for continuing study
for Bachelor graduates in various humanities, social sciences, law and design disciplines.

Deakin University’s programs in the fields of cultural heritage and museum studies were fully
revised in light of the Australian Qualifications Framework and industry consultations in 2015. The
framework builds on Graduate Learning Outcomes (established for all of Deakin’s graduates), and
specifies course learning outcomes as shown below for the Master of Cultural Heritage.

Deakin University Graduate Course Learning Outcomes
Learning Outcomes Master of Cultural Heritage
Discipline Appropriate to the level of study Understand, investigate and critically reflect on
knowledge & | related to a discipline or profession. | the diverse tangible and intangible manifestations
capabilities of social memory as expressed in places and sites,

objects, traditional practices and beliefs on a
personal and collective level and evaluate
different conceptual and practical approaches to
the identification, conservation, interpretation,
management and use.

Communicati | Using oral, written and Effectively communicate the findings and
on interpersonal community to inform, | analysis of cultural heritage concepts, theories
motivate and effect change. and applied knowledge, in written, digital and
oral formats to specialist and non-specialist
audiences.

3 A Bachelor-level program is offered by the University of Canberra.
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Digital Using technologies to find, use and | Use a range of generic and specialist cultural
Literacy disseminate information. heritage digital technologies and information
sources to discover, select, analyse, employ,
evaluate, and disseminate technical and non-
technical information and research outcomes
Critical Evaluating information using Critically reflect on, analyse, evaluate and
Thinking critical and analytical thinking and | synthesise key concepts in the identification,
judgement. conservation, interpretation, management and use
of cultural heritage.
Problem Creating solutions to authentic Apply expert knowledge to critically analyse, and
Solving (real-world and ill-defined) develop innovative and creative solutions to real-
problems. world and ill-defined problems or issues in the
identification, conservation, interpretation,
management and use of cultural heritage.
Self- Working and learning Apply knowledge and skills in creative ways to
Management | independently, and taking new situations in professional practice and/or
responsibility for personal actions. further learning in the field of Cultural Heritage
with adaptability, autonomy, responsibility and
personal accountability for actions as a critically
self-reflexive practitioner and learner.
Teamwork | Working and learning with others Apply the principles of effective team work as a
from different disciplines and member and/or leader of diverse teams
backgrounds.
Global Engaging ethically and Analyse and address Cultural Heritage issues in
Citizenship | productively in the professional the domestic, regional and global context as a
context and with diverse critically reflexive scholar and practitioner, taking
communities and cultures in a into consideration cultural and socio-economic
global context. diversity, social and environmental responsibility
and the application of the highest ethical
standards.

Within this framework, learning outcomes are developed for each subject (or unit of study), and

these are tracked through each of the assessment tasks.

The next major course review will take place next year, and some changes are anticipated. However,
currently, the Master of Cultural Heritage consists of the following units (in the table below). Each
student takes 16 credit points of study, with discounts given for certain types of previous study and/or
professional experience. Students are supported to develop their course plans around distinct pathways:

cultural heritage, museums, and research (for people wanting entrance to PhD).

Core Units

Museums, Heritage and Society

Understanding Significance

Heritage Interpretation

World Heritage and International Heritage Practice
Intangible Heritage

Leadership in Museums and Heritage Organisations

Elective Units

Introduction to Heritage Planning

Heritage, Development & Tourism in the Asia-Pacific Region
Conservation Management Planning

Cultural Landscapes

Virtual Heritage
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Collections and Curatorship
Exhibitions

Electives Applied Heritage Project
(Work Integrated Learning) Heritage in the Field (Internships)
International Field School

Research Skills Research Design

Qualitative Research
Quantitative Research
Research Paper/Dissertation Research Project (5000 words)
Research Paper (10,000 words)
Dissertation (20,000 words)

Students wishing to develop their careers in the direction of organizational leadership can also take
electives in the Business, Law and Arts Management programs of the University. In addition, Deakin
University has a dual award program with the World Heritage Studies Masters program Brandenburg
Technical University (Cottbus) in Germany. Ten students (5 from each participating university)
commence this program each year, all of whom are required to complete studies in Intangible Cultural
Heritage.

4. TEACHING INTANGIBLE CULTURAL HERITAGE

Intangible Cultural Heritage has been taught within Deakin’s Cultural Heritage and Museum Studies
Program since 1999 (even before the adoption of the UNESCO Convention in 2003). The earliest
versions of the Unit broadly explored the conceptualisation of culture, cultural diversity and
transmission of cultural practices. Like all of Deakin’s courses, it situated the learning across both theory
and practice, and included applied learning possibilities for students engaged in museums and cultural
heritage pathways. In 2015 the relevant unit was fully revised and converted to a core unit — compulsory
for all students in the Graduate Diploma and Masters courses.

Australia’s cultural heritage is derived from more than 50,000 years of human history, including
the continuing dynamic cultures of more than 200 Indigenous peoples, and the more recent periods of
exploration and invasion of the continent by European colonial interests, forced migration of convicts
from the British empire, the creation of cities, towns and industries, and the multicultural heritages of
many people who made choices to become Australian (Buckley 2016). Despite its indisputably rich
intangible cultural traditions and practices, Australia (along with a group of other ‘settler’ nations) has
not ratified the 2003 UNESCO Convention for the Safeguarding of the Intangible Cultural Heritage.
There is little sense of whether or when this situation will change. However, that is not to say that there
is no awareness or need for intangible heritage education. Australian practitioners are interested and
wish to be well-informed about the Convention, its concepts and its practices.

Our students aim to become globally-informed, reflexive and ethical practitioners and researchers.
Whatever their chosen destinations — in research, cultural institutions, education/interpretation, policy
or heritage place assessment and management - our course takes the position that the rapidly-evolving
discourse and practice of intangible heritage is an essential aspect of their learning. The following text
introduces students to this Unit of study:*

Consideration of the intangible dimensions of cultural heritage places, objects and practices is a rapidly
emerging field, involving theoretical, conceptual and practical learning drawn from multiple disciplines and
perspectives. This unit both explores and questions the duality of ‘tangible’ and ‘intangible’ in international
and local heritage scholarship and practice. Issues of cultural diversity, traditional knowledge, human rights

4 Deakin University Unit Guide, AIM709 Intangible Heritage (2018)
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and commodification are explored; and the tools of documentation, transmission and legal protection are
critically examined, as well as the mechanisms and processes established by UNESCO’s 2003 Convention
for the Safeguarding of the Intangible Cultural Heritage. The Unit Learning Outcomes are shown in the
table below.

At th ful leti f thi it student
can: ¢ successtul completion of this umit students Deakin Graduate Learning Outcomes
Apply appropriate conceptual, theoretical and Discipline-specific knowledge and
1 methodological frameworks for intangible cultural capabilities
heritage. Global Citizenship
. .. . Discipline- ific knowled d
Synthesise, analyse and critically consider the 1sc1p %n.e specttic khowledee an
2 . o capabilities
literature and debates in this field. " .
Critical Thinking
Apply knowledge of the ethical and legal issues Discipline-specific knowledge and
3 involved in the documentation of intangible heritage, capabilities
including sensitivity to cultural differences. Global Citizenship
Devel Is for intangible herit: ti .
evelop proposals for intangible heritage practice Discipline-specific knowledge and
based on a sound knowledge of the breadth of e .
4 . . . . o capabilities, Problem Solving, Global
intangible heritage expressions and the contributions o .
C Citizenship
by a range of relevant disciplines.
Undertake targeted intangible heritage research Communication
5 independently and formulate your own views in an Critical Thinking
imaginative and original way. Problem Solving
. . . . . . Discipline-specific knowledge and
Effectively communicate international intangible e
. . . . capabilities
6 heritage concepts and issues in written, spoken and .
.. Communication
digital forms. . .
Digital Literacy

The 11-week course is divided into 10 Study Guide topics, delivered online (listed below). The
first half of the course develops competencies in the core concepts and debates in intangible cultural
heritage, including a familiarity with the implementation of the UNESCO Convention. The second half
of the course focuses on specific areas of implementation.

1. Tangible and intangible heritage — defining and challenging the duality
The 2003 UNESCO Convention and beyond
Cultural Diversity — Issues and Debates
Transmitting and Safeguarding Intangible Heritage
Documenting the Intangible
Legal Issues, Intellectual Property and Human Rights
Traditional Knowledge
Museums, Cultural Institutions and ICH

© 0N oL s W

. Authenticity, Tourism and Change

10. Exploring Expressions of ICH

The Assessments for this Unit require students to demonstrate learned knowledge in this field, and
to demonstrate an ability to apply their knowledge in practical contexts. Written communication,
research and digital literacy skills are developed and demonstrated.

Specialisation in intangible cultural heritage can build on completion of this core unit. This can be
pursued through the supervised research paper/dissertation, or work-integrated learning (internships,
field schools/study tours). PhDs completed in the past year” illustrate the centrality of Asian intangible

5 PhD’s are supervised and completed within the Alfred Deakin Institute for Citizenship and Globalisation.
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heritage methods and issues. For example, Dr Anne Laura KRAAK was awarded her PhD on the basis
of her thesis on World Heritage and Human Rights at Bagan (Myanmar); and Dr SU Junjie was awarded
his PhD on the basis of his study of the commodification of intangible heritage practices in Lijiang,
China. These illustrate very well our efforts to blur the boundaries between the tangible and intangible
dimensions of heritage in our teaching and research at Deakin.

5. REGIONAL COOPERATION — OPPORTUNITIES

Deakin’s Cultural Heritage & Museum Studies program has been situated within an Asia-Pacific
regional context from its beginnings. The growth in the implementation of the 2003 UNESCO
Convention for the Safeguarding of Intangible Cultural Heritage has given rise to more inclusive
heritage practices, and foreshadows new careers of specialization in our fields. Finding improved
opportunities for cooperation — including through field-based programs — are especially attractive for
Australian students. Deakin University is therefore very interested to continue its participation in
university networking and capacity building in the region.
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Presentation 5

Adaption and Accreditation of Intangible Cultural
Heritage in Academia: An Analysis of
Ethnomusicology Programs of Kathmandu University

Sudarshan Prasad Dahal
Assistant Professor, Kathmandu University, Nepal

ABSTRACT

This paper explores how intangible cultural heritage is being adapted and accredited in an autonomous
Higher Academic Institution. Kathmandu University Department of Music has been taken as a case
study. This Department offers Bachelors (B.Mus.), Masters (M.Mus.) and PhD in Ethnomusicology. As
part of this study, information has been collected in order to understand the factors that were perceived
as the main considerations for quality assurance of the programs in the department. These challenges
were explored with accreditation framework following evidence based self-assessed perception methods
of the faculties, staffs and the students. The parameters for accreditation were identified after study of
documented information of the Department and in-depth interviews with the concerned stakeholders.
The results show that there are obvious challenges that exist while accrediting the programs such as
standardized reference books, appropriate location, adequate number of youths in the program, and
providing support to attract foreign students and mobilizing students in national and international
concerts, etc. It is noted that these challenges, however, have minor implications and can be solved at
the time being addressing the problems with the structural adjustment and collaborative efforts with the
community assuring quality of ICH related courses in ethnomusicology programs.

Key words: ICH, ethnomusicology, Kathmandu University, institutional autonomy, accreditation.
1. BACKGROUND

Traditional culture, in broader terms, indicates all human activities such as religion, philosophy, rituals,
music and dance, that represents the past with reflection of their cultural and social identity. Cultural
identity refers to a person’s feeling of belonging to a particular culture or group and includes pluralistic
values that projects diversity of a nation or a community. Such cultural identity of the people may be
counted as an asset of any democratic society. These values should be preserved, promoted and
encouraged to be practiced for the betterment of the community and the nation at large.

Having abundant power of autonomy, it is believed that a higher academic institution may also play
arole to preserve, promote and empower people by adopting culture related programs in the academia.
Hence, this study has been carried out with the intention to provide a comprehensive overview of
academic practices of Intangible Cultural Heritage (ICH) related ethnomusicology program of
Kathmandu University in order to assuring the quality of the programs. The purpose of this study is to
explore the practices of the Department of Music particularly its cultural studies in regards to its adaption
and accreditation matter with the idea that this may be an exemplary case study that assists to
acknowledge the practices of ICH related courses in academia.
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2. INSTITUTIONAL AUTONOMY

Institutional autonomy refers to self-regulation or the right of self-government; self-determination
autonomy with respect to local or internal matters (Kori, 2016). Academic institutional autonomy, thus
can be explained as linked to academic freedom and involves among others the freedom while deciding
academic issues like curriculum, instructional materials, pedagogy, and techniques of students’
evaluation (Rominson and Moulton, 2002). The central principle of institutional autonomy is that it
should be accountable to the society and should be guarded by all sections of society, including
government, students, academia and higher education administrations in the academic matter (Rominson
and Moulton, 2002).

It is believed that public interest and criticism over the activities of accountable institution is the
bench mark that helps to review their policies and decisions critically to assure the quality of the
institutions.

University Grants Commission, Hong Kong (2004) mentions the following activities that an
autonomous higher academic institution may perform in the society for quality assurance. These
activities can be observed while the institutions select staff and students, react to society’s need,
determine the curricula and standardization of it. Academic quality can be observed research activities
provided by the external resources, service to the community and effectiveness of the teaching practices.
Sanyal and Martin (2006) mentions ten dimensional approach for assessing the level of academic quality
such as organizational mission, human resource mobilization and community involvement, and so on.

University Grants Commission of Nepal has also confirmed its eight dimensional criterions while
accrediting the quality of an independent higher academic institution of Nepal. These criterions include
policy and procedures, curricular, teaching learning and evaluation. Research, consultancy and
extension, infrastructure and learning resources are crucial for accreditation. The criterion for quality
assurance also includes student support and guidance, information systems and public information.

Over viewing these accreditation practices in national and international context, this study has
designed to assess the quality of ICH related courses with the criterion that described in the finding
section of this study. The ethnomusicology programs of Department of Music of Kathmandu University
were assessed.

3. KATHMANDU UNIVERSITY DEPARTMENT OF MUSIC

Kathmandu University Act 1991 clearly states its autonomy in its preamble. Such autonomy can be
observed when the University actualizes its objectives such as promoting all-round development of the
students’ abilities and skills, extending and disseminating knowledge and fostering its application. These
activities show that the University is fully accountable towards the society in establishing a community
of scholars, students, and staff in the area of science, management, engineering, medical sciences, arts,
and education.

As an autonomous institution, the Department of Music was established in 1996 under the School
of Arts. It was inaugurated by then German President Dr. Roman Herzog during his state visit to Nepal.
One of the aims of the department is to train competent musicians and ethnomusicologists to document,
preserve, and work creatively with the endangered musical traditions of Nepal.
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4. NEWAR COMMUNITY AND INTANGIBLE CULTURE

Traditional culture has been classified into tangible and the intangible ones. Different cultural heritages
which are physically in existence and have historical importance can be termed as a part of traditional
culture and that falls into tangible category, whereas different traditional living styles, religion, rituals,
language, music and dance can be termed as the intangible ones.

UNESCO defines Intangible Cultural Heritage (ICH) as:

‘the Intangible Cultural Heritage means the practices, representations, expressions, knowledge,
skills — as well as the instruments, objects, artefacts and cultural spaces associated therewith — that
communities, groups and, in some cases, individuals recognize as part of their cultural heritage. This
ICH transmitted from generation to generation, is constantly recreated by communities and groups in
response to their environment, their interaction with nature and their history, and provides them with a
sense of identity and continuity, thus promoting respect for cultural diversity and human creativity’ (The
2003 Convention for the Safeguarding of the Intangible Cultural Heritage, Article 2).

Newars are the indigenous people of Kathmandu valley and are known to have been around for two
thousand years. In Medieval Nepal, the Newar kings (Malla dynasty) ruled Kathmandu Valley until the
Shah ruler conquered the Valley in 17" century (Grandin, 2011).

The people of the Newar community regard themselves as the strongest and rich group while
practicing traditional rituals and festivals (Grandin, 2011). It is believed that the Newar traditions such
as their clothes, cuisines, music, dances and language enhanced the Newar community to build their
distinctive identity among others. Their language (Nepal Bhasha) belongs to the Tibeto-Burman
language family, 3.39% out of 5.5% of total Newar population in the country speak Newari language
(Bhattaria, 2006). Traditional music, dance and costumes of Newar community are famous all over the
country.

The Newars perform various kinds of traditional dances according to the rituals and the festivals.
Most of the dances are related with the gods and goddesses of Hinduism. Music is essential component
in each ritual of Newar community from birth to death, and even after death ceremonies. There are five
broad stages in a Newar person’s life; namely birth, puberty, marriage, Jankoo and death; in which
music and dance is considered as an important component in the procession.

It was estimated that in 1980s, there were more than two hundred music and dance groups
performing regularly in the Bhaktapur, the old capital city of the Malla dynasty (Wegner, 1986). The
name of the city, literally translates to ‘Place of devotees’ and is a UNESCO World Heritage site known
for its rich culture, temples and wood, metal and stone artworks. Besides the Durbar Square, there is
another World Heritage site named Changu Naraya in Bhaktapur. The Changu Narayan is the oldest
temple in the Kathmandu Valley.

Bhaktapur is en-route to Tibet and India and has been rich and prosperous since ancient times mostly
due to this trade route. Despite a long history of external visitors in Bhaktapur, the old city was able to
preserve its traditional culture. When modernization process took its pace in Nepalese society, the influx
of tourism and new technologies the old picture of Nepal also has been changing rapidly (Widdess,
2013).

Dhimay drums are one of the prominent musical instruments played by the Newars during their formal
and informal ceremonies even today. It is one of the oldest musical traditions. The Dhimay is a musical
drum with a long history of origin. It is believed that the God Mahadeva, recognized by the Hindus as
the Almighty, invented this musical instrument in ancient time. However, the date of invention of
Dhimaybaja is yet to be confirmed; it can be argued that it has a long cultural root and the Newar
communities have been playing this musical instrument in their festivals and the rituals for hundreds of
years.



With the changing phenomenon of modern Nepal, the practice of traditional music such as
Dhimaybaja drumming was also in constant flux. Unlike traditional norms, where the lead roles of
Dhimaybaja have to be played by the leading person, it is being played by different individuals and
groups (Wegner, 1986). In this context, the Kathmandu University Department of Music took the
initiative around 23 years ago to educate, preserve, and promote traditional music of Nepal including
the music of the Newars. Today, the Department has been running ethnomusicology courses in under
graduate, graduate and PhD level as part of its academic programs and Dhimaybaja is also taught here.

5. METHODOLOGY

The research method of this study was field visit and in-depth interviews with the concerned
stakeholders. The author of this study visited the Department of Music, Chabahil, Kathmandu, several
times and interviewed the students, faculties and the staffs. Homepage content of the Department and
other published documents were reviewed in order to identify the vision, mission and objectives of the
Department in general and ethnomusicology programs in particular.

It was expected that the reviewed publications might provide the priority criterion of the Department,
its current situation, activities and the programs’ details to assure the quality of running ethnomusicology
programs so that it may preserve, promote and make traditional music, for instance, Newar Local Music
Traditions for livelihood of the people of Newar community.

In the process of accreditation, several available literatures that clearly stated in the criteria were
identified and modified in order to capture the feature of ICH related academic programs. Because of
personal involvement of the author of this study on the Quality Assurance Accreditation (QAA) program
at the Department, conducted by the University Grants Commission of Nepal, some ethical
considerations were seriously considered, especially in the matter of repetition and the influence of the
ongoing accreditation process of the Commission. However, the evidence was used without coping the
accreditation criteria that fixed by the UGC/Nepal.

It was assumed that concerned stakeholders’ self-assessment about the ethnomusicology programs
may assure the quality of the programs. It is expected that concerned stakeholders’ perception may help
to review the implication of ICH in academic courses from critical aspects for sustainability of the
programs.

6. FINDINGS

Vision and Mission of the Program

The major thrust of the establishment of the Department of Music was to give the musical traditions
of Nepal a chance for survival by means of study, practice, documentation, preservation, communication,
appreciation, and creative development of the endangered musical tradition of Nepal. To fulfill this
mission, the Department has adopted the strategies preserving the traditional repertoire to latest
scientific standards; encouraging and involving traditional musicians and dancers from the local
communities.

In 1995, a seventeenth century Shivalaya in Bhaktapur, the undisputed cultural capital of Newar, was
restored to its former glory in order to house the Department of Music. Bhaktapur was considered due
the prevalence of Newar music still in practice as this could be a living laboratory for students of
ethnomusicology.

Curricula and its Standards

The quality of the academic program can be observed in the determination of curricula and its
standards. The offering courses in the Department of Music are covering community, national, regional
and international level ethno music in the curriculum. The teaching practices can be found into two
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aspects of practical and academic classes. In Bachelor in Music, the total credits for four-year course is
138 including practical classes. The courses, for example, can be found as Music Theory and Notation,
which is intended to instruct Western staff notation and oriental systems in both Western and South
Asian music. Practical Music includes intensive training in two subjects from the range available
(Newar music, Shastriya Sangeet and Western Music). Ethnomusicology, the course, intends to provide
students with an orientation for the entire course and present the history, theory and methods of the
academic discipline, ethnomusicology.

Music and Society is another course which intends to provide students with a rigorous foundation of
the basic precepts of music as part of a social and cultural fabric. The course Music of Nepal in Bachelor
in Music program includes the music of the hills and other areas including the music of 125 total ethical
communities of Nepal. Special emphasis has given to the musical heritage of Nepal, with its history,
literature, instruments, forms and techniques. The importance of performers, social and ritual
implications, musical change, and schemes for preservation has given attention. Students and staff have
to work together to survey the extent of the current knowledge of Nepalese musical traditions, with a
view to identifying potential areas for field studies.

In regards to standardization of the courses, the Department has a good connection with qualified
scholars around the globe. For instance, the scholars who designed the courses and finalized it are from
different institutions such as the Banaras Hindu University; University of London; Archives and
Research Centre for Ethnomusicology American Institute of Indian Studies, New Delhi and the
Kathmandu University itself.

Selection of Staff and Students

It is obvious that an autonomous higher academic institution may select staff and students and the
institution which is accountable toward society give priority to the people of local communities.
However, the head of the Department is a German Professor who initiated and been working from the
beginning; most of the faculties and staffs are from Bhaktapur district representing the Newar ethnic
communities. German Professor is not only teaching ethno musical courses, he is the author of the highly
acclaimed book called Dhimebaja of Newar community used now as the standardized reference book
in the history of traditional music of Nepal and around the world. Almost 70 percent above academic
and administrative staff are from Bhaktapur district and from the Newar community. They are in a true
sense, very dedicated, honest and loyal to the Department and the academic program. One of the major
causes of attraction for them is ethnomusicology they stated that what they learn, is their own culture,
what they teach other, also is their own culture with academic values.

Social Need and required Courses

To assure quality, an accountable institution should address the need of society by introducing new
courses and modifying it. The Department is working on collecting all ethnic communities’ music and
extensively documenting it. However, the plan is challenging. The Department has already documented
the music of the ethnic communities like the Santhal, Dhimal and Rajbanshi who are endangered
minorities of South East Terai of Nepal. Today, in Bhaktapur district area, a great number of community
and private boarding schools are incorporating Dhimaybaja and other cultural forms in their
extracurricular activities in the courses. To capture this demand in ethnomusicology, the Department of
Music seems to be planning to fulfilling the need of the community by providing short and long term
courses for the youths particularly in these potential areas.

Academic Liberty

Academic liberty is important to project quality of the profession while designing and teaching
courses. Because of the limitation of available transcribed text books and references, the faculties have
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been practicing numerous teaching and learning methods and modules for effectiveness of the provided
pedagogy. The teaching methods of ethnomusicology include lectures, practical demonstrations,
discussion, seminars; practical courses specified reading, students’ fieldwork with presentation and
discussion of results and problems, concerts and so on. Each faculty is responsible for make teaching
learning lesson plan including teaching and practical hours and adjustment of the additional courses if
required.

Governance and Interventions

The governance and controlling mechanism at the beginning of the Department was simple. The
questions such as authenticity and the validity were the major concern of the concerned stakeholders.
At present, constant dialogue with these communities for instance, Newari communities and the local
government help to solve the issues for safeguarding their culture of music.

Social Integration

The institution may only succeed and quality of its programs can be acknowledged when society
integrates them as a social entity. However, the Department was established by the Kathmandu
University; it was situated first in an idyllic cultural heritage setting at the 17th century temple area
(Shivalaya) at Bhaktapur. Though, the current location of the Department of Music is in Chabahil,
Kathmandu; it is a temporary set up and the Department has already planned to shift in another cultural
heritage site of Tripureshwor temple (another Shivalaya) in the heart of Kathmandu. Interestingly, both
locations are tangible cultural sites under Guthi which is known as a traditional social organization
mainly run by the society itself.

Social Acceptance

The students of ethnomusicology take part in the festivals and the rituals of different communities
like Newars. The alumni of the program have been participating in social, political and cultural events
in various levels of the communities. For example, graduate students can be seen in political rallies
marching with their musical band and Dhimaybaja celebrating the victory or election campaign. Since
several years, the students of this department take part in the formal programs of Kathmandu University
such as graduation procession.

There were hardly any female students in ethnomusicology when it was started in 1996. One of the
major causes might be that the Newar community did not allow female to play any kind of music in
public places. Today, the mindset of the people in the community has been changing; as a result, there
are almost 40 percent female students who are studying ethnomusicology at the Department. Most of
the respondents said that the Department particularly the German Professor and his team had to do a lot
of work convincing the senior members of the community to admit girl students in music in the
beginning.

International Recognition

Unlike other academic programs who were headed by the Nepali scholars, the Department of Music
was not only situated outside of the University premises, it was also headed by a foreign professor Dr.
Gert-Matthias Wegner. Collaboration with other organization is one of the major parameter that can
assure the quality of the academic programs. The Department has several collaborations with the
national and international organizations including School of Oriental and African Studies (SOAS),
University of London. Every year around 25 countries’ students enroll in ethnomusicology programs at
the Department. Similarly, the British Council, the German Academic Exchange Service (DAAD) and
the SOAS at the University of London has also supported the program in the past.
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Qualified Human Resources

There are seven full timer and more than 20 visiting faculties involved in the Department each
semester. Interestingly, out of nine there are eight staffs working at the Department are Newar and can
play Newari music instruments such as Dhimaybaja and perform several types of traditional dances on
festivals and occasions.

Relevance of the Academic Programs

Course relevance is another dimension of quality assurance, that can be observed during and after the
course completion of the programs when the students engage in the earning their livelihood. Many
regular and passed out students are taking part in different musical and dancing forum. Many graduates
have been organizing solo, group concerts and taking part in different level of competition across the
communities and nation. Some of graduates of ethnomusicology are well known celebrity and have
become role models for the youths. It can be assumed that the lifestyle and livelihood of these celebrities
is quite good and attractive to the younger generation.

The Department itself has been organizing various dances and musical concerts promoting the value
of intangible culture in national and the international communities. The ‘Masterdrummers of Nepal’, a
musical band of the Department, for instance, has been performing concerts abroad including Western
Europe with great success since 1999. They performed the concert in Italy in 2009 and 2000; in Germany
and the Czech Republic in 2001; in Austria in 2009, and in France in 2010. In the tour, they performed
Newar drumming, a ritual ensemble of nine drums (Navabaja) accompanied by flutes, natural trumpets
and cymbals, and an ensemble of processional drumming such as Dhimay drums and cymbals and
several traditional dances of Bhaktapur.

Effective Monitoring and Evaluation

For academic standards of the courses, the institution has to project the effectiveness of students’
assessment procedures, acceptable rates of retention, progression and achievement. Like other programs,
the academic quality of the students of the Department is monitored by the Central Examination Board
of the University. A total of 80 percent attendance is mandatory for all students to appear in the final
exams. The students’ evaluation process includes the following such as attendance, assignments, field
work, and presentation and performance basis. Very few retention of the students in the same class and
low level of drop out ratio was crucial to understand the quality of the academic programs.

The University awards the degree - Bachelor in Music (Ethnomusicology) only after the successful
completion of prescribed courses and project work which is spread over four academic years that counts
eight semesters of full-time study. The ethnomusicology programs are based on credit-semester system
with continuous internal evaluations. The department has adopted 1 to 10 teacher-student ratios as per
the requirement of the University to ensure academic quality. However, KU is very cautious in
recruitment of every single faculty or non-teaching staff. The academic calendar of minimum 230 days
is strictly adhered to; admission of students is based on merit, based on their score in the previous
examination and written and oral entrance tests in twice a year on August and February session.

Infrastructure and Proper Utilization of the Resources

Adequate infrastructure and proper utilization of the teaching and learning resources and of
acceptable quality have to be ensured by accountable academic institutions for quality assurance.
However, the Department of Music is providing necessary musical equipment, library and lab facilities
in temporary rented buildings; these are inadequate for 100 regular students to be using at the same time.
Considering the situation, the Department has prioritized its development plans such as library, digital
sound recording studios, music museum, sound achieve, computer and video rooms, seminar halls and
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class rooms as well as performance pavilion spread all over the large garden of the newly proposed
historic temple area at Tripureshwor, Kathmandu.

Research Activities

Research is another important aspect of the academic institution to become accountable to the society.
These institutions should have well-defined policies for enabling academic staff to carry out research
and a database of conducted research works. The Department has designed courses based on the research
which can be considered of academic value and practical implication of the music classes. To preserve
these cultural value, the department has focused on three ‘Ps’ strategies input, output and outcome
indicator of each actions such as preservation, promotion and publication. With these strategies, the
Department has a clear future plan of research activities expecting to preserve ethno-music with sound
archive and collection of musical instruments, arranging concert tours for performance and disseminate
available literature through constant publication and communication channels.

Public Information

It is obvious that an accountable academic institution should have a provision for effective
dissemination of information system to the concerned stakeholders ensuring the quality of the program.
The Department of Music is updating its website with new information regularly. It covers official
information such as upcoming events, course details, program’s activates, students, staff, faculties’
activities, admission procedure and results of the students, etc. However, the Department is planning to
upgrade the website with on demand format. Social media such as facebook, twitter and You Tube are
quite popular while disseminating relevant information. The Department’s reception desk is providing
relevant information to the concerned stakeholders who visit and make inquiry even in the phone.
Students are benefitting from the manuals and brochures of the Department regularly. Stakeholders can
provide feedback and the Department to some extent adheres the received suggestions while making
decisions.

Development Plan

Consolidated development plan is an important feature of quality assurance for sustainable
development of the academic program. The Department of Music has prepared a long term strategic
plan called “Vision 2030°. The approved plan not only incorporates the estimated cost of the dream
project but also includes every detail of activities including archeological aspect of the constructed
buildings, and other academic plans and the responsibilities of the concerned authorities with time frame.
The proposed master plan is designed for the premises of tangible cultural heritage site such as
Tripurasundari temple at Tripureshwor and thus, it is the responsibility of the Department to preserve
the cultural values in it.

7. LESSON LEARNED

This case study aims to present perceived challenges while adapting ICH in academic courses and
accreditation it mainly on its requirements, assessments, results and practical implications, etc. to
acknowledge the quality of the ethnomusicology academic programs. The Department of Music has
been running ethnomusicology programs without any disturbances since its establishment; unfortunately,
the Department faced several natural disasters such as the great Earthquake of Nepal 2015 and after
earthquake flooding of the local river which further damaged the buildings and all the resources of the
musical equipment at Bhaktapur. As a result, the Department shifted to rented buildings at Chabahil,
Kathmandu. This kind of new arrangements may have disconnected its earlier nexus with the local
communities of Bhaktapur and may somewhat diminish the quality of the Newar music courses in the
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academic programs. While the short term courses are very popular among the international students and
also one of the major source of income of the Department; inadequate legalization provision of the
Government also appeared as a threat, as a result, the short term program is discontinued at this moment.

There are a great number of Newar youths who have long experience in traditional music and dance,
but may not enroll due to lack of required academic qualification for admission in the courses. However,
the objective of the ethnomusicology program was to enhance local knowledge and skill, but due to
strict rules and regulations, the Department is unable to mitigate the barrier between have and have not
of the community in terms of academic eligibility.

Increasing globalization, the youths particularly the Newar people are still reluctant to study such
type of ethnomusicology courses in the academia. Still, very few Newar people are taking the musical
profession as their livelihood; whereas, the students from abroad are taking advantage participating with
the great number performers in various musical programs across the globe. Another important
consideration is that if the syllabus and course pattern lose its ability to contextualize the practices, the
program and the courses will be monotonous and unable to capture its dynamics of the culture for
sustainability of the programs. Due to lack of available transcribed text and reference books, there is
inadequate information for required course work.

Finally, an interesting combination can be observed from this exploration. The Department of Music
to some extent was very popular while it was in such a location such as Bhaktapur where the tangible
culture was protected. However, any investigation projects connection between individual student’s
behavior and the study site; this study present an interesting phenomenon that the students were more
attracted in the venue where ICH related courses were running in the tangible cultural heritage site. In
case of the Department of Music at Kathmandu University shows that a great number of students were
enrolled in the ICH related courses such as ethnomusicology where it was in the tangible cultural
heritage at Bhaktapur. This would be an area for further investigation i.e. the connection between ICH
related courses and the venue for students’ interest.
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Presentation 6

Department of Intangible Cultural Heritage Studies,

Korea National Universiti of Culture Heritage
Overview and Objectives of a Technology Culture Focused Curriculum

Gong-ho Choi
Professor, Korea National University of Cultural Heritage, Republic of Korea

1. SIGNIFICANCE OF THE ESTABLISHMENT OF THE DEPARTMENT OF INTANGIBLE
HERITAGE

Interest in intangible heritage has been growing exponentially both in Korea and around the world
recently. The focus on tangible culture in the past had been like viewing the world with just one eye.
The expansion of demand for intangible cultural products and accumulated challenges speak for the
urgency in developing professionals in related fields. The study of intangible heritage connects to the
core values of the entire cultural heritage field, like a compass for navigating the ocean. While tangible
heritage took place in the past tense, intangible heritage is taking place now, in the present tense. The
driving force that created some of the world’s most prestigious products and brands also lies in the realm
of intangible heritage. Unlike tangible heritage, intangible heritage is a part of history that continues to
live in the present, as long as its transmission continues. Handicraft technologies make up an important
part of heritage in Korea, with majority of artifacts in museums being handicraft items. I believe the
same applies to other countries as well. However, the study of handicraft technologies in intangible
heritage studies has been limited so far.

2. PROCESS OF ESTABLISHMENT AND OBJECTIVES

The Dept. of Intangible Cultural Heritage Studies at our university was established in March 2017.
Tangible heritage is the focus of majority of the 6 majors at our university, established by the Cultural
Heritage Administration as a special purpose university. Only the curriculum of the Department of
Intangible Cultural Heritage Studies is focused on handicraft technologies. There hasn’t been a
department in any Korean university dedicated to the study of handicraft technologies. Even with the
history of intangible heritage policy in Korea reaching 60 years, even with the establishment of the
National Intangible Heritage Center, we have failed to produce skilled professionals in the field. There
is a pressing need to train people for the field. As the nation’s only department of intangible cultural
heritage studies, we aim to fulfill this historical mission.

3. COMPOSITION OF THE CURRICULUM

The curriculum has been organized into three organically interconnected tracks- academic research,
policy research and cultural planning, corresponding to demand in the field of intangible heritage.
Undergraduate students are required to take 140 credits to graduates, with 72 credits in their major, 32
liberal arts credits and 68 field practice credits. This includes the basic and shared courses of “Intangible
Cultural Heritage in the World”, “History of Korean Art 1 & 27, “History of Traditional Lifestyle and
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Culture”, “Cultural Heritage and Korean Thought”, “Cultural Heritage and Eastern Aesthetics”,
“Readings in Eastern Classics” to develop basic academic capacities and an understanding of the
humanities.

1) ACADEMIC RESEARCH CURRICULUM

The objective of the academic research curriculum is to identify archetypes in the technology culture
tradition. It is very important to distinguish the traditional archetypes within the body of techniques used
by craftsmen in the present. A basic standard has to established for the application of national policies
and for academic development in related fields. The three key elements in this field of study are the
craftsmen, artifacts and literature. It is necessary to connect the craftsmen who have incorporated the
past into their life’s work, artifacts which contain traditional techniques, and literature which delineates
the relationship between the craftsmen and the artifacts. The curriculum includes “Intangible Cultural
Heritage Studies Practicum”, “Intangible Cultural Heritage Studies Seminar”, “Thesis Research”,
“History of Korean Crafts”, “History of Buddhist Art”, “Analysis and Research of Tangible Heritage”,
“Traditional Crafts Theory”, “Korean Crafts Literature Practicum”, “Readings in Historical Records on
Intangible Cultural Heritage”. The curriculum is taken by 3rd and 4th year students, and connects to the
curriculum in graduate studies.

2) POLICY RESEARCH CURRICULUM

The expansion of the intangible cultural heritage field is also leading to a growth in demand for
related policies. The policy research curriculum aims to develop skills for performing duties at the
National Intangible Heritage Center and related organizations. Apart from academic studies, the students
are also dispatched to related organizations to learn job-related skills on site. The courses include “Laws
on Intangible Cultural Heritage”, “Intangible Cultural Heritage Policy Theory”, “Intangible Cultural
Heritage Documentation Practicum”, “Intangible Cultural Heritage Research Methodology”,
“Traditional Materials and Techniques 1 & 27, “Field Practicum 1 & 2”.

3) CULTURAL PLANNING CURRICULUM

The scope of field activities in intangible heritage is also growing. The accumulated experience in
exhibition planning or field activities have been focused on tangible heritage so far. Professional
knowledge and experience is required in order to visualize the intangible and invisible. Related
courses include “Material Culture and Intangible Cultural Heritage”, “Intangible Cultural Heritage
Exhibition Theory”, “Intangible Cultural Heritage Critique”, “Intangible Cultural Heritage and
Regional Culture”, and “History of Modern Korean Crafts”. Cultural activities to bring the past into
the present such as urban regeneration and cultural content creation, as well as the activities driven by
international organizations will give intangible cultural heritage studies expanded applicability as a
solution to the drawbacks of a materialistic culture
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Presentation 1

UNESCO'’s Efforts to Promote Community-based
Approach to ICH Safeguarding’

Ashley Cunningham
Programme Specialist, UNESCO ICH Section

7.1 WHAT THE CONVENTION AND THE ODS SAY

Community participation in identifying, inventorying, managing and safeguarding intangible cultural
heritage (ICH) is a central tenet of the Convention (e.g. see Article 11(b) and Article 15). States can
involve communities in various activities under the Convention (this is discussed further in
Participant’s text 7.4 below).

However, the Convention and the ODs do not give precise indications about how to identify the
relevant communities, groups and individuals. Nor do the Convention and the ODs give much guidance
about how to involve them in actions concerning their I[CH. This gives considerable leeway to States
Parties to respond to their specific situations. It is, for example, equally possible to start by identifying
specific ICH elements and then work with the people who practise and transmit them (who would be
defined as [part of] ‘the community concerned’); or by first identifying communities and then, together
with them, identifying their ICH.

Refer to Participant’s text Unit 3: ‘Communities, groups and individuals’.

7.2 WHY COMMUNITY PARTICIPATION?

Intangible heritage does not exist independently from the people (communities, groups and individuals)
who create and enact it and who identify with it. The knowledge and skills required for enacting and
transmitting ICH are in their minds; the main instruments for enacting it are their bodies. Therefore,
safeguarding, which is often defined as ‘ensuring continued practice and transmission’ by the
communities, groups and individuals concerned, should not occur without their consent, involvement
and commitment. The same applies to the management of ICH elements that are not threatened in any
way and thus require no safeguarding interventions to maintain their viability (Article 15).

Thus, any activity concerning any element of ICH that is undertaken in the framework of the
implementation of the Convention should take place with the fullest possible participation and the
consent of the communities, groups and individuals concerned. None of the activities foreseen in the
framework of the implementation of the Convention are meant to lead to a change in their stewardship
over it.

Before the Convention entered into force, communities all over the world had of course been trying
to safeguard ICH elements, with or without outside assistance and with varying degrees of success. In
many cases, however, communities have found that safeguarding their ICH has been difficult or
impossible, for instance because the appropriate resources were not available, because conditions were
not conducive to safeguarding or because the element had lost its function for the community.

! This publication, Unit 7 — Involving the Communities Concerned, is a part of UNESCO’s Capacity building
materials. You can have a full access through https://ich.unesco.org/en/materials-repository-00417
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7.3 COMMUNITY PARTICIPATION IN WHAT?

Community participation should be a central aim in the full continuum of actions undertaken in the
framework of the implementation of the Convention: safeguarding of specific ICH elements should
ultimately be carried out by the communities, groups and individuals concerned. The ODs call upon
States Parties to assist the communities concerned in acquiring or reinforcing the capacities and
knowledge essential for safeguarding and managing their ICH where required (see ODs 81, 82, 105 (e),
and 107 (m), for example).

The requirements for community participation and consent in the Convention and the ODs are
shown in Table 1.

(a) Community .
e . . (b) Community consent X
Task participation required or . Article oD
required or recommended
recommended
Identifying and defining . . T
their ICH Required Required by implication | 2.1, 11(b) 80
Strongly recommended
. . (Required for nominated
Inventorying their ICH ) Strongly recommended 12,15 80
elements in forms ICH-01
and ICH-02)
Raising awarness about Free, prior and informed 81, 101(b),
Strongl ded 15
their ICH rongly recommende consent required 105,107, 108
Safeguarding and. 79.83, 85.87,
management of their | Strongly recommended 15
89
ICH
Commercial activities 104, 116
. Strongl ded 15 N
relating to ICH Tongly recomtriende 107(m), 117
Nominations of Required . Proof of free, prior, aTld 15 1.2, 24, 80(d)
elements informed consent required
Elaboration and Strongly recommended .
. . . . Required by
implementation of | (Required for nominated | . .. . 1,2, 80, 157,
. ) implication(forms ICH-01 15
safeguarding and | elements in forms ICH-01 and-02) 162
management measures and ICH-02)
International assistance Required for the 15 12.24
requests preparation of the files ’
Required by implication
a) Proposals for (communities concerned
selection as good Required must have agreed to the 7,24
safeguarding practices dissemination of good
safeguarding practices)
P tion of
reparation © Strongly recommended 15 157, 160
periodic reports
Representation in
consultative Organs and 79, 80, 86,
S Strongly recommended
coordination 105(e)
mechanisms

Table 1 Requirements for community participation and consent in the Convention and the Operational Directives
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Only raising awareness about ICH in general may be done without the direct involvement of the
communities and groups concerned; even then, the involvement of a consultative body or a coordination
mechanism, as proposed in OD 80, is recommended.

GUIDELINES FOR AND DOCUMENTATION OF COMMUNITY PARTICIPATION
In implementing the Convention at the national level, it is important to develop guidelines for organizing
and enabling the participation of the communities concerned, and guidelines for those who will work
with them. In view of the requirements of nomination files and the periodic reporting obligations of
States Parties, it is also useful to document how community participation has been achieved in
implementing the Convention:
¢ Who has taken the initiative in inventorying, nominating, safeguarding or submitting a request?
o How were relevant communities, groups and individuals identified?
¢ Has a gender-based approach been implemented in considering community involvement and
participation?
o How were representatives of these groups identified?
 How have communities and/or their representatives been involved?
o How was their consent obtained and recorded?
* How has community participation affected the process of inventorying, nominating, safeguard
ing or submitting a request?

7.4 COMMUNITY PARTICIPATION IN INVENTORYING THEIR ICH

Involving communities in identifying, defining and inventorying their ICH should not just be undertaken
to comply with the Convention (Articles 2, 11) or the ODs (OD 1, 2, 80), but it should also be used to
build relationships within communities, and between communities, the State and other agencies for the
future promotion, management and safeguarding of ICH. Proof of the involvement of communities in
inventorying is required if elements are nominated to the Lists of the Convention and in the periodic
reports to the Intergovernmental Committee for the Safeguarding of the Intangible Cultural Heritage
(Form ICH-10).

For ideas about how inventorying can be done, see Case study 9, on how the Subanen community
in Zamboanga Peninsula in the Philippines documented their indigenous knowledge about local plants.
Refer to Participant’s text Unit 6 and Case studies 6-9.

7.5 COMMUNITY PARTICIPATION IN RAISING AWARENESS

States Parties are encouraged to ensure community participation in, and their consent to, raising
awareness about their own ICH (OD 101(b)). This can help to ensure that communities and/or their ICH
are not misrepresented in awareness-raising activities. There is an extended discussion about free, prior
and informed consent below.

States Parties are also encouraged to ensure that the communities concerned benefit from raising
awareness about their [CH (OD 101(d)) and that their rights are protected in the process (OD 104). This
is discussed further under 7.7 ‘Ensuring community participation and consent’ below.

Case study 4 — the “Indians as Seen by Indians’ project in Brazil — provides an example
of community involvement in awareness-raising activities.

Refer to Participant’s text Unit 5 and Case study 4.

7.6 COMMUNITY PARTICIPATION IN NOMINATIONS AND INTERNATIONAL
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ASSISTANCE REQUESTS

Proposals to nominate ICH elements to the Lists of the Convention can only be sent to the Committee
with the participation and consent of the communities concerned (OD 1(U.4), OD 2 (R.4)). The
nomination forms request information that demonstrates:
e the element was recognized by the community concerned (forms ICH-01 and ICH-02,
section 1);
e the community concerned participated in the inventorying of the element (forms ICH-01
and ICH-02, section 5);
e the community concerned was involved in the preparation of the file (forms ICH-01 and
ICH-02, section 4(a));
e respect for customary practices governing access to the element has been observed (forms
ICH-01 and ICH-02, section 4(c));
e the community concerned provided their free, prior and informed consent to the submission
of the nomination (forms ICH-01 and ICH-02, section 4(b)); and
e the community concerned will be fully involved in the execution of the
safeguarding/management measures that are proposed in the nomination file (form ICH-
01, section 3(b) — a question about this is also included in form ICH-02 section 3(b)).

For submissions of proposals to the Register of Good Safeguarding Practices proof is to be given
that the proposed activity has been implemented with the participation of the community concerned
(where applicable), and that the nomination has been submitted with their consent (OD 7 (P.5), form
ICH-03, section 5). Proof is also to be provided that the community concerned (if applicable) is willing
to cooperate in the dissemination of the selected good practice (OD 7 (P.7), form ICH-03, section 7).

For international assistance requests that directly concern the ICH of one or more specific
communities (apart from preparatory assistance requests), proof is to be given that the communities
concerned participated in the preparation of the request and will be involved in the activities for which
financial assistance is requested, as well as in the evaluation and follow-up of these activities (OD 12
(A.1), form ICH-04, section 15). Formal proof of community consent is not required in requests for
financial assistance. In the case of preparatory assistance requests some information is required on how
the communities concerned have been (or will be) involved in preparing the nomination and giving their
consent (forms ICH-05 and ICH-06, sections 9 and 10 respectively).

Refer to Participant’s text of Unit 11 and Case studies 10 — 12.

7.7 ENSURING COMMUNITY PARTICIPATION AND CONSENT

Ensuring community participation in activities concerning their ICH, and assisting them in safeguarding
it, requires informed discussion among community members about the various interests and perspectives
of the community concerned and of other stakeholders. This can be followed by discussions with these
other stakeholders, including experts and government agencies.
In the process, careful attention should be paid to the following questions:
e How the communities concerned are identified?
e Who represents those communities and with what mandate?
e Does the process of generating community consent reflect consideration of gender relations?
e How communities can be informed about and involved in activities concerning their ICH?
e How communities can inform other stakeholders about these activities?
¢ How communities can be assisted in preparing safeguarding measures, or how these can be
prepared with their full involvement?



e Who has the capacities and mandates for implementing the safeguarding measures and who
should be responsible for this task? (If the main responsibility does not lie within the
community, why not?)?

e Who monitors the implementation of safeguarding measures?

e Who ensures that the communities concerned and other stakeholders remain properly
informed of the progress of safeguarding measures?

7.8 IDENTIFYING THE COMMUNITIES CONCERNED

Most States Parties are already working with communities on the implementation of the Convention in
some way.

There are many ways of identifying communities and their ICH. The communities, groups or
individuals concerned are often defined as those people who are directly or indirectly involved in the
enactment and transmission of one or more ICH element(s) and who consider it to be part of their
heritage. Many States Parties also define communities in terms of ethnolinguistic affiliations, location
(urban or rural, or by administrative region), common beliefs or practices, or common history.

The process of identifying communities is usually far from simple, however:

e Communities often unite not just around historical relationships (including shared heritage),
but also around current political and economic challenges and goals. People usually have
several kinds of social and cultural affiliations through different networks, and these affiliations
can change over time.

e Communities are not homogenous and not everyone will agree on every issue. In many cases,
not all members of a community fully participate in the same set of ICH. Communities and
groups often have internal hierarchies, for instance those based on class, age or gender.

e The community or group, and hence the practice of the ICH element, may be scattered across
a wide geographical area, or even across countries located at some distance from each other.

e People within a community can have different roles vis-a-vis the proposed element:

e There may be small groups of skilled practitioners, tradition bearers, knowledge bearers and
so on, who play a more direct and/or specialized role in the practice and transmission of the
element, such as puppeteers, performers, musicians, shamans, master woodworkers, etc.

e The community concerned may also include large numbers of indirect participants, e.g.
interactive audiences at rituals or festive events, or people who assist in the preparations for
performances or festivals. Understanding and responsive audiences are often essential for the
meaningful enactment of an element. Recognizing the role of indirect participants, especially
young people, and raising awareness among them about ICH contributes to the viability of [CH
into the future if they come to appreciate and value it.

GUIDANCE ON THE IDENTIFICATION OF COMMUNITIES

States Parties often ask for guidance on the identification of communities, which UNESCO cannot
provide. Neither the Convention nor the ODs indicate to States Parties how to define or identify the
communities or, for that matter, the groups and individuals concerned.

Each State Party will choose the approach that it deems most suitable, taking into account its laws,
regulations and demographic policies. What is clear, however, is that outsiders should not identify the
communities concerned in a top-down process, without consultation or consent of the people concerned.
It would be in the spirit of the Convention (and in accordance with principles of other international legal
instruments) to follow the ways in which communities identify and define themselves.
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UNESCO may refer to Article 8(j) of the Convention on Biological Diversity (CBD), to which all
States Parties to the Intangible Heritage Convention are also Parties, and to the Declaration on the Rights
of Indigenous Peoples, which was adopted in 2007 by the General Assembly of the United Nations and
endorsed by over 150 States. States that have subscribed to these texts through ratification or
endorsement have already recognized specific ways of working with communities, including local and
indigenous communities.

The term ‘communities’ as used in the Convention explicitly covers indigenous communities (see
Preamble of the Convention; Participant’s text Unit 3 ‘Indigenous communities’).

Exploring a number of actual examples and case studies can demonstrate various ways of
identifying: (a) the potential communities concerned and how to ensure their participation; (b) some of
the problems that may arise in doing so; and (c) perhaps how to avoid some of these problems. It is also
instructive to consult the Lists of the Convention (http://www.unesco.org/culture/ich), as the
documentation presented in the nomination file for each inscribed element includes a description of the
community concerned and, annexed to it, evidence of the consent of community representatives.

7.8.1 GENDER AND COMMUNITY INVOLVEMENT

Although it might be argued that women, making up half of human societies, are already covered
by implication in the Convention’s references to ‘community, groups and individuals’, they can
frequently constitute a marginalized and/or disadvantaged group within their community. Since this
marginalization of women - and those of non-conformist gender orientation - may be exacerbated and
shored up by certain ICH practices, a gender-based approach is essential when considering community
involvement and participation within the framework of the Convention.

A gender-perspective contextualizes the practices and activities of gender-defined groups by
analysing the social relationships that are established and the power dynamics of the community
concerned. In fact, many communities ‘negotiate’ their gender roles and norms over time, and many
gender specific traditions that were the exclusive domain of one gender group in the past have since
been opened by the community to include other gender groups. Furthermore, intra-community
negotiation and dialogue with regard to gender can affect not only the design and implementation of
safeguarding plans, but can result in seeking some evolution whereby any discriminatory elements are
eliminated, or at least, mitigated.

All necessary measures should be taken to ensure that women and marginalized gender groups are
equal spokespersons vested with the authority to reshape the communities they are a part of and those
they want to create. More broadly, dialogue that leads towards adaptations that respect the rights of all
members of the community, regardless of their gender or age, should be encouraged. In such processes,
communities themselves must articulate their own understanding of gender and gender roles and how it
relates to their heritage.

Participant’s Text Unit 3, ‘Gender and ICH; Units 48 and 49 contain specific training and advice
on gender and ICH.

7.9 IDENTIFYING REPRESENTATIVES
Because States Parties have to work intensively with the communities concerned, often over a long

period, it is important to identify mandated (or at least, widely accepted) representatives or
representative bodies. It is seldom possible for all members of a community who are directly involved
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in the practice and/or transmission of an element to be asked their opinion and to personally give (or
deny) consent.

The membership of communities associated with ICH practices, whether small or large, is often not
well defined. Moreover, although some communities have structures that assign clear functions to some
of their members, other communities lack such structures or have structures that are not recognized by
a State’s administration.

Where strong community bodies, associations or representatives already exist in a community and
are accepted by the community in general, the process of identifying representatives who can speak in
the name of the community is relatively straightforward. Even so, there may be tensions within
communities over the choice of representatives and over their role and mandate.

Identifying representatives is more difficult where community organization is informal or weak, or
not suitable for mobilizing communities in ways that are appropriate for the purpose of implementing
the Convention. In some countries, such as Mexico and Australia, cooperative bodies and community
boards have been established on a wide scale to assist in both heritage management and interaction with
outside agencies. Outsiders may encourage the formation of community organizations, whether formal
or informal, or the selection of community representatives mandated to participate in discussions on
ICH safeguarding. However, it should be noted that community organizations controlled or represented
by outsiders may not always adequately represent a community for the purposes of ICH safeguarding.
States Parties should discourage misrepresentation of any kind. OD 105 (e) thus encourages the States
Parties to ‘promote and support the establishment of community associations, and foster the exchange
of information among them’.

DISPUTES AND DISAGREEMENTS

There may be disputes within and between communities about the identification of the community
associated with a specific ICH element or about its viability, function and appropriate management.
People may debate whether a specific ICH element is associated with only one narrowly defined
community or a much larger group of people.

There may also be disputes about who can speak for the communities and groups concerned. For
example, some performers of a specific ICH element in a community may come to believe that they are
the only legitimate performers.

Documentation of only one group performing or enacting a specific ICH element for an inventory
may encourage such a view. Other performers within that community may dispute the privileged status
of the documented group.

Community NGOs and experts from the communities themselves may help in finding solutions to
such problems. Although the process can be rather time-consuming, it is necessary to obtain community
participation and consent for most activities under the Convention; not doing so might eventually turn
out to be counter-productive.

7.10 METHODS OF COMMUNITY PARTICIPATION

The methods of community participation and decision-making will differ depending on the requirements
and organizational structure of the communities concerned, the available resources, the nature of the
ICH elements concerned, the task at hand, the funds available and the local or national regulations.
Capacity building and informational workshops, meetings and consultations, polls, press releases
and media campaigns involving communities or their representatives can be organized with different
stakeholders, for purposes such as:
e providing information about the Convention;



e raising awareness about ICH, both in general and in respect of specific elements;

e identifying and defining elements of ICH;

e identifying values and functions associated with specific elements;

e identifying threats, if any, faced by specific elements;

e facilitating communication within the community or group;

e facilitating communication between the communities concerned and outside experts,
government agencies and NGOs;

e gauging community interest in safeguarding their ICH or part of it;

e determining commitment within the community for safeguarding;

e deciding whether or not to safeguard one or more ICH elements;

e capacity building within the community concerned;

e  sharing skills in ICH safeguarding;

e developing safeguarding plans;

e lobbying for support for safeguarding;

e cvaluating ongoing safeguarding actions;

e deciding whether or not to nominate a specific element; and

e developing nominations and international assistance requests.

7.11 OBTAINING FREE, PRIOR AND INFORMED CONSENT

The free, prior and informed consent of the communities concerned is required for the development and
submission of nomination files to the Convention’s Lists, which must include a description of their full
participation in the preparation and the future implementation of the safeguarding measures proposed in
the file. Community consent is also required when a State Party nominates a practice for selection as a
good safeguarding practice (OD 7, P.5) or when it prepares an awareness-raising activity that concerns
the ICH of one or more specific groups (OD 101(b)). Because identification, inventorying and
safeguarding activities under the Convention require community participation, community consent is
implicitly required for these activities too, but apart from nomination forms and periodic reports, there
is no formal mechanism through which this can be monitored.

The Convention and ODs currently give no guidance on the procedure to be followed by States
Parties in obtaining consents, nor are there criteria the Committee may use to check the adequacy of the
procedures followed. Furthermore, they give no guidance on what to do if disputes arise within
communities about the granting of consent for safeguarding and other activities concerning their ICH.
The manner in which consent is reached may thus differ from one case to another. States Parties may
submit nomination files with written consents, or consents given via audio or video materials. The latter
mode of consent may be preferable when the communities concerned feel more comfortable with verbal
consent.

Refer to Participant’s text Unit 3.

DENIAL OF CONSENT

If the community concerned generally agrees that they will not consent to an action proposed under the
implementation of the Convention (such as a nomination or inclusion in an inventory), then the action
should simply be cancelled. In Brazil for instance, there were various cases of communities not wishing



elements of their ICH to be included in the national inventory; despite the work already done it was
agreed that the elements would not be included.

DISAGREEMENTS WITHIN COMMUNITIES

A problem may arise when some people in the community are not willing to give consent, whereas
others are. Where significant disagreements arise within the communities concerned, it is best to wait
until a resolution is reached before proceeding with any activities where community consent is explicitly
or implicitly required, i.e. identifying, inventorying, preparing nominations, safeguarding and raising
awareness. It should be noted that communities, groups and individuals can withdraw their consent at
any time for the nomination or inscription of an element on the Convention’s Lists.

Refer to Participant’s text Unit 10, Participant’s text Unit 3 and Unit 55 for more on intellectual property.

7.12 PROTECTING THE RIGHTS OF COMMUNITIES AND ENSURING THEY BENEFIT
OD 81 encourages States Parties to sensitize communities to the importance and value of their ICH, as
well as of the Convention, ‘so that the bearers of this heritage may fully benefit’ from the Convention.
The ODs also encourage States Parties to ensure:

In particular, through the application of intellectual property rights, privacy rights and any other
appropriate form of legal protection, that the rights of the communities, groups and individuals that
create, bear and transmit their intangible cultural heritage are duly protected when raising awareness
about their heritage or engaging in commercial activities (OD 104).

The nature of the benefits for communities from practicing and transmitting their ICH are varied
and will not be discussed here.

Participant’s text Unit 8 discusses the question of income gained from raising awareness about the
ICH of a region or town (e.g. from increased tourism) or from commercialization of crafts and
knowledge held by the community.

Some countries have already developed national legislation to protect the intellectual property (IP)
rights of communities over their I[CH (sometimes termed traditional expressions or folklore).

Refer to Participant’s text Unit 10, Participant’s text Unit 3 and Unit 55 for more on intellectual property.
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Presentation 2

Integrating the Circles of
Academia and ICH Practitioners

Hanhee Hahm
Professor, Chonbuk National University, Republic of Korea

1. INTRODUCTION

Chonbuk National University established the Center for Intangible Cultural Heritage Studies in 2012.
The Center started its initial mission for researches on ICH with collecting and inventorying ICH on the
domestic level. The Center’s work has increasingly expanded to study various issues regarding
safeguarding, policy-making and revitalization of ICH. On the basis of it, we were able to open an
introductory course for graduate students starting in the fall of 2014. In the next semester, spring of 2015,
we opened another seminar on “tangible and intangible cultural heritage.” As the next step, our
university established the Department of Intangible Heritage and Information, opening its graduate
program for ICH studies in March of 2016.

Interdisciplinary Curriculum

ICH is a new field of academia in Korea. We have courses related to ICH such as folklore,
anthropology, oral literature, and traditional arts. ICH area should cover diverse fields and subjects from
everyday life to arts, from the secular to the sacred and from research to practice. We have specified in
curriculum to clarify course descriptions and pedagogic principles in order to distinguish the ICH field.
There are five fields of the subjects, such as ideology, methodology, management and policy making,
education and policy. Each field consists of its corresponding sub-fields with which specific courses are
offered. Our graduate program systematically arranges each level from introductory through
intermediary up to advanced courses for graduate students.

Subject matters:
Definition, identification, presentation — ideological field
Documenting, inventorying, collecting — methodological field
Promotion and Transmission/revitalization — management field
Education/training/capacity building — education field
Policy/ intangible-tangible interact — policy field

Student Body:

Our department has a group of doctoral and master’s students currently enrolled. Among them are
four ICH practitioners whose memberships are affiliated with the national ICH preservation societies
designated by the Cultural Heritage Administration in Korea. They are preparing their masters’ and
doctoral dissertations with the topic of enhancements in viability, successful transmission, and
sustainable development of ICH. Some are doing active research on the history of ICH through the
involvement of oral history projects and the history of image or films. Our program encourages them to
directly connect and combine the academic and the field of ICH issues regarding ICH safeguarding.
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2. INTEGRATION OF TEACHING, INVENTORY AND RESEARCH-COMMUNITY BASED
APPROACH AND FINDING A NEW PERSPECTIVES

Integrating between the academia and the fields of ICH are indispensable for the successful achievement
in Tertiary Education for ICH safeguarding and sustainable development. Under the pedagogical
discipline, I opened a special class for ICH practitioners who took my class in the spring of 2018. Six
students were registered: two were from [CH practitioners of Gangreung Nongak (Farmers’ Music from
Gangreung), one was from Namhaean Byeolsin Gut (Shaman ritual of South Coastal Region) and the
others were regular course takers (one of the two made a team with a student from Namhaean Byeolsin
Gut and the other stayed as an independent student). Both Gangreung Nongak and Namhaean Byeolsin
Gut are designated as National Intangible Heritage Property by the government. Nongak, Farmers’
Music, is also inscribed as one of Representative Lists of ICH of Humanity in 2014.

The three students are experts at ICH of their own. However, they were not familiar with the word
(jargon) of inventory nor its concepts even if there existed the inventories of these two elements. The
inventories had been done by a working group consisting of folklorists, specialists and administrators
who had been invited to the inventorying exercise by the government. In the past it was a common
practice to dispatch experts of ICH to the communities, groups or individuals of ICH. The experts took
major roles in making inventory of ICH. ICH holders, groups and communities were relegating to being
just the providers of information, not the active participants in the inventorying process. Although they
were expected to be main actors with the assistance of experts, research institutes and government
officials for safeguarding ICH including inventorying process, the roles were reversed. Under this
circumstance in Korea, it is important to stress out the principle of the Convention. The Convention
advises that the community members themselves also actively participate in the research, documentation
and inventorying. This type of approach is called the “community-based” approach.

The community-based inventorying and archiving is one of the many approaches to the
safeguarding of ICH but, in my belief, it is the most desirable one. It fits best the spirit of the 2003
Convention both in principle and methodology. Thus, members of the community do not function solely
as informants who provide relevant information, but also as researchers themselves. This approach may
take longer and may be less efficient than the other approaches such as the top-down approach. The
previous top-down model of inventory turned out to be easy, fast, efficient and even perfect in fagade.
As noted above, however, it has made ICH holders and practitioners passive and even submissive not
only in the process of inventory but also in overall safeguarding activities. In order to reverse this, we
have given the practitioners a major role in making inventory and archiving.

My students started to carry out the fieldwork and research for their native communities of ICH
from April to June, 2018. The research consisted of creating a new format for inventorying, a
classification system and a web-based platform that would comply with the safeguarding policy of the
2003 UNESCO Convention. The Convention advises that the relevant communities, groups and
individuals must play major roles in instituting safeguarding measures and in the inventorying process.
This approach requires a new epistemology of ICH and a methodology for collecting the related
elements in the Korean context. Unlike the top-down approach of the past, the community’s active
involvement - which can be characterized as the ‘bottom-up’ approach - have several merits.

It has helped my students (ICH practitioners) and other members of ICH communities regain their
identity by the retrospection of their own cultural heritage. With the community’s voluntary
participation in the process of collecting data, they were also able to find hitherto unknown examples of
cultural heritage. During this process, there were many other opportunities for more discussions among
the members. They were satisfied with unexpected findings in their memories, old activities, photos and
things which they even neglected. Eventually we hope that they themselves be able to formulate better
ideas for the development of safeguarding measures.
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3. COLLABORATION WITH MEMORY, IMAGE AND DIGITAL TECHNOLOGY

In the class I requested my students to use upgraded digital technology in recording memory, oral
tradition, old things and new changes. The digital technology is useful in recording and retrieving ICH
data in many respects. First, non-material features of ICH are known to be difficult and/or impossible
to keep static, and such characteristics of ICH are frequently cited as impediments to the process of
recording and doing research. Through the use of various forms of digital technology, such as audio
devices and video tools, it is possible to record such dynamic characteristics of ICH.

Secondly, ICH’s changeable and unfixed nature can be traced more easily by efficient recording
processes. Since many examples of ICH are closely related to everyday lifestyles, practices, and ideas,
subtle changes and disappearances may not be readily apparent. Thus, modern high-tech devices can
record the current conditions of specific examples of ICH and make it easier to keep track of any future
changes. Thirdly, the use of such high technology is an efficient way to increase people’s awareness of
ICH and to share that information.

4. CONCLUDING REMARKS

The bottom-up approach to ICH inventory and archives can generate greater self-awareness and self-
respect of ICH practitioners which are positive by-products in the mission for safeguarding and
transmitting of ICH. As I witnessed in the course of teaching, through the inventory and archive making
process, individual and collective identities can be reformulated. It fits best the spirit of the 2003
Convention both in principle and methodology. Thus, members of the community do not function solely
as informants who provide relevant information, but also as researchers. This approach may take longer
and may be less efficient than the other approaches such as the top-down approach. In the past, with
experts and officials taking major roles in safeguarding measures of ICH, community members have
been relegated to being just the providers of information, not active participants in the inventory process.
The community members with the assistance of experts, research institutes, local government officials
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and NGOs are expected to cooperate with one another in carrying out their missions for safeguarding
ICH.

As the Convention already emphasized, a ‘living’ culture within the community that is transmitted
from generation to generation is considered the most significant objects to be documented as ICH. Yet,
it is also constantly changing, as my students, ICH practitioners, acknowledge, ICH generates
complicated issues by its complex nature. It is the most challenging point for us to understand the nature
of ICH and create a better safeguarding measure.
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APPENDIX: EXAMPLES OF COURSE DESCRIPTION, THE DEPARTMENT OF
INTANGIBLE HERITAGE AND INFORMATION, CHONBUK NATIONAL UNIVERSITY

Introduction to Intangible Cultural Heritage

This course deals with basic concepts and definitions of intangible cultural heritage (ICH), as well
as the issue of its safeguarding. The UNESCO Convention is introduced in detail and the system of
inscription of intangible cultural heritage of humanity. This introductory course is designed for an
overall understanding of ICH. This course focuses on the questions as follows. What is the concept of
intangible cultural heritage? In what circumstances has the concept generated? What is the background
of its newly emerged discourse? What is the future direction of ICH? What are theoretical issues? What
are the reasons you need to develop a methodical innovation? We are also questioning to how to connect
regional development issues and ICH safeguarding.

Community Approach to Intangible Cultural Heritage

The 2003 Convention stresses the role of community. The community shares a physical space and
a time handed down generations. More than anything else the community shares the collective cultural
identity. The Convention focuses on the characteristics of community as a unit of safeguarding of ICH.
In the current reorganization of the intangible cultural heritage policy the key concept is ‘what is the
community.” The changing direction of the safeguarding policy of the community’s ICH should be led
by the community. These configure is based on the contents of this course.

Issues on Sustainable Development Goals and Intangible Cultural Heritage

Culture holds answers to many of the challenges societies face today. Awareness of this connection
between culture and development underscores the critical importance of intangible cultural heritage -
the living cultural practices, expressions and knowledge systems that provide meaning to communities.
The 2003 UNESCO Convention for the Safeguarding of the Intangible Cultural Heritage recognizes the
importance of the intangible cultural heritage as a mainspring of cultural diversity and a guarantee of
sustainable development. The 2030 Agenda for Sustainable Development constitutes a plan of action
addressing the three dimensions — economic, social and environmental — of sustainable development
through 17 Sustainable Development Goals as highly interdependent spheres of action that inform
development pathways at all levels, and respecting the three fundamental principles of human rights,
equality, and sustainability. Intangible cultural heritage can effectively contribute to sustainable
development along each of its three dimensions, as well as to the requirement of peace and security as
fundamental prerequisites for sustainable development.

Intangible Cultural Heritage Research Methodology-Oral History, Everyday Life Approach, &
Community Study Approach

Recently intangible cultural heritage has become one of the main attentions in the area of culture
and development. Yet, the concept, scope and approach of ICH are to be far more discussed. This course
focuses on the study of how to develop the research methodology of ICH. We are going to review the
previous research methods and to discuss a new method on the basis of the review. In particular, three
methods will be concentrated in order to develop a new methodology of ICH study: Oral History,
Everyday Life Approach, & Community Study Approach.
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(1) New conceptual framework should be carefully examined:

- collaboration between intangible cultural heritage and sustainable development

(2) New approach for safeguarding of ICH should be under scrutiny:

- tensions and conflicts between safeguarding and markets

(3) New practices are carefully studied and analyzed through participant observation

- How is the existing way of life affected by new practices of safeguarding and/or sustainable
development?

- What are the community’s code of ethics such as moral economic institutions, customary laws,
etc.?

Digital Archive Training Course

This training course should be taken after the course for ‘Fieldwork for ICH.” This course offers to
exercise how to establish digital archives of intangible heritage using the related data collected in the
field. It is a linked course to field studies. There are four kinds of ICH data such as audio, video, photo
and text materials. Students learn how to process the data in a database and how to build a digital archive
system.

Practice of Making Online Platform

This course is a subsequent course of the digital archive training course. The online platform is
made for connecting various DB and its relevant activities through digital communicative formats.
Students will learn how to making online platform in which each related DB is to connect and
communicate on the online devises. The platform takes advantage of activating ICH safeguarding and
applications.

Video Documentation Training Course

The video documentation is one of the important methods of recording intangible cultural heritage.
This course is designed to make video recordings with a collaborative team of experts of intangible
cultural heritage and documentary film directors. Students will visit ICH communities, groups and
individuals and learn techniques, skills and other knowledge of how to record ICH with video and photo
equipment.

Traditional Knowledge and Intellectual Property Rights
The issues regarding traditional knowledge (TK) and intellectual property (IP) have increasingly
been considered important in the area of cultural policy. TK has been transmitted from generations to

generations or obtained through personal experience. TK is known as knowledge of nature and society.
The modernization and industrialization have widely affected the disappearance of TK. It has been also
considered as low-level of primitive knowledge so that globally neglected. TK is now highlighted in
order to overcome the limitations of Western knowledge and considered as an alternative knowledge.
This is why intellectual property issues regarding TK are important. Special attentions should be paid
to this area.

Intangible Cultural Heritage and Gender

The gender issue regarding Intangible Cultural Heritage is basically similar to other social and
cultural arenas. Gender differences is the logical thinking to ‘difference’ that distinguishes between me
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and you. What is the difference between ‘male’ and ‘female’ makes all the difference. It serves as the
basic foundations for human society and culture. We have to understand the problem of gender in the
safeguarding of intangible cultural heritage. For example, women are marginalized within the
community and exempted from a collective benefit. Women's production activities are often neglected
because women are less political in making their own voices. In this context, we are looking for the
operation of 2003 UNESCO convention of the intangible cultural heritage within the framework of
gender. We should promote gender equality in the area of ICH from the perspectives of human rights
and cultural diversity. To acknowledge the gender equality in the area of intangible cultural heritage is
quite important for achieving the social and economic development.

Culture and Tourism

Tourism is considered as an important for instigating cultural pride and economic growth even if
there evidently exist negative sides. This course focuses on tourism utilizing tangible and intangible
cultural heritage. In many areas such as traditional cities and villagers, cultural cities and villages, eco-
cities and villagers, tourist destinations have increasingly developed. This course looks at the positive
and negative aspects of tourism in the centers of tangible and intangible heritage. This is the way how
students learn a good policy making model on tourism and cultural heritage

Masterpieces of the Oral and Intangible Heritage of Humanity

The intangible cultural heritage of humanity created by the creative activity of humans are selected
from the area of language, literature, music, dance, plays, myths, rituals and habits, crafts, architecture
and other art forms by UNESCO. This course is designed to understand the world’s representative lists
of intangible cultural heritage of humanity and the spirit of UNESCO Convention of ICH since many
countries put efforts to be listed in the representative list. Students will study the whole process such as
submission of nomination files, review and inscription processes, results and assessment. Particularly
this course focuses on the issue of assessment on ICH listed by UNESCO.






Presentation 3

Community Participation in Documenting Traditional
Knowledge: A Case Study in Tezpur, Assam, India

Subhra Devi
Assistant Curator, Tezpur University, India

1. INTRODUCTION

Traditional knowledge refers to the body of knowledge, indigenous practices and believes build up by
of ethnic and local communities through generations of living in close contact with nature and
transmitted through oral tradition and first hand observation from one generation to the other. Traditional
knowledge is the essence of the identities and world views of indigenous and other people and
constitutes the collective heritage and patrimony of the communities. With the advancement of science
and technology and spread of modern education, a unique situation evolves. On one hand, the tradition
bearers are trying to cope up with the modern advancement and development even at the cost of their
traditional knowledge. On the other hand, the policy makers and educationist are now started to realise
the importance of the traditional knowledge and traditional cultural expressions to maintain and preserve
the colourful and diversity of cultures throughout the world. Moreover, this diversified knowledge are
also in focus because of rising importance of “sustainable” and “green” development.

Assam in the North East India with its variety of ethnic communities as well as other local
populations presents a huge corpus of traditional knowledge. Assam being rich in natural resources also
presents a unique situation of its varied manifestations by the ethnic communities through beliefs and
religious practices, ceremonies, cultural values, food habits, traditional medicines and healing practices,
arts and crafts forms, traditional technologies and house patterns. However, with changing socio-
economic and environmental conditions the traditional knowledge system of the indigenous population
is being under threat.

Tezpur University, specifically, the Department of Cultural Studies (known as the Department of
Traditional Culture and Art Forms during its inception in the year 1996) have been involved in the study,
documentation and research of Intangible and tangible cultural heritage of the region. The department
have been engaged in field visit and research projects on various issues of ICH. However, through the
project in question, an attempt was made to document the community traditional knowledge of Tezpur
area of Assam, India with active participation of the women of the families as active partners and data
collectors. It was executed by Tezpur University on a pilot basis in collaboration with Tezpur Mahila
Samiti - a women organization working for wellbeing and economic development of women. Before
starting of this project, periodic awareness programmes were undertaken by the museum, Department
of Cultural Studies, Tezpur University among the common people regarding importance of heritage and
need of its preservation.

2. BACKGROUND ON THE AREA

Located south of the eastern Himalayas, Assam in the north eastern corner of India comprises of an area
of 78,440 square km. Assam and adjoining regions have evidences of human settlements from all the
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periods of the stone ages. The hills at the height of 1,500-2,000 feet (460 to 615 m) were popular habitats
probably due to availability of exposed dolerite basalt, useful for tool-making. The region has a good
reference in ancient mythological texts and historical records and chronicles. Recent studies revealed
presence of almost 115 ethnic groups in Assam. 79 (69%) identify themselves regionally, 22 (19%)
locally, and 3 trans-nationally. The earliest settlers were Austroasiatic and Dravidians speakers,
followed by Tibeto- Burman, Indo-Aryan speakers, and Tai—Kadai speakers. Forty-five languages are
spoken by different communities, including three major language families —Austroasiatic, Sino-Tibetan
and Indo-European. It is important to mention that there is a high degree of bilingualism.

Tezpur is the district headquarters of Sonitpur district of Assam (India).

Tezpur is an ancient city on the banks of the river Brahmaputra with a population exceeding 100,000.
It is 175 kilometres north-east of Guwahati. Modern Tezpur was founded by the British colonial
administration in 1835 as the headquarters of Darrang district.

During World War II, Tezpur received large numbers of refugees fleeing from Burma, particularly
the corps of Anglo-Burmese and Anglo-Indian nurses. After independence of India in 1947, it remained
the headquarters of Darrang district. During the Sino-Indian War of 1962 the Chinese army advanced
upto Tawang of Arunachal Pradesh, which is the bordering area of Tezpur and the town of Tezpur was
evacuated. In 1983 a part of the district was carved out to form a separate district, Darrang. Tezpur was
made the headquarters of the new district of Sonitpur. At present, Sonitpur district is inhabited by ethnic
communities like Mishings, Bodo, Nepali, Bengali, Marwari and other populations constituting the
bigger Assamese community.

3. ICH DOCUMENTATION PROJECT OF TEZPUR UNIVERSITY

The 2009 UN report on the status of indigenous people, highlights that foreign patents granted over
traditional knowledge can greatly affect an indigenous community’s cultural practices as well as control
of resources that are material to practising that traditional knowledge. However, it is not very easy to
get full protection against their misuse and patenting. The first step towards protecting these traditional
knowledge is to record them in some form or the other. In the present time, therefore, documenting and
recording the traditional knowledge is becoming more relevant day by day.

The traditional knowledge of ethnic communities varies as they have different socio-cultural history
and practices. However, in the present scenario, when all communities are re-settling in a different
context out of their original habitants and in juxtaposition with other communities, their set of traditional
knowledge are being under pressure for existence due to changing socio-economic, and environmental
conditions etc. It is most interesting to note that the local people are even not aware of the importance
of their traditional knowledge and the need for their preservation.

For example, with decreasing sacred groves and jungles in the township and even in the villages the
people have less access to the medicinal plants they are traditionally practising. Thus the newer
generations are not familiar with the traditional herbs, plants and vegetables. Traditionally, people do
not grow each and every plant they need/ use in their homes as the local jungles or community areas
have plenty of them and they are just around the corner. Moreover, people presently living in small
houses or residential flats are lacking proper place to even grow traditional medicinal plants or
vegetables and slowly they are forgetting the indigenous and traditional recipes.

With changing occupation from agriculture to office works, and long working hours in offices, with
both male and female members working, these people are lacking time for celebration of the festivals
and related rituals. The elaborate rituals and festivals are being cut short and made only representative
due to lack of time and non-availability of raw materials and also the scarcity of persons knowing the
rituals fully. Related songs and behaviours of the people are slowly disappearing. Moreover, since the
families of ethnic communities are at present settling in multi-cultural societies, lot of changes in
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believes and practices are slowly incorporated. On this back drop, Tezpur University, India has been
undertaking a project in collaboration with Tezpur Mahila Samiti- a women’s organization established
in 1918AD for empowerment of women, on awaring the common women of Tezpur area to bring about
a change in the state of traditional knowledge of the people of the region. In the complex socio-cultural
scenario, Tezpur has tremendous potential to document the community knowledge systems. Thus, this
project tries to document the traditional knowledge of the people on aspects like traditional medicine
and their recipes for different uses. Thus, this project is an attempt to promote awareness on importance
of the traditional knowledge and also to document the traditional knowledge of different communities
by an active practitioner, ie, the women of the family.

3.1 PROJECT GOAL

Through this collaborative project of Tezpur University with Tezpur Mahila Samiti an attempt was
made to aware the common women of the society, who are the active bearers of tradition about the
reality and tried to involve them in documenting the traditional knowledge (of their community)
specially knowledge on traditional medicinal plants and herbs.

The objectives of this initiative were —

(@) To generate awareness on the importance of traditional knowledge among community people

(b) To document the traditional knowledge on medicinal plants and herbs used by the broader

Assamese community living in Tezpur including Mishing, Bodo and Nepali community.
(c) To document the indigenous beliefs related to food and traditional medicine.

3.2. METHODS AND EXECUTION

The Mabhila Samitis have sub-committees in almost all localities or villages. Thus, this organization
provided a very good network to work in different localities. The members of this women organisation
come together periodically for discussions and community actions. During our pilot project, we met
these members in one of the member’s home twice a month in some fixed day of week decided earlier.
In the initial meeting/ get together with the members, we organised an informal orientation workshop
on what is meant by traditional knowledge and the importance of these. We told that every bit of
information they know from their mother or any elderly person of the community is important and they
also need to pass this information to the younger generation. These interactive sessions were in small
group of women (10-18 nos.) and this made one to one communication very effective. We develop a
small draft format for documenting the data. Since almost all these members were house-wives and
almost all the members are well versed with Assamese language, the data sheets were prepared in
Assamese language with an option to write the name of the medicinal plant in their ethnic language as
well (we prefer to mention the botanical name too, if possible). Some of the members also have a
different community language and in social communication, they use Assamese or their community
language depending on the occasion and with whom they are communicating (whether that person
knows that language or not).

The members were given the data format and also an idea about what information should be
documented in that form. For most of the women this exercise was a big job even if they are the active
practitioners of this knowledge. They made the procedure complicated by themselves discussing with
their school going child or neighbour or other family members. They could not relate why we are giving
so much importance to something which was very general and common to them. Tackling this part was
a big challenge. However, they were encouraged that a university is seeking to know what they do and
practice regularly. This gave a boost to their self-confidence and pride.

However, after a few meetings/ sitting where they need to return the filled-in data forms, they
showed no more interest in the whole exercise. Probably, there were some doubts which they never
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shared with us and the participation became lesser and lesser in number with passing of time. While
trying to know the probable reasons for this, the following points came to mind---

They could not understand their importance in the project

There might be a fear about the use of those collected data. Although we clearly described our
objectives, family members and friends influenced their doubt regarding the data use and
dissemination

Traditional belief that indigenous medicine to loss its effectiveness if the formula or recipe
shared with others

Time spent on documenting the data sheet was without any direct incentive for them

A doubt about our role, as it is quite unusual for them to involve a university in this type of
work

Within their normal daily schedule this activity of jotting down what they know about
traditional medicines and herbs did not have any binding or compulsion thus they skipped it.
Thus, the urge for preservation has to be from within the active bearers in this particular model
as the community people themselves are the data collectors. However, the advantage of the
model was:

Encouragement and enhanced self-confidence of community people

No loss of data in communication or mis-interpretation

There is no major alteration in the daily schedule of the community people

During the process of data collection, message of awareness and importance of the subject will
be disseminated through the community people and no external agency required

During the exercise, dissemination of traditional knowledge among the community members
was also ensured

Direct involvement of the community people makes them an active party in documentation
process and the university be only the facilitator for initial start up

4. OBSERVATIONS

However, this model did not work well in the execution of the project as the community women lost
interest in a very early stage. Formulating a clear model for documentation of traditional knowledge is
not easy. Moreover, the documentation of the traditional knowledge should benefit the community

concerned and should help in maintaining the knowledge intact. But what is the way out if the
community is not willing or not aware of the need? Generating awareness should probably will take a
longer time and long term collaboration will help building trust for a successful project. Moreover, if

these topics and similar exercise were included in formal curriculum in some form then they will take it
more seriously as an important component of education and sustainable development.
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Presentation 4

Community-based Training on Intangible Heritage
Sustaining Practice and Cultivating Meaning for Next
Generations: The Case of Gongs Culture of Lach People
in Lac Duong District, Lam Dong Province, Vietham

Hang Thi Thu Truong
Lecturer, Vietnam National University in Hochiminh City, Vietnam

1. INTRODUCTION

My initial research among Lach community in Lac Duong town, Lam Dong province, Vietnam started
with my participation in a project entitled “Establishment of associated mechanisms for conservation of
landscape biodiversity and cultural space in Lang Biang Biosphere Reserve, Vietnam,” headed by
Southern Institute of Ecology (Vietnam Academy of Science and Technology) in 2016. The project was
successful to some extent in documenting characteristics of cultural spaces of ethnic peoples in the
region and the reality of these spaces’ conservation in close relationship with that of biodiversity.
Noticeably, being a world heritage, gongs cultural space was recognized as one of the crucial elements
constituting the entire cultural spaces and cultural identity of local ethnic groups in the region and thus
recorded as being imperative for conservative strategies and actions. These preliminary
conceptualizations attracted me as an anthropologist to explore further insights into the socio-economic
and cultural life of the Lach in the context of their daily life from 2017 to 2018. As the people have been
taking more active parts in their national and international integration, their social and economic spaces
get expanded, adjusted and re-created. So are their cultural spaces in general and gongs cultural space
in specific. This paper is to explore local gongs clubs of the Lach in Lac Duong town and gongs culture
restoration activities at the parish church of Langbiang to reveal the fact that gongs cultural spaces of
the Lach are far from static, fixed and in need of reservation. Rather, they are dynamic, inclusive and on
the process of continuous meaning making as the result of the people utilizing their agency in creating
initiatives and mechanism to practice their culture and transfer it to next generations. It is implied that
by ways of local participation and community based training, cultural heritage can be prolonged and
perpetuated itself alive.

2. METHODOLOGY

In order to learn about the dynamics of gongs cultural space in the context of daily life of the Lach
community, I conducted an ethnographic fieldwork research intermittently from 2016 to March 2018 in
Lac Duong town, Lam Dong province with the assistance of five graduate students of the department of
anthropology. We participated gongs performances for tourists at local gongs clubs and attended rituals
at the local church where gongs were played. We made unstructured indepth-interviews with local
government officials in charge of socio-cultural and economic issues, heads of local gongs clubs,
members of “cultural department" organized by the parish church of Langbiang Church, gongs players
in the community, members of the local gongs clubs who are gongs players, dancers and modern
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musicians, and children who were taking gongs training course at the church. We also conversed with
local people, both the Lach and other ethnic groups, as well as some foreigners who were living at the
town about their experience with and perception of gongs culture. For tourists, we took participatory
observation and open-ended dialogues as our approaches to this mobile group of informants to get to
their motivation, experience and reflection of Lach culture in general and their gongs culture in particular
during their visits to the community.

All in all, we interviewed heads of 4 gongs clubs (out of 8 active clubs at the time of the research)
in 2016 and in 2018, together with 6 gongs players at the clubs. We made oral history interviews with 3
elders who were most knowledgeable about and competent of gongs practice within the community.
They were born in the 1950s and considered as the last generation who grew up learning how to play
gongs day by day and were most excellent alive players now. During the time we conducted our research,
they were teaching gongs for children at the local church and for in-practice players at local gongs clubs.
Their interviews, taken place at their residence, were never lacking of their playing gongs as
demonstrations of how to play some given songs, storytelling of community events now and then and
some ended in “gongs-exhibition-show” style, like they always said, for gongs, listening is learning.

3. THE LACH IN LAC DUONG TOWN

Lac Duong town, the township of Lac Duong district, Lam Dong province, is stretching over a wide
area of 7013 hecta of forest land and agricultural land. The population of the town in 2017 counted 1283
households with 52% (5526 people) of K hor Cil and K hor Lach living collectively in 3 bons (village)
— Bon Dung I, II and Dang Gia out of 12 administrative residential units of the town’.

The K’hor Lach (self-called as Lach) is a subgroup of the K’hor, a matrilineal ethnic group
belonging to Austronesian ethno-linguistic communities (Nguyen Van Huy et.al, 2001: 41; Schrock et.al,
1966: 391; and Hoang Cam, 2014). In the past, the Lach possessed no writing system therefore when
the French and then American missionaries came, they taught K hor people how to write their language
in Latin (Nguyen Van Huy et.al, 2001: 43; Schrock et.al, 1966: 391). Currently, courses on K’ hor writing
are still offered for K hor people.

The Lach were traditionally agriculturists growing rice along the streams and rivers as well as
herding water buffalo over their surrounding forests, hills and slopes. Since Economic Renovation in
Vietnam was taken place in the late 1980s, Lac Duong as a neighboring town of Dalat - one of the most
famous tourism centers in Vietnam - has attracted an increasing number of visitors which opened up a
new market for the Lach’s traditional weaving products and local produces such as mushroom, wild
vegetables, young bamboo shoots, wild orchids and so on. Noticeably, economic transition has been
tremendous when the people completely turned away from rice cultivation to growing cash crops such
as vegetables, flowers and coffee. Contemporarily, the Lach are doing tourist services, trading, growing
coffee, farming workers, and other office works as their sources of income. The shifts in economic
sphere lead to remarkable changes in the people’s social and cultural practice with new spaces being
opened and requiring initiatives so that they may survive, strive, and thrive.

Similarly, in socio-cultural sphere, there was also a crucial transformation when the Lach converted
to Catholicism and Protestantism under the French and then the American missionary work (Schrock
et.al., 1966). In the past, the Lach were animists and worshiped a system of deities and gods reigning
over the mountainous areas, including jang dél (the mountain god), jang lal (the forest god), and jang
liéng (the river god). Annually, a variety of rituals used to place to pray for their blessings on agricultural
cycle, personal rites of passage and community festivities. During the rituals, offerings of special foods
and rice wine were made in accompany of the music of gongs and buffalo’s leathered drum together

7 Lac Duong town government report on Gongs practice dated on October 2017
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with songs and dance (Nguyen Van Huy et.al, 2001: 43-44). Currently, the people have turned to
worship Jesus Christ and practiced rites and rituals ascribed by the church. 88.3% of Lach people in Lac
Duong are Catholics and 11.7% are Protestants. Lach Catholics go to the parish church of Langbiang in
Bon Dung I.

4. GONGS CULTURE OF THE LACH

In UNESCQO’s heritage profile of gongs cultural space of the ethnic communities in the Central
Highlands of Vietnam, gongs music is recognized as a ritual music which is closely related to life cycle,
harvest cycle, rites of passage and community’s belief system. It is considered as creating a transcendent
language to connect human sphere and that of the supernatural. Depending on the context and content
of the rituals that there is or is not a combination of gongs with other musical instruments and/or dance;
however, gongs are always present and serve as indispensible parts of the events®.

However, for each ethnic group sharing gongs cultural space recognized by the UNESCO, gongs
differ in terms of musical instruments, songs and the context of gongs playing. For the Lach, a set of
gongs consists of 6 flat gongs called Chieng which are ‘beaten’ - as people say it - simultaneously under
the leadership of the Mother Chieng.

“The Mother chieng starts it first. Then comes the youngest [the sixth] to match with her and make
a resonance of hers. The second must listen to the first [the Mother chieng] and the sixth and adjust the
tone of his chieng and join into the rhythm. The fourth is the last to join. All must listen and follow the
Mother chieng and one another. If one slows down the beat, others should accordingly do the same. All
must listen to one other” (Kwok, interview on October 5, 2016)°.

Gongs music of the Lach has no written records. It is transmitted and absorbed simultaneously at
its performance which leads to the fact that there are not many recognizable and beatable gongs songs
now in practice. Moreover, the elders who are most capable of beating gongs are very few, raising big
concerns for the whole community given the fact that learning to beat gongs is really difficult and
requiring a lot of efforts and time. One must learn to listen to gongs and understand their sounds and
tones in order to learn how to beat properly and rhythmically. Because one song is played at the same
time by all 6 gongs beaters, one has to learn beating 6 different gongs for each song. As a result, it would
take years of learning, practicing and playing to master just one song. It is a long process of embodiment
that each gongs beater must take into his/her inner being in the very environment of and during the time
gongs being played. For each gongs beater, listening to gongs is an act of embodied learning and beating
gongs is learned embodiment. Practicing gongs is performing and thus the only mechanism of learning
gongs is by physically beating gongs. The more one beats gongs, the more perfect and knowledgeable
gongs embodied agent she or he becomes. More importantly, the condition for that process of
embodiment is that it must consistently take place in accompany of others as a group of 6 gongs beaters
which further adds to the concerns. Thus, gongs are always collective and cooperative when the cultural
practice comes to life. Therefore, it requires social spaces where collective efforts can be made so that
gongs culture may prolong itself.

5. ETHNIC TOURISM AND GONGS CLUBS IN LACH COMMUNITY
Kra Jan Hei, born 1941 and the current elder of Bon Dung I, recalled that he started to receive guests as

early as 1991. His daughter at that time was an undergraduate student at Hochiminh City University of
Education. Her English instructor once took his Western friends to visit Dalat so she invited them to

8 See futher here https://ich.unesco.org/en/RL/space-of-gong-culture-00120
° Names of informants are pseudo to protect their identity.
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come over her house in Lac Duong town and spend a night with her family. They were so amazed at her
Lach traditional house on tilt and fascinated with Hei’s demonstration of their culture in fluent French
that the teacher later kept guiding many more groups of foreign visitors to his house for homestay. Hei
thus gradually and ‘naturally’ became the representative of his Lach culture, showing his guests their
bon, traditional houses, local food and drinks and entertaining them with gongs music and dance
performance. It is required 6 gongs beaters to perform the music thus he called for collaboration from
other fellow villagers who were capable of beating gongs and dancing (Kra Jan Hei, interview on
December 24, 2016). By 2002, there were 8 similar local self-organized gongs groups to perform for
tourists at the residents of the group leaders in the community.

After UNESCO recognized gongs cultural space as world intangible heritage on November 15,
2005 and thus turned it into an object of protection and reservation as well as a symbolic resource to be
explored in heritage industry. Accordingly, appropriate administration mechanism for standardizing
gongs cultural practice and rules on the performance of gongs for tourists were officially released at
both provincial and local levels. On December 16, 2008 Lac Duong district released the document
numbered 562/VHTTDL with procedures to evaluate so as to grant permission for 11 self-organized
gongs groups of Lach people in Bon Dung I, Il and Dang Gia communes. Gongs groups were officially
named gongs cultural exchange clubs. In our last field research in March 2018, 10 clubs were in active
providing gongs show for tourists at their request.

As being approved by the government, one show lasts 90 minutes with gongs performance,
traditional dance, modern Vietnamese music, guests’ experiment with Lach musical instruments and
finally tasting ethnic food and wine. Show is offered to groups of tourists, normally organized by tourist
companies, at their request at the fee of VND 50000 (approximately $2.3) per visitor. The payment is
to cover expenses for food, wine, wage for club members and other costs. During the time of our research,
except for one club which had shows everyday, the other 9 clubs performed infrequently, normally over
the weekend.

Clubs are opened at the club owners’ houses, serving as an attraction of Lach material culture and
traditional lifestyle. The houses are spacious enough to host from some tens to 500 guests with high
corrugated metal roofs, cemented square ground with benches for audience to sit down and enjoy the
show, facing a center stage with a mural backdrop of forest and mountains. On the walls hang rattan
baskets, farming tools, traditional clothing and so on. On the right side of the stage there stands a totem
pole of the Lach carved with ethnic symbols.

Typically, one club is comprised of 15 to 20 people to perform a show of 90 minutes for tourists.
Because the show is usually at night, club members mostly have their day jobs, be it farming, weaving
or schooling. Owners of the clubs, all in their 60s and 70s (except for one who was born in 1981), are
typically considered as knowledgeable and most competent of gongs in the community who establish
bands of 6 gongs beaters including himself together with about 10 boys and girls as dancers. Some gongs
beaters may be already good at gongs but most of them are in the process of learning. The youngest club
owner (born 1981) recalled that he joined his brother-in law’s group - one of the first group established
in the village - when he was a teenager. “I learned a lot about doing the business and beating gongs
working with him. He was real good at gongs. And other older guys in his group were too. But then they
grew older so they quit” (Kra Jan K'Dranhs, interview on March 3, 2018). Thus in 2003 at the age of 22,
he opened his own group with young members like him.

Many members in the current 10 gongs clubs were born in the 1990s who participated the clubs in
their teenage as helpers/dancers for their own families’ business or at their neighbors’ request. Time
went by and they gradually became competent of beating some gongs songs. Typically, the clubs
perform 3 songs, Ror da, Ba Ndon, and Pép Tor Jun which are considered by the beaters as joyful,
energetic and traditionally played to welcome guests for social events such as weddings, birthdays for
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elders, New Year and new crop celebrations and so on. Da Gout Kroal (born 1994) joined in one club
when he was 18 years old and now after 6 years, he has mastered just two songs Ror da and Pép Tor
Jun. He self-evaluates that his beating gongs is not as good as other elders in the community and that
while performing for tourists he is learning from other members in his club who play longer and better
than him. He enjoys beating for tourists because he gradually “senses the beauty of gongs. When I now
know how to beat the gongs, I feel like I understand the music and then I think, God, it is so so good.
Yet I have to learn more. I learning from beating for tourists in my club, from listening to gongs at the
church rituals, and from elders beating at funerals and events in my village” (Da Gout Kroal, interview
on March 4, 2018).

6. THE RESTORATION OF LACH CULTURE AT THE PARISH CHURCH OF LANGBIANG

There is clear oppositional opinion amongst the people themselves over the reasons for changes in their
traditional cultural practice, including gongs culture. Some elders who are now in their 70s and 80s
identify religious conversion as transforming their beliefs, rites and rituals which directly alters the
original meaning of gongs practice. Ritual spaces for gongs to some extent disappeared and left the
music residing only in the collective memory of the people. Yet those who were born post-1960s
consider economic change during the 1990s as the sole driving force for the disappearance of gongs
practice in their community. Cash crops growing leads to less cooperation and uncommon harvest
calendars within the community, the conditions for collective celebrations which were a norm in the
past. Consequently, social spaces for gongs to be beaten were shrunk to just family’s events such as
funerals, weddings, birthday for elders, and the like. Thus there rises the concern over the loss of their
traditions, of which gongs practice is dominant, and calls for action. In 2011 the parish church of
Langbiang organized the department of culture with the mission of restoration Lach’s traditional
culture'®. The department is run by a group of 5 local old ‘craftsmen’ of gongs and Lach culture to take
charge of writing down in K’hor language oral folklore of the Lach, to collect the people’ cultural
artifacts and exhibit them in the cultural museum within the church. For gongs practice, the department
conducts two missions, e.g, documenting gongs songs and revitalizing gongs practice.

7. DOCUMENTING GONGS SONGS

The project first came from the fact that there were not many gongs songs beaten in the community.

“In the past we had over 30 gongs songs. Then gradually just half of them were beaten for family’s
events. Now only 10 or so left in practice. Because we transmitted them orally and didn’t document
them. Thus we are losing our gongs songs. Now we only have some popular songs such as Ror dq, Ba
Ndon, Pép Tor Jun, Wa kuang, Bon J&, Dau, Téc, Nhut and so on” (Kra Jan Mi, interview on March 4,
2018).

The project is to digitalize the gongs performance by elders as many as possible. It is still ongoing
but people in charge repeatedly told us that they were really concerned about the fact that only a few
elders alive in the community were able to beat the 13 gongs songs recorded. This is closely related to
the second project the church have organized in an attempt to revitalize and transmit the love of gongs
to the younger generations.

10 See further here http://www.cgvdt.vn/cong-giao-viet-nam/net-an-tuong-noi-ho-dao-langbiang_a6272
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8. REVITALIZING GONGS PRACTICE

Gongs competition

In their initial efforts to revitalize gongs practice within the community, the department organized
a gongs competition among Lach parishioners in the 8 sub-parishes under the church in 2011. Each zone
gathered their gongs group of 6 beaters and then competed over their ability to beat fewer songs and the
perfect matching of their group. Three most excellent groups were then honorably assigned to take
charge of beating gongs for rites at the church while the rest would be encouraged to better their capacity.
As a result, currently there are 8 gongs groups in the parish, taking turn to perform their gongs for rites
and rituals in this religious space (Me Bla interview on March 4, 2018).

For over 7 years, members of these groups have emerged themselves into this space and further
embodied the music every time they played and brought life to this distinctive intangible culture which
in its turn, has increasingly attracted and inspired younger parishioners to join in the space.

Summer gongs courses for children

“When adult gongs groups became stabilized and active in church services, we then turned to our
children because they are our real future,” shared Me Bla Bon, one ‘official’ in the department (interview
on March 4, 2018). In the summer 2011, gongs classes were opened for Lach children from 10 to 15
years of age in the parish who were at the same time taking Catholic doctrine classes. Courses were
instructed by most competent elders in the community and devoted members of the adult gongs groups.
The church purchased several sets of 6 gongs for the kids to practice. Each class was comprised of two
groups of 6 kids and in the first year, 3 classes of 36 kids registered to take gongs training. During the 3
months of summer, they were trained only 3 songs Ror da, Pép Tor Jun, and Ba Ndon. At the end of the
summer, a competition amongst the groups was organized and the two most excellent groups were then
assigned to take charge of performing gongs for rites at the church, raising the number of active gongs
groups in the parish to 10.

It wouldn’t be easy to learn to beat gongs in just 3 months therefore the kids have been encouraged
to continue to retake the class in the following summer. Upon mastering all 6 gongs for the 3 songs, they
would then be trained other songs. Since 2011, summer gongs courses have continued to offer training
for Lach children to prolong their gongs culture.

9. COMMUNITY BASED APPROACH TO RESERVE CULTURAL HERITAGE

As an oral cultural expression with every distinctive meanings and characteristics, gongs require
environment for them to be played on, to be perceived and to be personally embodied. Being recognized
by authoritative organizations and documented in scientific research is by no means able to prolong the
existence of gongs within a community. Heritage is to live on, not to be reserved, I believe. Therefore,
it is essential for gongs culture to be in practice and thus perpetuate itself amongst its owners.

In order to be able to beat gongs, one has to learn to listen and then gradually embodies the tones
and songs. Learning and playing are inseparable in the case of performing arts like gongs music.
Apparently, the process of embodiment requires not only personal interest and efforts but also spaces
for the music to be performed. Local Lach have implemented their initiatives of establishing gongs
groups to present their cultural distinctiveness to visitors which helps opening up a significant space for
the music to live on and perpetuate itself into the next generations when traditional spaces vanished or
diminished out of the community’s socio-cultural and economic transformation over the last century. In
the same manner, in their attempts at restoring the people’s traditional culture which was to some extent
deeply altered by their very own perception and practice during the missionary time, the local church
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organize several activities with the participation of the Lach parishioners, notably gongs training courses
for Lach children in the summer.

Kra Jan Pham, the current head of the department believes that the courses are important in making
gongs culture live on. “Those kids who took the classes would gradually become able to beat gongs.
Even they grew up and moved out of the community in search of their future elsewhere, whenever they
return their home here, they would definitely recall the classes and thus endure their love for gongs.
Then they would be the seeds, the inspirers for the next generations after them.

Our projects therefore are, I positively believe, successful and fruitful. They have cultured younger
generations knowing how to beat gongs which previous ones couldn’t because of lacking of the
environment” (Kra Jan Pham, interview on March 5, 2018).
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Presentation 5

Community-based Participatory Approach of
Cultural Mapping for the Safeguarding of
Intangible Cultural Heritatge in Hong Kong

Wai Yu YAU
Programme Manager, University of Hong Kong, Hong Kong

1. SAFEGUARDING INTANGIBLE CULTURAL HERITAGE IN HONG KONG

The awareness of safeguarding of Intangible Cultural Heritage (ICH) in Hong Kong is procrastinate to
that of conservation of tangible cultural heritage resources such as archaeological and architectural
heritage. The Antiquities and Monument Ordinance (Cap. 53) was enforced in 1976 to ensure the best
examples of Hong Kong’s heritage are protected appropriately. On the other hand, the development of
an official recognition of the importance to safeguard ICH in Hong Kong was mainly driven by China’s
ratification of the 2003 Convention for Safeguarding of Intangible Cultural Heritage. Following China’s
ratification, the first government entity for ICH in Hong Kong, The Intangible Cultural Heritage Unit,
was established in 2004 as one of the sub-units of Hong Kong Heritage Museum for undertaking
necessary works in compliance with the convention. The first inventory of ICH in Hong Kong, included
480 major items and sub-items, was officially promulgated in June 2014. Later in May 2015, Intangible
Cultural Heritage Office was upgraded from the Intangible Cultural Heritage Unit, responsible for
identification, documentation, research, preservation, promotion, and transmission of ICH. Thereafter,
the awareness of safeguarding ICH is more widely recognized by the public in the territory which
encouraged a number of funding organizations to provide more financial supports for ICH related
research, documentation, education, and promotion activities.

2. POSTGRADUATE CONTINUING EDUCATION PROGRAMME FOR CULTURAL
HERITAGE MANAGEMENT

Aligning with the notion of promoting continuing education and life-long learning as well as noticing a
need in the field, Postgraduate Diploma in Cultural Heritage Management programme (CHMP) was
launched by the University of Hong Kong School of Professional and Continuing Education (HKU
SPACE) in early 2005. HKU SPACE is an institute firstly established within The University of Hong
Kong (HKU) in 1957 to provide career and training opportunities both in the form of continuing
education as well as at degree, postgraduate and professional level principally on part-time bases.

The CHMP programme is the first part-time continuing education programme at postgraduate level
in Hong Kong focusing on the management of both tangible and intangible cultural resources within the
Asian context. CHMP takes a broad embracing view of cultural heritage management and addresses the
specific issues and problems of Asia. The programme, through a series of specialist-topic orientated
modules, systematically explores current and emerging issues related to understanding and managing of
Asia’s cultural heritage resources. Over the last 13 years, CHMP has trained over two hundred graduates.
Many of them are now involved in cultural heritage related organizations and projects at leadership
positions.
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Since CHMP’s inception in 2005, the teaching of Intangible Cultural Heritage (ICH) has been
included in its curriculum, focusing on its concepts, management theories, and case studies. With
increasing attention on the urgency to safeguard ICH and their association with tangible heritage, the
programme has introduced ICH workshop and Cultural Mapping in its curriculum to educate and train
students with knowledge, hands-on skills and technique essential for safeguarding ICH. The
community-based participatory approach is emphasized in the programme for identifying and
documenting cultural resources and activities seen as important by the local community in the cultural
mapping process. These modifications to the programme were envisioned to transform students into
change agents and facilitators of cultural heritage management for sustainable development, extending
ICH safeguarding actions from understanding to active identification and conservation.

3. OBJECTIVE

By reviewing the learning process and outcomes of selected cultural mapping student projects, this paper
aims to demonstrate the effectiveness of cultural mapping as a useful tool for identification and
documentation of disappearing intangible values of cultural places through community-based
participatory approach. It reveals students’ in-depth understanding on the dynamics of cultural heritage
management through hands-on self-initiated experiential learning activities. The CHMP exemplifies the
role of a tertiary continuing education programme in supporting and contributing to the safeguarding of
ICH, by offering further education opportunities to working students from a spectrum of background,
building up a positive communal capacity for culture inheritance in a sustainable manner.

4. CULTURAL MAPPING AND COMMUNITY-BASED PARTICIPATORY APPROACH

Cultural mapping has been recognized by UNESCO as a crucial tool and technique in preserving the
world's intangible and tangible cultural assets. As these tangible and intangible cultural assets are facing
threats of extinction in modern society, they need proactive preservation and safeguarding actions.
Through generations, each community established their own resources management system which
embraces the unique knowledge, skills, and traditions of one’s history and background. This local
knowledge at the communal level survived over time and handed down to us from the past, are the
excellent references for economic, environmental and social sustainability studies to be used in present
time as well as in the future. Yet this knowledge or “heritage” face various threats and therefore
recognition of the importance of the cultural practices and reviving them in local communal level is
essential. In this context, cultural mapping has been recognized by UNESCO and the international
community at large as a crucial tool and technique in preserving both intangible and tangible cultural
assets of a country in general and of communities in particular.

Cultural Mapping was introduced to CHMP in 2013 for students to gain hands-on experience of it
as a useful tool to identify the interrelationships between tangible and intangible aspects of cultural
places. Richard Engelhardt, the advisor and teacher of cultural mapping in CHMP, has concluded the
following uses of cultural mapping in CHMP’s cultural mapping briefing notes to students:

e Documentation of cultural resources

e Cultural mapping serves as a repository of local cultural knowledge and heritage resources.
e Identification of vulnerable cultural resources

e  Community valuation of cultural resources

o  Effective cultural resource management

e Use of cultural resources for economic development
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e  Transmission of local cultural knowledge
e  Promotion of inter-cultural dialogues

Engelhardt further elaborated “the use of cultural mapping is especially significant in identifying
and assessing the cultural assets of the minority, marginalized and more vulnerable groups of people
whose voice is seldom heard by decision makers. It is precisely these groups of people whose cultural
values, languages and traditions are most endangered and are fast-disappearing unrecorded without a
trace. Thus, cultural mapping is a key tool for the identification and significance assessment of the full
range of the cultural values of cultural places, over time and for all stakeholders. This information is
essential if the cultural diversity of cultural places is to be preserved, in both its integrity (completeness)
and authenticity (truthfulness.)” (2013, pp.1)

The process of cultural mapping embraces a wide range of techniques and activities, and one of
them is the community-based participatory approach in identifying and documenting local cultural
resources and activities. In the CHMP cultural mapping session, the involvement of all stakeholders and
the reference to multiple data sources is emphasized.

“A participatory approach imparts to the local community participants, a sense of belonging and
pride in the shared cultural roots of an area, because it is they who are the source of knowledge about
the intangible values of their community and the links of these intangible values to the physical features
present in the community. A participatory approach is also the first step in empowering local
communities to protect their most valuable assets by identifying in precise terms the physical attributes
which embody the heritage significance of cultural places.” (Engelhardt, 2013, pp. 2)

CHMP is intended to achieve the aforementioned uses of cultural mapping and the assignment is
therefore designed in a way that allows students to thoroughly engage in the community-based
participatory process.

4.1 INTENDED LEARNING OUTCOMES OF CULTURAL MAPPING

Understanding the reality that cultural heritage resources is inevitably facing the urges for tourism
development, the Cultural Mapping exercise is in-cooperated as the core part of the “Cultural Tourism
and Sustainable Development” module of CHMP which is intended to provide students with a strong
conceptual foundation for understanding, evaluating, and conducting a critical analysis of the issues and
challenges between the cultural heritage, host community and new economic model for sustainable
development.

Delivery of the module is designed to impart to students a good balance between theory and practice.
The module aims to provide students with theoretical frameworks, solid conceptual and practical
foundations for the understanding of cultural mapping including its uses and derived benefits, as a
heritage management tool as well as in its broader context among all stakeholders. It includes:

e  Skill-building on methodologies for collection and management of cultural data using
community participatory approaches

e Insight into the complexity of cultural information, in particular, the relationship between the
seen (physical) aspects and unseen (intangible) aspects of heritage

e Practical techniques for structuring, presenting, interpreting and managing cultural data,
through the use of various visualization techniques.

e (Capacity-building in the facilitation and formulation of community-based, local area
conservation management plan that takes into account and protects the significant cultural
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values of the place, as identifies through the mapping process, within the larger framework of

a strategy for community development

4.2 PROCESS OF MAPPING

CHMP adopts an active learning methodology for participants. Learning and assessment of
participants’ overall achievement in the module is anchored in the cultural mapping project to which all
lectures and activities will be oriented. There is a modicum of structured lectures to introduce
fundamental concepts, followed by field studies and site visits for practical exposure to the principles
and concepts. There are also exercises, discussions, and workshops to reinforce the learning objectives.
Case studies are used as appropriate and wide exposure to different real-life case examples serves to
broaden students’ perspectives on the various issues and challenges of sustainability of cultural heritage
resources-local community-tourism nexus.

The process of mapping in CHMP aligns with the procedures for cultural mapping suggested by
Janet Pillai with some modifications for the programme. The process is shown in the below flowchart:

Figure 1: Procedures of mapping and development of a sustainable plan in CHMP
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Before the fieldwork, lectures on cultural mapping background, importance and its application are
conducted. Mapping brief such as overall objective, mapping scale and scope of mapping as well as a
basic historical background of the site were given to students for desktop research in advance. During
the fieldwork, students form their own team and determine the data collection method, documentation
system and division of labour prior to commence the process of mapping. Students are required to
conduct mapping using community-based participatory approach and the first session of mapping
fieldwork are guide and accompany by tutors to ensure students acquired the relevant skills for onward
mapping. Each student group decides what to be mapped in the assigned site, and thereafter breakdown
into several aspects (layers). Each student is responsible for mapping 1 chosen ICH aspect (layer),
present the mapping results in graphic format and analyse its significance, its relationship with the local
community, vulnerability, and propose safeguarding actions. These individual works will then merge
within their group for further collation of information and analysis.

After the fieldwork, students move on to the second part of the assignment - sustainable
development plan for cultural tourism, based on the cultural data collected through cultural mapping. In
this stage, community members become the client for students in the plan development while students
applied the theoretical frameworks of cultural tourism planning, development, and management in real-
life situations. Compiling with the long-term sustainability of the heritage-tourism/education partnership,
final results were shared back to the concerned community.

4.3 MAPPING AND LEARNING OUTCOMES

In the past few years, students of CHMP produced maps that recorded the existing status of a
number of ICH such as the practice of earth god worship, door god beliefs and decorations,
craftsmanship and style of shop signboard, and cultural activities of different ethics groups. These
mapping results are represented through a variety of formats including markings on conventional
geographic maps, photographic records, tables, charts and description writing. These maps could serve
as a repository of information about local cultural knowledge and heritage assets. With further analysis
made by students, the maps reveal the current situation of one or more ICH including how the
community was perceiving the ICH, the interrelationships between the ICH, its association with physical
attributes and its host community, in a SWOT analysis. The following two examples show the mapping
results of the practice of earth god worship conducted by two student groups in two separate areas.

Student group Lau, et al.’s mapping of ritual and spatiality was conducted in March 2016 at South
Wall Road of Kowloon City in Hong Kong. Student group Wong et al.’s mapping of earth god
worshipping was conducted in March 2017 at Yuen Long Old Market in Northern Hong Kong. Although
both student groups were mapping the same ICH, the practice of earth god worshipping - a folk lord
belief that worshippers would be blessed with wealth, prosperity and good harvest, each group adopted
different ways to present and visualize the results which also demonstrated a site specific analysis on
the complexity of the subject matter. In the Kowloon City site, student group Lau, et al. discovered the
rituals are not exclusive to Chinese community but also being practice by the Thai community who has
settled in the area for decades. The earth god shrines have had set-up in the Chinese-owned shops before
the Thai community rents them for retail business. The Thai community understands and respects the
existing Chinese deity and continue the worshipping rituals but in a Thai way. The interrelationship
between between the earth god worshipping ICH and the two different ethic groups reflected cultural
exchanges as well as an evolution of socio-economic changes.
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Figure 2: Map with photographic records regarding the distribution of ritual and spiritual practice on South
Wall Road, Kowloon City, Hong Kong produced by student group Lau, et al.. (2016, pp.19)

Figure 3: Map showing the correlation of ritual and spiritual behaviour with shop typology and
ethnicity on South Wall Road, Kowloon City, Hong Kong produced by student group Lau, et al. (2016,

pp-38)
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Student group Wong et al, on the other hand, found a different pattern of worshipping among the
residents in Yuen Long Old Market. From analysing the typology and design of earth god shrines, they
concluded the earth god worshipping has been practised in the Old Market area for over a century. Some
of the earth god shrines were designed to be permanent and some even integrated as part of the building
demonstrating a very important spiritual role among residents. Student group Wong et al.’s interview
with local community members discovered that most of the indigenous residents in the area inherited
this ritual and tradition from their ancestors. New residents also practice of earth god worshipping
because there is an existing earth god shrine but more importantly they are being influenced by the
cultural practice among the neighbourhood.

Figure 4: Maps regarding the distribution of different typologies of earth god in Yuen Long Old Market, Hong
Kong produced by student Wong, Yim, & Huang (2017, pp.17)

Late Qing 1950s 1960s and 1970s | After 1980s
(modern)
No. of buildings | 37 No. 14 55 57
( Total mapped
163 No.)
Facade Material | Green Brick Washed Grano / | Mosaic Tile Ceramic Tile
painting
Enfrance gate Timber  Panels | Diamond Folding | Patlemed  Sleel | Stainless Steel
shop front /| Gale Gate Shutter / Stainless
Timber Tanglung Steel Gate
Earth God Recessed Type Expose Type with | Expose Type with | Majorly Expose
crafted wordings crafted wordings Type with printed
on wood tablet. wordings on wood
fablet

Table 1: Table showing the distribution of different typologies of earth god related to building age and fagade
materials in Yuen Long Old Market, Hong Kong. Copied from student assignment Wong, Yim, & Huang (2017, pp.22)
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Figure 5 & 6: Photographic records regarding typologies of earth God shrine in Yuen Long Old Market, Hong
Kong (Wong, Yim, & Huang, 2017, pp.18-19)

After going through the cultural mapping exercise, students were able to acquire an advanced level
of understanding about the ICH matters including both the current practices and situation,
interrelationships of tangible and intangible, as well as the evolution of worshipping according to the
communal history and background. These mapping results demonstrated how community-based
participatory approach contributed to enhance a deeper analysis of an ICH, in particular, the patterns of
continuing the rituals. In both cases, despite the difference in site context, both student groups concluded
that the continuity of the earth god worshipping is strongly induced by and relied on the presence of a
physical earth god shrine, social interactions as well as the spiritual beliefs of inhabitants. While all
these factors are weakening among the younger generation, student noticed this ICH is under threats
because the design and management of modern high-rise housing blocks do not allow residents to set
up earth god shrines and therefore could not continue the rituals.
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5. CULTURAL MAPPING FOR ICH IDENTIFICATION, DOCUMENTATION AND
EDUCATION

The learning outcomes of cultural mapping for ICH education is evaluated in two-fold: students’ ability
to identify and document cultural resources through interaction with local community and present the
data in appropriate format, and secondly, the depth of understanding on issues and factors that affect
sustainability of the concerned ICH and quality of actions proposed to aid the safeguarding of that ICH.

Taking the mapping of earth god as an example, both student groups demonstrated in-depth research
and critical analytical skills in comprehending the evolution of practice and beliefs over time through
desktop research, analysis of the physical characters of the earth god shrines, information from
community members, and collation of various information. In both the Yuen Long Old Market site and
the Kowloon City site, it is identified that the inheritance of earth god worship is imparted primarily by
the physical existence of an earth god shrine and secondarily the respect and beliefs towards this ritual
and spirituality among the community. In addition, the worshipping practice is not affected by the
religious affiliations of the house or shop owner and is not exclusive to a community of Chinese ethnic
backgrounds. Therefore, the way of worshipping evolves that worshippers may offer a variety of food
offerings according to their own ethnic background and customs.

These results obtained through engagement with local community challenged students’ perception
that the spiritual rituals are directed by spiritual beliefs. Students made a further investigation with
communities to understand the causes and effects relationships which are reflections of socio-economic
changes in Hong Kong. Due to the diversity of students’ educational background, the process of
mapping has induced students’ self-initiative and interest in discussing, exploring and debating the
subject matter within the group. Therefore, the level of critical evaluation on ICH has been further
enhanced, and more information about communities’ views towards the ICH were able to be recorded.
It is worthwhile to note that the process of mapping had a significant influence on ICH learning which
enriched the outcomes of ICH identification and documentation. Students’ initiatives revealed more
information on how an ICH is being passed down from one generation to the next, what values and
significance were being lost in the process of transmission, and how these shortcomings could be
resolved.

In the programme evaluation, students commented cultural mapping was an exhausting but
interesting exploration experience. The journey of learning by discovering new knowledge about a
familiar cultural practice through the interactions with local community members is helpful to
developing a plan for a real-life situation. Although these initiatives were driven by the assignment
requirements to adopt the community-based approach, students reflected that the engagement
experience and skills they learnt through the mapping process allow them to recognize the role of
communities in sustaining an ICH. Student themselves would have influenced the inheritance of an ICH.
The practical challenges to carry out community engagement works are thoroughly understood. Both
the quantitative results (amount of maps and research reports produced by students) and the qualitative
results (the quality of retrieving information from local community, reports and learning process) show
cultural mapping is an interactive and effective tool in ICH education, in particular, for intangible
cultural values of everyday living.

6. THE ROLE OF A TERTIARY CONTINUING EDUCATION INSTITUTE FOR THE
SAFEGUARDING OF ICH

In Hong Kong, preservation and safeguarding actions for ICH are underdeveloped despite the

establishment of ICH office and other public or NGO initiated education activities. Most of the ICH
education activities were targeted to the younger generations and focus on dissemination of research
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results of ICH. There is a lack of training opportunities to the change leaders such as school teachers,
community leaders, and government officials to integrate culture including ICH in their daily works in
various sector for the sustainable development of communities. There is an obvious gap between the
policy of implementing safeguarding actions for sustainable development and the capacity inadequacy
for driving the changes.

The CHMP programme set at postgraduate level fulfils the needs of training and education in
integrating tangible and intangible cultural heritage management for sustainable development.
Continuing education and professional development opportunities brings working adults from a variety
of background and age together. It is exactly this diversity of background, knowledge and their
partnership and mutual respects fundamental to the sustainable development of society. The CHMP
network of alumni from different sectors at leadership level is building up a positive capacity to drive
changes towards sustainable cultural heritage management. Various projects and peer study groups
continue to develop among the alumni. This positive capacity is one of the most significant driving force
for all sustainable development goals.
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Presentation 6

Safeguarding the Wooden Culture in Vernacular Houses
and Building Traditions in Asia and the Pacific

Ayako Fujieda
Research Administrator, Kyoto University, Japan

1. INTRODUCTION

Modernization and other internal and external influences have caused vernacular houses in the Asia-
Pacific region to be replaced. Today, their traditional status has been taken over by houses constructed
using newly introduced materials and styles, even in remote villages. Although a house, as a physical
object, may be considered to be a tangible heritage, the vernacular house is a product that encompasses
intangible components, including the knowledge, skills, and local traditions associated with their
construction, use, and maintenance by the particular community. The conservation or protection of
vernacular houses is, in other words, tantamount to safeguarding their rich culture rather than merely
the preservation of static buildings.

Vernacular houses in the tropics of Southeast Asia and the Pacific islands are often built using native
plants, and they require occasional rebuilding and regular maintenance. The knowledge and skills
required for the construction of a vernacular house building are rarely documented. Instead, the expertise
is generally stored in memory and in the activities that are undertaken by an individual, family, or
community. This is transferred through practical experience down the generations and is only shared
among the members of a community. Our initiative focuses on the reconstruction of vernacular houses
in conjunction with local communities, creating opportunities to understand all the requisites of building
these traditional structures by thoroughly recording the construction process.

Changes that have occurred in individual values, the lifestyles of ethnic communities, and their
surrounding environments have created a situation in which the resources that are necessary for the
construction of vernacular houses are less easily available or no longer available. It is common for
vernacular houses to be perceived as outdated, old-fashioned, and underdeveloped. A vernacular house
can no longer be built and used in the same way that it was when it was the only choice of housing. We
need to identify ways in which to sustain traditional house building practices and to utilize this
knowledge by examining its potential and its meaning in the modern context.

This paper introduces our approach to the reinstatement and reconstruction of vernacular houses
and to the revival of related activities in conjunction with local communities in Fiji, Thailand, Vanuatu,
and Vietnam and illustrates some of our findings. In the process, the study identifies what it takes to
build and sustain vernacular housing.

2. A COMMUNITY BASED APPROACH: RECONSTRUCTION AND DOCUMENTATION

Studies of vernacular houses since the late 1960s, such as Oliver's (1969) and Rapoport's (1969),
emphasized the importance of investigating their construction within historical and cultural contexts.
Vernacular houses were shaped over time to satisfy the cultural, physical, and maintenance requirements
of communities. They were built by the local people using the knowledge, ability, and available
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materials to their fullest extent (Rapoport, 1969). A key element of a vernacular house is that it is a
product that is deeply embedded in its particular society and should be understood within this context.

Considering the characteristics of vernacular houses, safeguarding efforts need to be rooted in local
contexts. One of the core activities of our research has been the reconstruction of vernacular houses in
cooperation with indigenous communities. Although the situation surrounding each group of people
varies, it is common to find that local inhabitants now have hardly any opportunities to build vernacular
houses in the course of their daily lives. While the knowledge and skills of constructing vernacular
houses are traditionally transferred through practical and personal experience, such ways of maintaining
and transferring knowledge are no longer very valid. The reconstruction of vernacular housing within
the local context serves to create opportunities for traditional peoples to experience the building of a
vernacular house first hand and to transfer this knowledge to, and share it with, others within the
community.

Hands-on reconstruction by a native population within the geographical, cultural, and social
landscape of its traditional community provides researchers with the opportunity to record the
construction process comprehensively and in detail. During the course of the current research project,
this construction process has been documented carefully from material collection to completion. The
records include names of people who led, and participated in, the construction; the materials that were
used; the manner in which the houses were designed; how they were built; and the final shape taken by
their completed physical forms. A close observation and documentation of the reconstruction process
has helped researchers to identify the skills and materials it takes to construct the traditional vernacular
house of a particular area and thus to understand what needs to be safeguarded.

3. RECONSTRUCTION PROJECTS IN FIJI, THAILAND, VANUATU, AND VIETNAM

In response to the interest and willingness evidenced by native communities with regard to the
reconstruction of vernacular housing, such efforts were executed with local cooperation in Fiji, Thailand,
Vietnam, and Vanuatu in societies that are all facing the loss of vernacular houses and the traditional
cultures they represent.

3.1 RECONSTRUCTION OF A FIJIAN VERNACULAR HOUSE, THE BURE

The Republic of Fiji (Fiji) is one of the Melanesian countries located in the South Pacific. The
vernacular houses in this area are often referred to as vale vaka-viti (A Fijian’s house) in the local
language and are commonly known as bure. Traditionally, a Fijian vernacular house is a one-room
thatched structure with an earthen floor usually covered by an ibi (mat) and is built on the yavu
(foundation), which signifies the traditional ancestral house-site. The bure has three doors: the main
entrance is situated at one end for everyday access, and two side doors are rarely used except by the
head of the house and important guests. The bure does not have any partition although each section of
the room is designated for a specific purpose. The forms of the bure and the materials used for their
construction vary across the country (Freeman, 1986). Between 1986 and 2016, the presence of
traditional housing in Fiji dropped from 9 percent to 1.9 percent (Government of Fiji, 2016).
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Figure 1 Completed bure at CATD

A reconstruction project was accomplished at the Center for Appropriate Technology and
Development (CATD), a government training institution in Nadave, about 5 km northeast of Nausori
town in Viti Levu island. This building was a collaborative effort undertaken by CATD, a nearby village
called Cautata, and the Kyoto University research team. The project was initiated thanks to the
willingness of the CATD director to accord the younger generation the chance to learn about vernacular
houses. Preparations began in March 2010 by visits to bure by the CATD director and the Kyoto
University team. The actual material collection and construction were executed at CATD in August and
September 2011. A master carpenter and eight villagers from the village of Cautata, 3 km away from
the CATD, assumed principal roles in material collection and construction. Ten students from the
carpentry course at the CATD occasionally participated in the building process as part of their course
work. A graduate student from Kyoto University stayed at Cautata during the material collection and
construction and documented the process besides taking photographs of the various stages of the
building. The detailed information and analysis of the construction process may be found in published
papers (Fujieda Kobayashi, 2013; Hirohide Fujieda, 2016)

All of the material used for construction, except for nails, comprised locally available natural
resources. After obtaining permission to cut mangroves for the project, construction material was
collected from the Cautata land where their yavusa (tribe) is the owning unit, with the land being
surrounded by mangroves. The rest of the required resources were sourced from nearby villages and the
land around the CATD for matters of convenience. To gather materials from land owned by others, the
master carpenter and his son, who participated in the reconstruction, made requests to owner of the land
in the customary way. During material collection, the master carpenter directed the team with regard to
the types of plants, sizes, and quantity that would be required and the ways in which to prepare and treat
the materials so that they could be used for construction.

The Fijian vernacular house constructed at the CATD is oblong and without a main post in its type.
It is 7.3 m (24 ft) in length and 5.48 m (18 ft) in width (Figure 1). The master carpenter supervised the
construction process and displayed techniques such as the forming of joints, the thatching process, and
the building of walls. Although it required a master carpenter who had the knowledge and skills to lead
and direct the process, the actual construction of the bure did not require a group of highly skilled
carpenters. The only worker invited from outside was a person with the specific skills required to make
pole decorations called magimagi using ropes made of coconut fiber. During the construction, the master
carpenter’s wife and daughters came to the CATD and prepared meals onsite every day. It is customary
for the family of the house owner of the bure under construction to provide meals prepared with the
support of the women of the community. According to the master carpenter, the construction of the
Fijian vernacular house was always accomplished through the collective labor of the people of the
village.
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The vernacular house constructed at the CATD was used as a place for students to learn about the
bure and the Fijian culture and traditions, to welcome guests, and to host meetings and ceremonies. The
information documented during the construction was shared with the CATD to develop a training
manual to be utilized for future projects. This building endeavor demonstrated that hands-on
participation in actual construction is a viable means of teaching and learning in terms of gaining
information, understanding, and skills. The assignment taught local youth who did not have any
experience in bure construction that the traditional structure can be built easily with locally available
resources and gave them the confidence to build such houses on their own. In fact, the son of the master
carpenter, who worked closely with his father on this project, took the initiative to construct a bure in
his village, Cautata, after the CATD building was completed.

3.2 RECONSTRUCTION OF A MOKLEN VERNACULAR HOUSE IN THAILAND

The Moken are an ethnic minority in Southern Thailand. They are also known as Sea Gypsies
because they led a nomadic lifestyle on the sea and built temporary housing during the monsoon. There
are around 20 Moklen villages established on the coast of Phang Nga province in Thakuapa and in the
Thai Muang district (Ivanoff, 2001). A Moken vernacular house, hereafter called the Moken ethnic
house, is a stilt construction with the floor raised about 0.7—1.0m from the ground. The walls and floor
are composed of woven bamboo. A thatched and gabled roof is constructed from panels of nipa palm
leaves. The functional areas of the house are separated by steps to form different levels (Attavanich
Kobayashi, 2016). The house consists of a living area, a sleeping area, and a kitchen. A balcony called
the Nok Charn is used for work undertaken during the day. In addition to a lifestyle change from the
nomadic to the settled, the tsunami in the Indian Ocean in 2004 was a serious event for them, affecting
their houses and land, and Moken ethnic houses are fast disappearing. (Attavanich Kobayashi, 2016).

Figure 2: Completed Moklen ethnic house in Tabpla community (taken by Attavanich)

The reconstruction project was executed in the Tubpla community in Tai Muang district of Phang
Nga province (Attavanich Kobayashi, 2015). 80 percent of the population of this area is Moken.
Although the houses of the Tabpla community were not destroyed by the tsunami in the Indian Ocean
during the rehabilitation process of the area, the Moken’s vernacular houses were rapidly replaced by
permanent block houses with the support of aid organizations (Attavanich Kobayashi, 2016). The leader
of the village agreed to the idea of the reconstruction of a Moken ethnic house in cooperation with Kyoto
University. He decided to build one of his own with the intention of creating a place where he could
invite others. The construction began at the end of February and was completed in the middle of March
in 2014 (Figure 2). The process was carefully documented by a Thai graduate student from Kyoto
University with the support of Thai archtects. The detailed information and analysis of the construction
process may be found in published papers (Attavanich Kobayashi, 2016; Attavanich Kobayashi, 2015)
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Construction started with material collection in mangroves known as Pa Kongkan Klong
Thungmaphrao, now under the management of the Department of Marine and Coastal Resources after
the Reserved Forest Act was legislated in 1954. Although the local people are still allowed to use the
natural resources from the mangrove for their daily needs, cutting large quantities of wood for purposes
such as housing construction is prohibited except with the permission of the designated officer of the
department (Attavanich Kobayashi, 2015). While the material collection demonstrated that the Tubpla
community encompasses a deep understanding of the area, the restrictions on cutting trees for
construction created limitations in building the Moken vernacular house.

With the support of the village leader, one Moken ethnic house was constructed in collaboration
with the Moken elders and skilled villagers who took the lead in the construction process. As
documented, the Moken have mostly continued to maintain their time-honored forms and building
methods. One of the significant pieces of knowledge discovered during this construction was the
employment of body-based unit measurements in the Moken language. Interestingly, traditional
methods use body parts of people to design Moken ethnic houses and to measure the sizes and lengths
of components (Attavanich Kobayashi, 2015). The older generation still utilizes these measurement
units in the Moken language, while the younger generation uses internationally recognized measurement
units.

3.3 RECONSTRUCTION OF A TANNA VERNACULAR HOUSE CALLED THE NIMALATAN
IN VANUATU

The Republic of Vauatu (Vanuatu) is a Melanesian country located in the South Pacific. A
substantial amount of vernacular housing is available in Vanuatu or Tanna island, where 45 percent of
the rural houses are still built with local natural material (Vanuatu National Statistics Office, 2009).
Tanna island houses a population of 29,000 and is one of the southern islands belonging to the TAFEA
province. In Tanna, the vernacular houses are called nimalatan, a term that translates directly to “house
of Tanna.” The nimalatan are triangular-shaped, with their roofs reaching to the ground. Some
documents also refer to this structure as a “cyclone shelter” (Coiffer, 1988). Although some nimalatan
are still observed in the villages, the majority of them have been replaced with houses with post-beam
structures built with locally available material. These modern abodes are often called nimaitunga or
houses built with industrial materials.

Figure 3: Completed nimalatan at Lume RTC

The construction project in this area was undertaken in the Middle Bush region in Tanna. In 2015,
Cyclone Pam, one of the most destructive tropical cyclones to ever hit Vanuatu, caused extensive
damage to the country. Tanna was one of the most severely affected islands in the country. It was
reported that approximately 80 percent of the houses were either damaged or destroyed by the cyclone
(Government of Vanuatu, 2015). The Kyoto University team and the Vanuatu Meteorology and
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Geohazards Department conducted a survey two weeks after the cyclone and came to learn that many
people had been evacuated to nimalatan and were safe. This information was the starting point of the
reconstruction project in Tanna.

Members of four communities in Middle Bush; a local training institute, named the Lume Rural
Training Center (Lume RTC), run by community members; and Kyoto University came together to
initiate this project with the idea of modernizing the nimalatan by combining the knowledge of the local
people with the expertise of the researchers. This venture was executed as a Japan International
Cooperation Agency (JICA) Partnership Program (JPP) project. Four members, including well-
experienced elderly locals, were selected to assume responsible roles in the reconstruction. A researcher
from Kyoto University facilitated the project onsite, and a student was assigned the task of taking
detailed records, photographs, and audio-visual clips through the entire process. The preparation
included training and knowledge exchange, and this phase started in 2016. Construction was
accomplished between August and October 2017.

The material used for the construction was gathered primarily from the local forest. The village
houses are still constructed with locally available natural resources, and the indigenous people, including
the young, have abundant knowledge of their land and its ecological supplies. They are able to locate
and select suitable material. As some material, such as the vines needed for binding, need to be fresh for
use, some of the required items were also collected as the construction process progressed. Although a
majority of the construction materials were amassed from the forest owned by the indigenous people, a
few wood spices best suitable for the main structure were not easily available on their land, and these
were accumulated from the north of the island where stretches of rich forest still exist. Owing to
increased demand for farming land and natural resources for house construction, the forest area and its
available ecological reserves have been depleted. They gained access to the forest to cut trees after
obtaining permission from the chief of the land in the customary manner.

After two weeks of material collection, the nimalatan was constructed in front of the RTC, which
is located next to the main road in the Middle Bush area and is accessible by all four villages. The
construction was led by village elders who had ample knowledge of nimalatan construction, and a
skilled craftsman who teaches the carpentry course at the training center. Several components in material
use and design were modified to be stronger, more durable, and more compatible. The alterations were
based on the experience of the local people who had faced Cyclone Pam and the scientific knowledge
of the researchers.

3.4 RECONSTRUCTION OF A KATU COMMUNITY HOUSE NAMED GUOL IN VIETNAM

The Katu ethnic minority group inhabit the mountainous areas of the Thua Thien-Hue Province and
the Quang Nam Province in Vietnam. Hong Ha commune which have 1,300 pupulation is one of the
commune where Katu people settled under the government policy since 1974. Originally, the Katu
people located a community house called guol at the center of the village, surrounded by family houses.
The Katu people make many types of community houses but most enjoy various common features. They
are generally stilt houses with roofs 6—7 meters from the floor and curved at each side. The construction
contains rectangular or oval-shaped floors, from which a wooden frame connects with the main pillar
standing at the center of the community house and reaching to the top. One characteristic feature of the
Katu community house is its main pillar, which is carved with images of animals and carries deep
spiritual meaning for this ethnic group (Luu 2007).
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Figure 4: Completed guol at Hong Ha commune

This Katu traditional community (Figure 4) house was reconstructed in the Hong Ha commune,
mostly using traditional methods as a JICA PP entitled project aiming to enhance community resilience
and livelihood security. In December 2006 and January 2007, consecutive group discussions showed
the willingness of the local people to have their own community house and to the restoration of
disappearing cultural identity in Hong Ha commune. The inhabitants wanted a traditional community
house, but the answer to the question as to what would be termed a “traditional” house differed from
person to person (lizuka, 2010). After some time exchanging ideas in the workshop, the local inhabitants
finally agreed to build a traditional community house using natural materials and the indigenous
knowledge of elders. A management board for the community house was formed for it to steer the
process of construction. The board included seven elders from all five villages and assumed the role of
supervising the whole process and facilitating the participation of local people in the project. The
detailed information of the project may be found in paper by a researcher who stayed on site to facilitate
the project (Ilizuka, 2010).

Materials traditionally used for building in Hong Ha are timber for pillars, beams, and floor joists
for the main structure; various kinds of bamboo for rafters, purlins, and floors; rattan and bamboo for
rope; and palm leaves as substructure for thatching the roof (Kobayashi lizuka, 2010). In the past, all
these materials were freely available in the forest and were easy to locate. It is becoming increasingly
difficult for villagers to find them because of the effects of illegal logging and the widespread spraying
of the defoliant Agent Orange by the US army during the Vietnam War. Further, the residents are
required to seek a permit from the A Luoi Forest Management Station to carry out logging in the
protected forest and in the primary forest around Hong Ha Commune. After acquiring a permit for timber
logging, the management board assigned a group of young people to collect the necessary materials
(ITizuka, 2010). These initial activities included finding, logging, carrying, drying, and processing and
required a great deal of time and effort.

The construction of the house in the traditional style called for techniques requiring skill and a great
deal of labor. The detail of construction (Kobayashi, lizuka 2010) and their designing process
(Kobayashi Nguyen 2014) may be found in the published paper. The people draw on their past
experiences and personal knowledge. When villagers want to build a community house, elders gather
and discuss how to build it (Ilizuka, 2010). In Hong Ha, only a limited number of elders knew how to
construct the traditional community house, and the management board therefore depended on these
individuals to a great extent.
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4. SUMMARY

Vernacular houses in the four countries are all built using native plants, and they require occasional
rebuilding. The reconstruction project confirmed that vernacular house is a product that encompasses
both tangible, including building materials and intangible components, including the knowledge and
skills associated with their construction and traditions which applied to all aspects of individual and
community life (Table 1.). These knowledge and skills directly associated with vernacular houses are
now disappearing while the local inhabitants now have hardly any opportunities to build vernacular
houses in the course of their daily lives. Moreover, changes in environment, economics, and
sociocultural circumstances have created challenges such as losing natural resource, limited access to
the natural resource, or difficulties of communal work. It requires to find novel adaptation strategies.

Tangible Component Intangible Component

Building material Material collection Tradition

Equipment Knowledge of natural resource Cultural value
Knowledge of construction material Communal cooperation

Ability to identify and obtain suitable materials

Construction

Ability to design
Knowledge of vernacular house construction
Skills required in construction

Table 1: Tangible and intangible components in vernacular house construction

It is vital to recognize the uniqueness and the context-dependent nature of a vernacular house.
Vernacular houses have been influenced by the expertise that is available to a specific culture and by
the skills and technologies employed in obtaining, making, and building with those resources. It is
important to realize that the safeguarding of vernacular houses is not simply a question of restoration,
conservation, or repair of buildings and their physical environment, nor is it merely a matter of archiving,
transferring, and institutionalizing knowledge. Vernacular house have been modified to meet the
distinct needs of, and to accommodate the particular living patterns of, specific peoples (Oliver, 2003).
A vernacular house even its associated components should not be regarded as a static.

No society is totally isolated and closed. The reconstruction projects demonstrated how the
outsiders, university researchers in this case, may play a role to revitalize the vernacular house tradition
within the context. Their expertise in analysis and documentation from the interdisciplinary view is
invaluable. Although there are limits to what can be documented, such records of the minutiae of
construction of vernacular houses contain invaluable information. Such documented data might lead to
a way in which traditional local construction practices may be incorporated to complement conventional
modern house building methods. Also it shows that outsiders may also play a role in introducing new
insights to existing knowledge. For safeguarding vernacular architecture, this may be one of the way
to create a new vernacular house tradition which constantly evolves and as it remains distinctive to a
specific place.
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Presentation 7

Safeguarding Intangible Heritage through
Tertiary Education in Andhra Pradesh, India

D. Vizai Bhaskar
Chief Executive Officer, Andhra Pradesh State Creativity and Culture Committee, India

1. Introduction

Telugu language is the mother tongue for carriers and transmitters in safeguarding the Intangible
Heritage of the Telugu people. We have come up with an interdisciplinary and innovative educational
programming that safeguards our intangible heritage of over 53.6 million people in Andhra Pradesh
(AP). Our higher educational programming cuts across the five domains delineated in the 2003 ICH
Convention of UNESCO. It is an integral part of a systematic safeguarding plan that is unique.

I will introduce the framework that enables us to bring together the teaching of intangible heritage
in a linguistic environment through six tertiary educational institutions for the Telugu speaking people.
I am responsible for the curricula, pedagogy, employment of carriers and transmitters as teachers and
performance education in all the six colleges.

We also address the interface between intangible heritage and language through higher education.
Moreover, I will also reflect on my own engagement as a carrier and transmitter of theatre traditions of
the Telugu people. My conclusion would advocate that we need to think in new and innovative ways for
safeguarding the rich diversity of the intangible heritage of humanity. Our innovative tertiary education
programming provides a feasible role model.

Our goal is to make Andhra Pradesh a culturally vibrant State preserving the traditional richness of
Telugu Language, Literature, Music, Dance, Painting, Sculpture and Folk Arts, suitably incorporating
the modern trends to cater to the present needs.

We understand intangible cultural heritage (ICH) as practices, representations, expressions,
knowledge, or skills, as well as the associated instruments, objects, artefacts, and cultural spaces where
their continuity is under threat. Many locations in AP are now actively developing their tangible and
intangible cultural assets to comparative advantage in an increasingly competitive tourism marketplace,
and to create local distinctiveness in the face of globalisation.

Despite the growing interest in this area, the body of knowledge is young, and there remains a dearth
of consolidated research on the dynamics of cultural heritage tourism in Andhra Pradesh. This
knowledge is vital for the presentation of heritage and the longevity of tourism in those destinations, in
its efforts to preserve, protect and promote the most valuable creative and living heritage forms to the
future generations of Andhra Pradesh, Government of Andhra Pradesh had taken up various fulfilling
initiatives of capacity building through Higher Education.

The structural initiatives taken up by the Government of Andhra Pradesh is to set up Culture &
Creative Commission which preserves language, Oral tradition, Performing Arts, Social Practices,
Rituals, Future events, Traditional Crafts for posterity. Under the aegis of the AP Culture & Creativity
Commission there are seven strong functional & Capacity building academies set up to innovate the
Traditional Arts & Craftsmanship according to the needs of present generations.
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2. AP Higher Education and ICH

The academies are linking up work with various youth-based NGO’s, and students in understanding the
invaluable culture heritage they inherited from their ancestors. Not only making them understand, along
with helping them to understand the glory and importance, academics are striving to foster strong skill
and capacity building in these Cultural Heritage forms through training, skill development and
educational practises.

A.P. Creativity and Culture Commission works as a strategic partner with Lepakshi which the
exclusive state organization is dealing with the promotion and safeguarding of Handicrafts. A.P.
Creativity and Culture Commission is the State Authority working with the Sangeeta Natak Academy
which is the nodal point for the Government of India as the UNESCO 2003 Convention on the
Safeguarding of Intangible Heritage. Along with academics, the Government of Andhra Pradesh has
also set up six colleges of Intangible Cultural Art forms with priority. The six colleges are spread across
the Andhra Pradesh state to identify, facilitate promote local traditions, cultural art forms.

Through these colleges of Traditional education, Government of Andhra Pradesh is envisioning
strong Capacity Building and Skill Development in the areas of performing Arts of Dance and Music.
These colleges conduct various courses which are framed as certificate, diploma, degree as per the
timeframe. The colleges have developed a course structure with well qualified, higher knowledge
trainers and professors teaching these courses of Intangible Cultural Art forms. Govt. of Andhra Pradesh
recruit the faculty through well-defined procedural recruitment system as full-time government
employees with salaries by the government in these Intangible Culture Art forms. There is critical
evaluation of the students as a part of the learning made by these Intangible Cultural Heritage forms.

Educational Colleges/higher Education Institutions under the Commission

No. Name of the College/School with University Courses offered
address Affiliation
1. | M.R.Govt. College of Music and Sri Potti Veena, Vocal, Violin,
Dance, Vizianagaram Sriramulu Telugu | Mridangam, Bharata
University, Natyam, Dolu,
Hyderabad Nadaswaram
2. | V.S. Govt. School of Music and Sri Potti Veena, Vocal, Violin,
Dance, Near Govt. Arts College, Sriramulu Telugu | Mridangam, Kuchipudi
Beside to B.C. Study Circle, University, Dance, Dolu, Nadaswaram
Rajahmahendravaram- 533105 Hyderabad
3. | G.V.R.Govt. College of Music and Sri Potti Veena, Vocal, Violin,
Dance, Durgapuram, Vijayawada Sriramulu Telugu | Mridangam,
University, BharataNatyam, Kuchipudi
Hyderabad Dance, Tabla
4. Sri Mangalampalli Bala, Murali Sri Potti Vocal, Veena, Violin,
Krishna Govt. School of Music and Sriramulu Telugu | Mridangam, Kuchipudi
Dance, 1* line, Ashok Nagar, Guntur University, Dance, Dolu
Hyderabad
5. | Govt. School of Music and Dance, Sri Potti Veena, Vocal, Violin,
Near R.T.C. Bus Stand, Nellore Sriramulu Telugu | Mridangam, Bharata
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University, Natyam, Dolu,
Hyderabad Nadaswaram
6. | Govt. Sharada Sangeetha Kalasala, Sri Potti Vocal, Violin, Mridangam,
Kurnool Sriramulu Telugu | Dolu, Kuchipudi Dance,
University, Dolu, Nadaswaram
Hyderabad

The six colleges have trained around 30,000 students in a span of 30 years, who have become well
trained professionals of those art forms which made them choose these performing arts as wonderful
career in life. Along with these six establishments of professional colleges of Intangible Cultural
Heritage forms are supported by the Government of Andhra Pradesh.

Director, Department of Language and Culture is implementing agency for Telugu as Official
Language of Andhra Pradesh State. Telugu language is associated as the mother language for carriers
and transmitters for safeguarding the Intangible Heritage of the Telugu people. A.P. Creativity and
Culture Commission ensures teaching in various faculties like Veena, Violin, Mridangam and different
traditional dance forms/ It also organizes performances of such as concerts, dance programs, vocal and
instrument recitals. All major festive events such as Sankranthi, Ugadi are being conducted by Cultural
Commission. No. of programs are being designed and performed like Shiva Thandavam, Panchatatva,
Panchabhuta, RituSamhara, concerning nature and the universe.

3. Curricula and Pedagogy

The role of the six academies is to identify, research, document, promote various ICH forms in the
locally identified fields of AP:

1. Literature
Performing Arts
Visual Arts
Theatre Arts
Handicrafts
Fairs and Festivals
Tribal Arts and Culture
Handloom and Weaving
Gastronomy

WX NN hs WD

1. Literature:

“Telugu Literature” is one of the oldest “Dravidian Literatures” of India. It has a rich reserve of
stories, dramas, epics and poems. Among 6,500 spoken languages the Telugu is one of the sweetest
language in the world. Since most of the words in Telugu Language end with vowel sound, it is
called an Ajanta language. Telugu language is called Italian of the East. The Literary gems of the
Telugu literature have represented the “Dravidian” culture and traditions to the world.

2. Performing Arts:
Andhra Pradesh is rich in traditional folk-art forms, which have provided popular entertainment for

the common folk, imparting instruction, while providing entertainment, alongside classical forms
of dance and drama for a considerable period in history. The folk performing arts had filled an
important lacuna in the otherwise mundane lives of the people.
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Classical Dance Forms:

A few classical dance forms such as the Andhra Natyam, Kuchipudi and Devadasinatyam are
important in terms of Cultural Tourism in the State. Kuchipudi -Andhra Pradesh is associated with
another divine dance form called Kuchipudi. It is famous for its grace, elegance and charm. Kuchipudi
has always been an inherent and inseparable part of the Andhra ICH. Andhra Natyam - The traditional
dance form Andhra Natyam is as old as the people of Andhra Pradesh and dates to 2000 years.

Folk Art Forms:

Dappula Nrityam belongs to the first category. There are also some forms in which the rhythmic
accompaniment of a percussion instrument becomes the base of a dance, but with minimal singing.

Butta Bommalu, Gargalu and Veera Natyam belong to the first category where there is dance
without any singing. Garagalu is Known also as Garika, which is especially popular in East and West
Godavari districts with that name. ‘Garaga’ means a vessel.

Such forms as Gitravayya Nrityam and Urnmula Nrityam have some initiatory music. At the other
extreme are the second category of dances which combine rhythmic dance movements with musical
narration: Kolatam, Chakka Bhajana and Tappetagullu are such forms which integrate musical narration
and dance.

Jangam Katha is one of the earliest folk ballad forms prevalent in Andhra making use of several
desi (local) metres. ‘Jangams’ are staunch Veera Saiva followers and belong to the Saivite cult ever
since it became prominent in Andhra around AD 1200.

Oggu Katha derives its name from the inspiring “Damarukam”, called Oggu, which initiates the
stories sung by the ballad singers. Several Saiva stories are in the repertoire of the Oggus, though others
that not connected with Saivism are also sung.

Kinnera Katha is a folk ballad form narrated by ‘Dakkala’ community in Telangana to the
accompaniment of a string instrument called ‘Kinnera’. It has usually seven notes and so is called
“EdumetiaKinnera. They narrate short ballads

Gonds and Thoti narratives of Pandavulu Katha. They narrate the story of the Mahabharata over 40
nights to the accompaniment of a Dande (a Kinnera or Ektara or one stringed instrument) and a Maddela.
The main narrator plays the Dande while singing.

Golla Suddulu are accompanied by a drum and a horn. These ‘gollas’ also participate in reciting a
long verse (Dandakam) on religious occasions and offer sacrifices during ritual ceremonies (bonalu).

There are two major types of folk dance forms - one that is pure rhythmic (the rhythm being
provided by an instrument) without any accompanying song.

Tappeta Gullu is widely popular in the extreme northern AP districts of Srikakulam, Vizianagaram
and Visakhapatnam, Tappeta Gullu is a celebratory dance, presented in honour of Gangamma, the water
deity of the Yadava community. The dance gets its name from the instrument used by the performers -
the “TappetaGundlu” which is made either by tin or wood, almost in the form of a cone and is covered
by leather. The instrument is hung round the neck with a small rope and is played with both the hands.

Kolatam is known as Danda Rasakam, Danda Nartanam, Vestitam and Halli Sakam in different
parts of the country, Kolatam is a popular dance in all parts of Andhra Pradesh. It is also called
Kolannalu, Kollamata and Kolanna in other parts of the state.

3. Visual Arts:

Lepakshi Painting:
Lepakshi is part of Anantapur district in southern Andhra Pradesh. It was the beautiful paintings
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of Vijayanagar period. It provides glimpses of contemporary dress like tall headwear kulavi, coloured
and embroidered sarees of both men and women in the paintings. Earth tones and complete absence of
blue colour in Lepakshi painting.

Kakopada gollu is the main community that uses Cherial paintings is one of the visual means to
recite stories from Mahabharata and Ramayana. Artists even make scroll paintings or chrial paintings
in smaller sizes on paper, plywood, cardboard and cloth.

Kalamkari from Machilipatnam and Kalahasti:

It falls under the category of printed cotton textiles, which are produced in different parts of India.
By printing textiles on fabrics with a pattern produced after the weaving of the cloth, by the application
of dyed stuff or pigment to the surface of the fabric.

Savara Paintings, Srikakulam:

‘Savaras’ are ancient tribes living in the areas enjoined by the four states of Andhra Pradesh, Orissa,
Chhattisgarh and Jharkhand. These paintings resemble the prehistoric rock art. Triangular-shaped
structures, which are very common in rock art can be seen in Savara paintings.

4. Theatre Arts:

Among the several rituals in the Veera Saiva cult that dominate the festive occasions and incite the
devotees, the Veera Natyam is the most important.

Folk Theatre Forms:

Andhra Pradesh is rich in its folk theatre forms such as the Shadow puppet theatre (Tholu
Bommalata). Yakshaganam, Veedhinatakam, Pagativeshalu, Tholubommalu, Padyanatakam, Modern
Drama and Cindu Bhagavatham are some of the more popular theatre forms.

Yakshaganam is one of the earliest folk performing art forms that was popular in Andhra Pradesh.
Started perhaps as a form of devotional singing at religious festivals, it soon developed into a full-
fledged dance-music-drama form and, at one stage, had achieved unprecedented royal patronage.

Veedhi Natakam, often called Veedhi Bhagavatam, is the most popular folk theatre form in Andhra.
Though it has been evolved from Yakshagana, it is more ‘Dramatic’ form because it contains less
elaborate singing and dancing and more dramatic elements.

Tholu Bommalata (Leather Puppet play), the shadow puppet theatre, has been popular not only in
Andhra Pradesh but also in several parts of India. The Andhra puppets are larger in size, with separate
parts of the various limbs stitched loosely for better articulation. Music is the soul of a puppet show.

Pagati Vesham means role-playing during the daytime. While all the dramatic performances take
place during the night, these Veshalu are performed during the day and have been popular for over two
centuries.

5. Handicrafts:

Handicrafts symbolize man’s creative impulse to present beauty in its varied forms. Civilization
transcending limitations of time and excellence, the emotive stimulus has, over the centuries, influenced
the social fabric to build, nurse and preserve a well-orchestrated craft tradition. There is continuous
expression in the rendering of an immense variety of utilitarian articles with strong aesthetic appeals.

Kondapalli Toys: Kondapalli in Krishna district depicts rural life in all its variety and colour having
as its themes the ordinary village occupations as well as mythological figures glorifying the beauty and
valour of Hindu gods and goddesses.

Etikoppaka Wooden Toys: The origin of this craft is traced to the neighbouring Nakkapally village,
before it spread to Etikoppaka in Visakhapatnam, its present home for nearly eighty years, The proximity
to the forest area with plenty of yield of ‘AnkuduKarra’, a light species of wood, mainly prompted the
concentration of this craft in Etikoppaka.
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Tiruchanur Toys, Tirupati: The craft of making toys out of red sander (‘RaktaChandanam”) had its
birth just about one hundred and fifty years back in the Yogmallavaram village (Chittoor Dist.) near
Tirupati and gradually spread to Tiruchanur, and other villages in the vicinity. Edalacheruvu,
Madhavamala and Gundrallametta villages are the other important centres of this craft.

Budithi Brass Ware: The commonly used metals are brass copper and bell metal, while brass is an
alloy of copper and zinc, bell metal is a mixture of copper and tin. Though these metals were primarily
used to make household utensils, they were gradually begun to be used as ritualistic objects.

6. Fairs and Festivals:

Today festivals are considered to contribute significantly to the cultural and economic development
of the Andhra Pradesh. Festivals have major impact on the development of cultural tourism to the host
communities. Festival organizers are now using the historical and cultural themes to develop the annual
events to attract visitors and creating cultural image in the host cities by holding festivals in the
community settings.

The desire for festivals and events is not specifically designed to address the needs for any one
group. The hosting of events is often developed because of the tourism and economic opportunities in
addition to social and cultural benefits. Many researchers have contested that local community’s play
vital role in development of tourism through festivals.

Festival of Andhra Pradesh associated with agricultural operations is called as Makara Sankranti.
It is known as Pongal in the neighbouring South Indian state of Tamil Nadu. This festival is also called
colloquially as Pedda Panduga or big festival in coastal Andhra notably all over the south with
variations in the name. It is synchronized with the arrival of new crop of the season into the homes of
cultivators, which is an occasion for jubilation in every household and is performed for three days.

The first day is called Bhogi. In the preceding night all the junk and rubbish accumulated in the
houses in every nook and corner of the village are collected and burnt. The village acquires a festive
appearance with the white washed houses, cleaned village roads, adorned with large multi-coloured
Muggulu or ground art of various floral designs, drawn at the entrance of each house by women in the
village right from the early hours of the day. Irrespective of age, girls and boys, women and men are
dressed in their best. The whole village gets reverberated as the day proceeds with sounds of laughter
by children and parents, the music of Gangireddulavallu (performers of feats with decorated bulls), the
devotional songs of Haridasulu (devotees of Sri Hari seeking alms going around the village on
auspicious days) and a variety of solicitors of doles performing several arts to the amusement of village
folk.

A blessing ceremony called Bhogipalluis performed in the houses. The women of the house, in the
presence of their relatives and other women specially invited for the occasion, celebrate the function. It
is an important function performed in Andhra Pradesh for wellbeing and prosperity of children. The
next day is called as Pongal a term that is used for this festival as indigenous to South India. On this day
the entire livestock in the village gets washed and decorated with turmeric paste and vermilion on the
homes and on the faces. Marigold garlands are placed around their necks and are taken to pasture lands
on the outskirts of the villages. The milch cattle are milked by the herdsmen and mixed with the new
rice of the season cooked in a new pot into a pudding, which is consumed by all herdsmen in ecstatic
mood. Because of the preparation of pudding with milk and rice, the festival is called Pongal in local
languages. But it acquired religious sanctity under Vedic cultural influences from Northern India.
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7. Tribal Culture and Arts:

There are 33 indigenous tribes in the State and they can be classified into different groups based on
their geo-ethnic identity. Dandari, Mayura, Dimsa, Mamidikotha dances are performed. Andhra Pradesh
Tourism is also encouraging tribal performing arts.

8. Handloom and Weaving Centres:
Costumes of Andhra Pradesh are Saree and blouse for women, and dhoti and kurta for men. Andhra

Pradesh is the insignia of the cultural convergence of South India. This fourth largest state of India,
displays the wide spectrum of varied population, residing in this land, with their diverse cultural heritage.
Dharmavaram in Andhra Pradesh has worldwide repute for the production and distribution of gorgeous
silk sarees. Venkatagiri sarees of Andhra Pradesh are woven in cotton and silk with pure silver zari and
brocade designs in the border. The graceful strains of gold can be found all over the saree. Mangalgiri
saree, prepared from fine cotton, in Mangalgiri. The Kalamkari fabric contains the paintings of
mythological figures and events with vegetable colours. Kalamkari sarees, kurti (tops), salwar-kameez,
have become the order of the day and have become the popular costumes of Andhra Pradesh. This
particular art form is prevalent in Machilipatnam of Andhra Pradesh.

9. Gastronomy:
The Geographic region a typical south Indian daily menu is an interesting blend of colours, textures

and flavours, and has certain common elements. The repertoire consists of breakfast; lunch and dinner,
with afternoon tiffin (snack) office goers enjoy sumptuous hot homemade meals provided by food
carriers. A regional Variation16 exists in the arrangement of foods on the banana leaf. The mere mention
of Andhra and Hyderabadi cuisine brings the mouth-watering, a wholesome meal accompanied by hot
tasty pickles or Biryani accompanied by an appetizing aroma. But there is more to the cuisine of the
state with each of the three regions. Coastal Andhra, Rayalaseema having its distinctive style of cooking
chilies and spice are used in abundance but this need not deter food lovers from indulging themselves
in a feast, by and large the cuisine is.

A variety of Pachadis (Vegetable blended with tamarind, coconut and chilies into a thick paste) are
eaten throughout Andhra. The chief among them is the Gongura Pachadi (Sour spinach blended with
tamarind curry) a uniquely Andhra pickle. Podis (roasted lentils powdered with chilly) are very popular
and are eaten across the state mixed with hot cooked rice and ghee. Powders like the kandipodi (yellow
lentil powder), papullapodi (roasted gram powder), karvepaaku podi (curry leaves powder) are eaten
everywhere. Eggplant is probably the best loved vegetable, though all other vegetables common to south
India are consumed. A specialty vegetable is the Dosakai - an orange sized, round, yellow variety of
cucumber which is not common in other southern states. Andhra pioneered the cooking of vegetables
along with tuvar dal into a thick fluid — the pappu. The delicious maamidikaaya (mango) pappu,
beerakaaya (gourd) pappu and dosakaya pappu are uniquely Andhra cuisine. Andhra Pradesh is an ever-
enchanting state which is all the more famous for its cuisine. Spices of all the Indian cuisines, the cuisine
of Andhra has many delicacies to boast of. The 'Nawabi' style of the state reflects in its gastronomy too.

133



4. Conclusion

The AP Creativity and Culture Commission is working towards the transformation and systematic
enhancement of the teaching of intangible heritage in AP. The opportunity to engage to share and learn
from colleagues in the Asia Pacific region would help us to refine our approaches and methods in
curricula development and pedagogy.

I request you to consider meeting next year in Andhra Pradesh. We will host you all in the city of
Vishakhapatnam which has the ship building yard of India. It is surrounded by the Eastern Ghats and
forests. It has a complex amalgam of intangible heritage. We will bring you into the practical work of
higher education institutions through both the faculty and the carriers and transmitters of intangible
heritage working together.
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Presentation 8

Learning Context in Museums:
An Analysis of the Exhibition of Traditional Crafts
at Ho Chi Minh City Museum

Pham Lan Huong
Dean of Faculty of Cultural Heritage, Ho Chi Minh University of Culture, Vietnam

Intangible cultural heritage is one of training contents at university level for students who are majored
in Cultural Heritage Management, led by Cultural Heritage Management Faculty, Ho Chi Minh
University of Culture. Besides conspectus knowledge, basic knowledge of the major, students also
access to specialized modules such as: Identifying the values of intangible cultural heritage, research
methodology in investigating intangible cultural heritage, Inventory of intangible cultural heritage,
forms of intangible cultural heritage... One important learning method of these major modules is
experiment, field work and access to public through activities:

+ Observational thinking: learning through observation of activities executed by the others or self -
experienced, thinking and concluding the understanding from experiences;

+ Conceptualization: learning through establishing concepts, synthesize, justify, and analyze what
we have observed;

+ Practical experience: learning through activities, behaviors, specific and hand-on acts,

+ Experiment: learning through experiments, propose solutions for issues and make decision.

Learning - through - experiment methodology is put on specific learning contexts. In this paper, we
want to mention to the role of the Museum — as an effective learning context, a buffering step from
theory to practice to access the public. This learning context is analyzised based on the exhibition of
traditional crafts at Ho Chi Minh city Museum, and based on contextual models of learning proposed
by two proffesssors of Oregon University: John Howard Falk and Lynn Diane Dierking.

1. CONTEXTUAL MODEL OF LEARNING IN MUSEUMS

The contextual model of learning in Museums is introduced by John Howard Falk and Lynn Diane
Dierking in the book Learning from museum, Visitor Experience and the Making of Meaning (2000),
Altamira Press, A Division of Rowman & Littlefield Publishers, INC, Walnut Creek — Lanham — New
York — Oxford.

John Howard Falk is a professor of education and science, director of the STEM Lifelong Learning
Research Center at the University of Oregon. He is interested in studies of the learning environment
(with a focus on museums and eco-tourism sites as well as exploring the role of educational institutions
and organizations in supporting the learning of the public. Lynn Diane Dierking is a professor of
mathematics and science, head of the School of Studies and Education at the University of Oregon in
the United States and a specialist in the field of liberal selection of learning environments (specially
focus on museums), the role of social and cultural factors in learning, research and development of the
youth / family / community through learning effort.

According to two authors, learning is a phenomenon of complexity. Therefore, proposing a learning
contextual model is more useful than the definition of learning. "The learning context model is an effort
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to provide an overall picture of learning and to encompass a variety of disciplines as well as details that
add to the richness and authenticity of the learning process'." Space and learning goals will make a
difference in learning outcomes. Studying in a museum differs from studying in any other setting due to
the unique nature of the museum context. There, the learner receives tangible and concrete things from
the abstract and invisible ones.

Learning is a dialogue between an individual and his or her environment over time. In the museum,
the dialogue is placed in the interaction between the material, cultural, social contexts and the learners.
The authors built the model with three basic elements for learning experiences in the museum:

Personal Context: - Motivations and expectations

- Prior knowledge, interests, and beliefs
Sociocultural Context: - Within-group sociocultural mediation

- Facilitated mediation by others
Physical Context: - Advance organizers and orientation

- Design

- Reinforcing events and experiences outside the museum

The above are three fundamental factors, which directly affect the quality of a museum experience.
Lacking any of the three factors, the learning at the museum will reduce its significance that a museum
brings to learners — visitors.

2. ANALYZING THE EXHIBITION OF TRADITIONAL CRAFTS IN HO CHI MINH CITY
MUSEUM

Traditional crafts of Saigon - Ho Chi Minh City are introduced at the Exhibition Room No.4 "Industry
and Craft Industry" of the Ho Chi Minh City Museum. Through nearly 300 exhibited artifacts and
images, students can learn about the art of pottery, bronze casting, jewelry, and wood carving of the
local people in the city, issues such as craft ancestors, production process, cultural characteristics, and
impact of the market economy as well as the change of crafts. This is deemed one of useful learning
contexts for students who are majored in heritage management in traditional crafts. This is also the
experience of the students before taking a practical investigation and working with community. Learning
context at Museums gives students an overview on crafts and traditional craft villages and helps them
to establish document profiles, create questionnaires as well as build up measures to protect intangible
cultural heritage.

2.1 PERSONAL CONTEXT

Visitors come to museums for many reasons and they all have motivations and expectations before
their visit. These motivations and expectations impact on visitors — learners. When their expectations
are not satisfied, the learning experience would be affected. The learners with more active spirit tend to
be more successful than the passive learners. Museums will be successful when they attract and satisfy
the individuals who come to museums with active motivations.

Prior knowledge, interests, and beliefs play an extremely important role in all types of learning;
especially learning from the museum. With prior knowledge, interests, and beliefs, active learners will

! John H. Falk and Lynn D. Dierking (2000), Learning from museum, Altamira Press, A Division of Rowman &
Littlefield Publishers, INC, Walnut Creek — Lanham — New York — Oxford, page 157
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choose whether they go to the museum or not, which museum needs to visit, which exhibition needs to
see or which program they want to participate in, which aspect of these experiences they care about.
Without prior knowledge, interests, and beliefs, one never goes to the museum and could learn anything
at the museum even if he or she goes there. Learning in the museum is always a personal experience.

Museums play significant role in designing, providing the most inclusive overview of the traditional
crafts, with all interactive relationships: traditions and renovation; continuity and change; subjective and
objective; contradiction and unification.

The traditional crafts and craft villages in Ho Chi Minh city are not only one type of intangible
cultural heritage that needs to be preserved. Accessing traditional crafts and craft villages is the way to
explore the issues of history (political, social, economic contexts, etc), of culture, religions (customs,
beliefs, creativeness, etc), and of civil society (division of labor, rules of transmission of the craft, etc...),
of the technology. Other speaking, doing research on traditional crafts is to explore overall elements of
the people's life. Through traditional crafts, the whole picture of a specific community is reproduced.

Students visit the exhibition on traditional crafts with active spirit. They are active to learn and
understand about a type of intangible cultural heritage; active to accumulate knowledge for their field
trip; active to identify and specify issues, propose solutions; discuss, criticize and balance their solutions.

The exhibition on Jewellery craft most attracts students because from the exhibition they could
identify many issues and create field trip questionnaires. The learners concentrate on the transformation
of crafts and craft villages in the context of the urbanization, modernization; transformation from family
production to effective market production.

Therefore, the Museum has motivated the learners by levels of natural emotions. “The visitor should
walk away knowing something, but also feeling something - wonder, excitement, concern, surprise,
anger, joy or simply an appreciation of the coolness and the realness of the world revealed to their
senses””?

2.2 SOCIO-CULTURAL CONTEXT

Most of the visitors come to the museum in social groups, historical groups, groups formed from
individual learners and general learners. Parents help children to understand and find significance from
their experiences. Children help parents seeing the world with “new eyes”. Peers establish their social
relationships through common experiences and knowledge. All the social groups in museums use each
other as tools to decode information, enhance trust and make more significance. Museums create a
unique environment for learners in such cooperation.

The learning with social mediation in the museum does not only occur within one's social group;
Learning with strong social mediation can happen to strangers who are seen to have extensive
knowledge. Such learning has long been a cultural and evolutionary precedent and very few other
museum experiences have such potential to significantly influence visitor learning. Many of such
interactive relationships occur with museum interpreters, experts, guides and performers and they can
either enhance or interfere the learning experience of visitors. Having experiences and skills, a museum
staff can greatly facilitate the learning of visitors.

Preservation and promotion of the value of intangible cultural heritage is the work closely associated
with the community, its subject; the value of the heritage is always being recreated, created and
transmitted from generation to generation. The role of the Museum is not to "freeze" all types of
intangible cultural heritage, but through the display, demonstration and educational program to preserve

2 Excellence in Exhibition Label Writing Competition 2013, review of Eugene Dillenburg — a competition
juror.
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the authentic environment of the heritage. "By doing so, the museum ensures its long-term, sustainable
endeavors, thus contributing to raising public awareness and convincing public support. What makes
these efforts different from conservation activities is the rigorous and systematic involvement of
museums in the display, introduction, and contextualization of the heritage, the identification of cultural
identities and cultural values by their professional knowledge and professionalism"*. For the traditional
crafts in Ho Chi Minh City, the museum has put this intangible cultural heritage in a context that has
been transformed from reality to the historical, cultural and communal setting that the Museum

reproduces.
2.3 PHYSICAL CONTEXT
ADVANCE ORGANIZERS AND ORIENTATION

Many studies show that people learn better when they feel safe in their surroundings and know what
they are expected. The museum tends to be large visual and auditory spectacles. When people feel
disoriented, their ability to focus on anything else would be affected. When they feel guided in the
museum space, the novelty of their study increases. Similarly, providing conceptual advance organizers
significantly improves the ability to build meaning from the visitors’ experience.

The learning at the museum of the students majoring in Management of Heritage is the collaboration
of the Faculty of Cultural Heritage, HCM University of Culture and many museums. The Memorandum
of Understanding includes many aspects: practical learning for students (practice, internship), scientific
studies, support professional activities, etc. Therefore, the learning at museums of the students is
prepared in advance and scheduled specifically for each subject.

The exhibition on traditional crafts in Ho Chi Minh City Museum is oriented and planned for two
lecture credits: Inventory of Intangible Cultural Heritage and Traditional Crafts. Students are informed
in advance which activities they will participate in and which skills they will get during the learning
process at the museum. So, generally speaking, the learning at museums is oriented, prepared by teachers
and museums and with the active preparedness of the learners.

DESIGN

While learning vehicles are exhibits, programs or websites, the learning is affected by the design.
In particular, the exhibit is an educational experience thanks to its rich design. The public goes to the
museum to see and experience real objects which are placed in suitable environments. They can see 2D
images, computer screens, and read texts anywhere. Not so authentic, the real "stuff" is displayed in a
meaningful context. Properly designed exhibits are fascinating learning tools that one might consider to
be one of the best educational mediums ever used to facilitate a specific understanding of the world.

The Exhibition on Traditional Crafts in Ho Chi Minh City Museum is the representation of
traditional and modern values in the context and the change of the history. The artifacts in the collection
of traditional crafts dated from more than one hundred years up to now, which reflect the change of
these crafts. The collection of the jewelry craft includes tools and the products of some well-known
jewelry shops from the early of the XX" century such as the Khanh Véan and Thé Tai shop and nowadays
jewelry artifacts. This is the proof of the time imprint, of the industrialization, modernization and
integration process in H6 Chi Minh city. Moreover, the collection includes not only physical objects but

3 Hong Nam Kim (2007), Intangible Heritage and Museum Actions, in Safeguarding Intangible Cultural
Heritage, Department of Cultural Heritage, Volume 1, Hanoi, page 254
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also contains intangible elements such as the tradition to worship the craft ancestors and forms of cultural
practice relating to this belief, representing tradition to respect crafts, pride, desire to promote the impact
of the craft to society. The annual worship ceremony for the jewelry craft ancestors at L¢ Chau society’s
premises is a specific evidence to confirm the role of the crafts in the social community. Attached with
the documentation of this collections are documentary films about crafts, the ceremony to worship the
ancestors at L¢ Chau premises

The collection of pottery is diverse, from simple, normal tools to make pottery to products of this
craft. The products are diverse and include household, decorative, architectural, religious and beliefs’
pottery items. The artifacts of the pottery collection date from XVIII™ century to the present. The
artifacts show the harmonious combination of their functional characteristics, visual art, and
craftsmanship technique. More prominent are stories, meanings of the artifacts in the collection, which
represent demands, innermost feeling, sentiments of the inhabitants in the process of clearing the land,
exchange, acculturation of indigenous culture and outer elements.

The collection of shoe-making craft in the Ho Chi Minh city Museum preserves 28 objects, most of
them are contemporary objects. The craft of shoe-making appeared in Sai Gon very early, the artisans
gather mainly in District 4. They are migrants from the North to the South to set up a trade and they
transmit crafts from generation to generation. One of the most successful shoe-making shops that still
run business is Khanh H§i shoe-making shop. In the context of renovations, industrialization, and
integration, the shoe-making craft is under thread of fading, those artifacts and documentation conserved
in Ho Chi Minh Museum is the evidence of the diversity of the trades, trading flow from the social
demand of the crafts.

It could be said that documents, artifacts and different collections of traditional crafts that the Ho
Chi Minh City Museum is preserving in the storage are historical evidence, color shades creating a
whole wonderful picture of Sai Gon — H6 Chi Minh city. The picture shows the fundamental context
and the transform of the urban market, the cultural similarity and exchange, the creativity of the
communities and the craft transmission through generations. The traditional crafts are the first bricks to
build up this city in the industrial and business development process. This distinctive picture helps the
students easily to access the specific and visible matters from the theoretical, abstract and invisible
content in books, theoretical lessons in their classes.

EVENTS AND EXPERIENCES ARE REINFORCED OUTSIDE THE MUSEUM

Learning does not respect organizational boundaries. People learn by accumulating knowledge over
time, from different sources, in different ways. Learning from the museum is no exception. The public
comes to the museum with knowledge and comes out (hopefully) with more understanding and then
makes sense from this understanding. In the very real sense, the knowledge and experience gained from
the museum are incomplete; It requires contexts to make it complete.

Therefore, the museum is an intermediate place of learning between the school and the community.
After learning at the class and experiencing at the museum, the students need to go to fieldwork and
access to the community, then their learning about the intangible cultural heritage will be really
completed.
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3. CONCLUSION

The process for learning about the intangible cultural heritage is made in three contexts: School -
Museum - Community. The university is a theoretical learning environment, museums and communities
are the practical and experience learning environment. In particular, the experience at the Museum is a
necessary step for students before experiencing real community outreach. The use of the museum as one
of the learning contexts for students majored in Heritage Management has achieved remarkable results.
The museum provides learners with a comprehensive picture of learning; support learners to
conceptualize problems; suggesting ideas from the details as well as the richness and authenticity of
museum exhibits.

SCHOOL

COMMUNITY MUSEUM

For many years now, students majoring in Management of Cultural Heritage have involved in the
inventory of intangible cultural heritage in different localities in the South such as Ninh Thuan, Ho Chi
Minh city, Vinh Long, Can Tho, S6c Tring, Ca Mau and others. We have compared two groups of
students: one group goes to field work and work with the community after learning in the auditorium
and other group goes to learn at the museum. In the museum context, students become more active,
improve their knowledge, skills, and attitudes to have more favorable and effective access to the
community.

However, learning at museums is affected by many reasons. First, the museum is a place to welcome
the public; therefore, the learning is affected by visitors. Second, the knowledge and skills students learn
from museums depend much on the quality of the exhibition, from documentation to forms of
interpretation. Third, the role of lecturers and museum staffs in the orientation and facilitation of learning.

The museum can become an optional learning environment, even more effective if museum staff
better understand the nature of the study, the reason people come to and use the museum as a personal
learning venue and contextual elements can be used to facilitate learning. The John Howard Falk and
Lynn Diane Dierking contextual model of museum learning can be used as a framework to make the
museum experience a better learning experience. In particular, museum staff should be active in ensuring
that all three elements that influence learning from the museum are active and effective for the visitor.
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Knowledge’, ‘Culture and Heritage Studies’, ‘Visual and Media Anthropology’ Migration and Diaspora
Studies’ both at Undergraduate and Post-Graduate levels. Dr. Rashid has been working with various UN
agencies, Government organizations, national and international NGOs, and academic and research
institutions of home and abroad for last 25 years. His areas of interest include Heritage, Indigenous
Knowledge, Issues of Social Protection and Justice, Ethnic Minority and Community Development,
Natural Resource Management and Visual Studies. He has published several books and written many
research articles in refereed scientific journals.

Martin Genodepa earned his bachelor’s and master’s degrees in development communication and fine
arts from the University of the Philippines. A volume editor of Pananaw 8: Journal of Philippine Visual
Arts (2014), he edited Traditional Knowledge Systems of Panay and Guimaras (2018). Curator of the
Iloilo Museum of Contemporary Art, he is currently the Vice-Chancellor for Planning and Development
of UP-Visayas.
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Neel Kamal Chapagain is an architect and heritage professional from Nepal. He has a Ph.D. from
University of Wisconsin-Milwaukee, a doctoral degree in architecture from University of Hawai’i at
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Natural Heritage Management and Training in India, Neel Kamal currently focuses on integrated
heritage management, bringing together both the tangible and intangible as well as cultural and natural
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under School of Arts, Kathmandu University, Nepal. Having a double degree in Media and
Communication Science with a focus in Political Communication from Mid Sweden University, he has

been involving in teaching and research activities in the field of Social Sciences particularly on
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Grants Commission, Nepal. Before joining the Kathmandu University in 2011, he had served in several
universities including Tribhuvan University and Purbanchal University of Nepal in teaching and non-
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Gong-ho Choi _is a professor of Department of Intangible Cultural Heirtage Studies at the Korea

National University of Cultural Heritage. He is a member of Cultural Properties Committee of the Seoul
city and Chungcheongnam-do Provice in Korea. He was a excutive director of Cheongju International
Craft Biennale and a president of Art History Associatoin of Korea. He also served as a technical expert
of the Cultural Heirate Administration and a member of a government and the Korean Studies Institute’s
advisory committee.
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Duong Bich Hanh is the Chief of Culture Unit in the UNESCO Bangkok Office. She has been working
to promote the ratification and implementation of UNESCO’s six cultural Conventions- including the
2003 ICH Convention and coordinating a number of regional projects in Southeast Asia and the Asia
Pacific. She is especially interested in promoting the role of culture and cultural heritage, both tangible
and intangible, in sustainable development and in ensuring that local communities both participate and
benefit from the protection of their own heritage. Ms Hanh is an Anthropologist with extensive
knowledge and experience in Southeast Asia and international development.

Ashley Cunningham is part of the Capacity Building and Heritage Policy Unitin the UNESCO
Secretariat of the 2003 Convention for the Safeguarding of the Intangible Cultural Heritage where she
has coordinated the production process of the capacity-building curriculum since 2015. Over the past

two years, she has been supporting networking and partnerships with tertiary education institutions to
enhance the reach of the Global Capacity-Building Programme and has assisted in developing and
launching the new programme priority on ‘Safeguarding intangible cultural heritage in formal and non-
formal education’. She holds a Master of Applied Linguistics from Carleton University, Canada.

Hahm Hanhee, cultural anthropology professor is now working in Chonbuk National University. She
is now involved in several research projects regarding the safeguarding of intangible cultural heritage,
collecting Korea’s traditional knowledge system and people’s life history. Her recent academic
contribution is shown on the editorship of the book, The Understanding of Intangible Cultural Heritage
in Korea. She earned her Ph.D. and M. A. in the Department of Anthropology, Columbia University. She
is currently Director of Center for Intangible Culture Studies and President of Association for Intangible
Heritage Study. She is also working as a committee member of the Intangible Cultural Heritage section
of the Cultural Heritage Administration.

Subhra Devi received her PhD from the Department of Conservation, National Museum Institute, New
Delhi (India), with a dissertation on some aspects of conservation of bark manuscripts of Assam after
doing her Master of Arts in Cultural Studies from Tezpur University, India. She received Mellon
Fellowship for working in the Object Conservation Department of Metropolitan Museum of Art, New
York. During Nehru Trust UK visiting fellowship, she worked on documentation of Assamese textile
motifs. Her career interests are documentation and preservation of heritage, particularly indigenous art
of north eastern India. She is presently a curatorial member in the Museum of Department of Cultural
Studies, Tezpur University, Assam, India.

Hang Thi Thu Truong earned her doctoral degree in anthropology in 2011 from the University of

Washington-Seattle. Her work has been exclusively focusing on anthropology of tourism, new religion,
anthropology of arts and symbols, and development. She has been conducting her research in the
Mekong Delta, the Central Highlands of Vietnam, Cambodia, and Japan on the issues of negotiation of
identity, agency, and the invention of tradition within the context of the intertwinement of local culture
and tourism in particular and development projects in general.
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Avyako Fujieda received a bachelor’s degree in civil engineering from Pennsylvania State University
and master’s and PhD in Global Environmental Studies from Kyoto University. Her research interests
are in sustainability of vernacular architecture and safeguarding intangible cultural heritage mainly in
the Pacific islands and Southeast Asia. She currently works as a university research administrator at
Kyoto University.

Wai Yu Yau graduated with a BA (Japanese Studies), MA (Cultural Management) from the Chinese
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accredited architectural heritage conservationist (HKICON), Project Management Professional (PMI),
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working for Policy for Sustainability Lab in HKU for a rural sustainability project.

D. Vizai Baskhar is a Chief Executive Officer of the A.P. Satate Creativity and Culture Commission,
India. He is leading playwright of Andhra Pradesh, India and a significant pan-Indian writer of recent
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his works originally written in Telugu. They are widely translated into various Indian languages from
the southernmost Malayalam to the northern most Manipuri of the Peninsula. After joining in the State
Government Service without relinquishing his academic pursuit, he did his Ph.D. on Bertolt Brecht,
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Pham Lan Huong teaches and researches Museum Management, Museum - Heritage and Community,
Folk life and Museum, Preserving and Promoting the values of Cultural Heritage. Her work focuses on

improving human resource capacity, connecting relationships and sustainable development. She works
closely with museums, departments of Heritage Management in the south of Vietnam, for community-
based inventorying of intangible cultural heritage; conservation collections; enhancing the capacity of
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